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This study descrlbes the systematlc efforts of the

,faculty of Dearington Elementary School, Lynchburg, Virginia, to

examine needs for change, sgudy alternatives, and adopt and implement
‘chahge strategles to -seet identified needs following court-ordered
integration in /1970. Chapter 1 prov1des a change model and-

consolidates case data. Chapter 2 presents basic assumptlons related

to leadership styles and effects of teacher and parent attitudes on 4
change. Chapters 3 and 4 present the collected data from testing the
assumptions through observatlon, 1nterv1ews, guest;onnalres, and »
surveys. Conclusions reported in Chapter 5 .suggests the importance in

the change process of developing close,interpersonal reratlonshlps,
maintaining a warm and accepting school env1ronment, idcreasing pupil o
responsibility, and dlrectlng attention toward developing parent

|

]

1

|

|

|

|

i

, .

. C . ; !
. v ) ) ' -
L

1

%

|

|

i

knowledge and sipport.- (Authcr/Dﬂ) L |

. s ;

. . . : .’ : . .

et 77T ~:——:.‘””‘~"*‘~‘~«-? . .. P * \\ - . 1

LI P ¢ . - ‘ - M
[ s - \\ .

- “a . ] . ; 4 ) !

' . ‘ . - Q * “ ’ “ . . L . %

N B ki \ " - ¢

1 b

!

- . 3 - Ie. E

- .t C e R 1

' ~ . * o ! * ;

: i \ SR——

. & . . - / ~ 31

v e - }

AIG‘ 1 N T ‘i

. ] e 1

. ¢ ., 4 '

- )" B A ‘

- ‘ { . 1

- ké » ) !

< N ‘

. . “» % L & .n - > ' ” j

’ =~ ~ 4 - I;

. R . 4 . M i

~ * ‘- -, . - s P .‘ .j

. ) B t ‘)

’ « o L .~ % 'S « .r ¢ §

i

}

:

|

i

}

;

.

]

l

|

1




-. .
. -8
Y . . L
-
SRR
7 R
g
Lk p

ijwx. B ’:\c‘;. = " IA " . & \ * .
Py T wo;}wué EFFECTLVE CHANGE IN AN ELEMENTARY a,lloogg L
i PO . N
. A CASE ;SPUD‘f OF_ 0K POSITI\{E‘ RESULTS QF COURT~ORDERED CHANGE
2 b, - ¥ . - . o i iy
) [",' * - . /:_‘.a L4 54 . ’ o
L s LT e "' v o
- . - \ - ’ , ‘; - . By . Ny .
) o . "Z . _ ‘ . ‘ - e‘ . - s ‘l _i ' ﬂ ;./ - , .,"
o o / *  Fred D. Gillispie, J!r.‘ S : L
’ B ~ \ i . " N i N :. - ‘- om R
.  A.B. Lynchburg College, 1960 A
. T M, 'E-d,_ ﬁﬁiversity of Vixgjjni'a, 1963 5‘ ‘
T . ’ ' ) ) .o . >
< . - . - : , ) A ‘ 4\‘.‘ Q ‘,—
v ~ ’ n 3 “j' , '\ .
s DoLla harren, Ede Ua, Aavisor '
. Chaixman, Education Department, Lynchburg Collegs
' " Lynchburg, Vl.fg:.nia‘ e _ W
: N 4. g . o
T . . ) . .
o~ - ‘ v . “ v
R A Dz.ssertation &zbmtted in Pa:'c‘tial Fulfill,mem‘: of
The Requircments for the Degree of o
) Doctor of Philost)phy . =
/ - . > . . - * ’
1 ' : SR
w . . 1) & ) ' X
1"1 . L I . { v ~/
B » ' WALDEN UNLVERSITY ' o
1<) ‘ « JuLYlers L, .-
» p ‘:" . . ! 4 ’ . ra
= . SR 0 .
. '2 “‘ ) \' | ‘.

.

X P2 ' .
\* v 2
) ' \ i . R PERMISSION: TO ﬂ’EPROOUCE THIS

'.'\f

MATERIAL MAS BE RANTED 8Y

% P . v US BEPARTMENT OF HEALTH - °
- N o EDUCATION & WELFARE o /.{f/
] . nn\onabmsmurcor LR AN F
N . ER(CATION 10 Emc AND ORGANIZAIIONS‘O RA
- . TING
“ . ;‘:?E ("b ’; ”'A:."f:".‘ : ;‘;ir?gf\? D%E:.((,‘; ! g: ?Eﬁ AGREEMENTS WITH THE NATIONAL rN s
(% 1}
& tHE PENSIN OR ORGANIZATION URIGIN Doc:‘lLEN ogusg;c"lo” :ﬁmmm REPRO.
NG 1T FOINTS Or VIFW OR OPINIONS o oun E THE ERIC system RE
w e 2T=?CO PO NOT NECESSARN Y REPKE ES PERMISSION OF THE 3
. & & StNTOFFICIAL NM!ONM INSTITUTE OF OWNER* |
’ X P (2 ..'HON e " OR POLICY ~ *
: - ~ RS -
. N




w

. - o ‘
>° ‘ y ce
v ' . b4 . .
.,. . . . . L ,“ N’. - "’
] /1 ) ) N .'
. . s , 1 . ]
. . ¢ ¢ N ‘ﬁ’ A
. < - ) X ‘o,
. £ P .
.~ . “Sme men see thihgs as.they are and ask why. . °
. N o, '¥ ) P . * + L ' v PPPI— ’ !
B .= T’dream things that never were'and say, why not.”
> . N . 'Y v - : y i . \'l .
. . . . R v
. ' t ‘ _ = Robext.F. Kennedy I,.
’ b ’ T * ) ! ,‘.'-! -~ " ¥os.
3 ~ Y N '- * ! '( o N . ‘ )
W ! . ) . .
P
‘ . P o :
t‘\ . o . .
» . - ‘ S - » . " ’
<Ly . N A
I N :
. . - - ~ . . v .
/ - . ! = . ~ \
’ / 4 *

E

&
g
- " -~
¢ Y ¢ %
o . .
- - .
. ~ \ . . '
~ * a V- |
D S
- . . 7/. i A3 . & [
’ i 4 » "y L )
= > N S,
° Cp . . > '
* .
-« Y

R g \
- ~ *
N - > A 0]
<
2
-« " " ‘ ] - ’ -
ta . a{ & ! ‘e :
. ~ . .
[ 4 ¢ Y
. * ‘ 7
.
» - . ¢
. .
! .
“ 1 A - -
. .
4 N . -
.
" . . ) R
| ¢ s
[N - ) 4 *
N @
2 '
” . LY
i . . ;#
. - - ’ v e
H ..~ K y ;
j Co - -
- . ’
N .
: f ¢ % .
) ®
a ¢ .
i ~
N i
" [} {

W
\
.
L]
- ’
.
L]
¢ -
\
L]
-
. -
.
- %
.
v
LY
.
.
- -
-
»
o
"
.
. ®
$.




o
Ny
.
‘, .
-
.
- .
‘o
v .
tl
a k3
. ~
~
-
4
.
LY
.
a,
o,
\'-\
v
- S
.
L h
’
e
”
t
!
#
. %
/ .
1
?
.
. \
.
1
‘.
e T
.
- -
.3
)
a A -~
’
-
. —— Yoo
. .
. «
-
r

~ .7 .7 raslx oF colrmis

'(jhap“t-\er " I.

R

. R
: - ) \ eTEE iy
~ . 2y
. - ?‘5 - N ---‘ 2 Az g
N e ‘ {” . ..a- - 1 -,
< “woox .
- 7 N A . . . .
3 H ¥
- - . k) Lo
. - . Nt o .
4 = e 3 * . 'y N
% - A o .
A b . .~
x - . -0
H . £ -
N\ - . * - 7 >
L] > hd x°
(-] v ] .
5 NS -
- Y -

. . v v 00 ) .
R : ' . ke . °

S INE Pouur"r[oz......*..........'.....,.......1
Chapier II,, SASIC AS: SLPEION s,;r:D'»‘i'z.%j KDDO]‘..CGY.....“IZ
Chaptor*TIT, .A Dn..:C‘}IPTION OF. THE " H*qu?o
gl}abter YV, FURIHER DI a::zrﬁ 101\ OF Mcml(s.,.......‘....ﬂ

Cilajatér 3 Vo 5
L DATTONS FOR FUR. 11131'3 SEUDY, . Anesieawcennabd

®

-~
L . L4

AP])LI'])L(‘“QI.‘.IIﬁﬂ:'.l!l..l....l’l..Dll.llﬂ.ﬂ.'ll‘..;.‘....?r)

\ -

"BIBLIOG‘%‘&}’ID’U'IIl"....l..ll..-l'l‘.l.o.l.ﬂ.l...-.IID.'ﬂlzy

* LN ¢ I3 ‘s
L]
= B LY v
o 1
4 - « -
.
“ -
- - [ -
- v A . .

¥
t +
- L -
>
)
o
/ H
” - - 1
. v
. .
.
» -~ .
- M 1
L}
- 4 .
A , ‘ .' '. -
- < ~
v | . .
¢
. L4 ' - .
[
(R ]
L 7 R
. VR
} ‘ !
Q.. i
-
* 1
% “— -
N L3
'
.
N s . .
N 111
o
. A . .
. - i *
' -
¢ - ]
\
‘ - ~ ~
- . 9 .
4
~
R ° - @
¢ . Y
¢ 4 . .
.

SULIAARY, comwaons AND-PRECOMHIER~, .+ .

A

J\‘i

!

X

. :

|

;'1

. ' * ‘11
.

s

.

‘ |
|

|

\_l |
.




R e - o el e
- . LT . - a v . : r“
Tl T -0 RS BN AP
A RN S 9 \ * . = °
~ -
oo \ ) A . ~ o, Ry .
- I ,; “x . . ' - -
- o e e v —— » - [} Vo
“ v TN ' Ty, ‘ L
- - ' . \ < . * 'K by
. . . ..
- T/ P L . -t e
- « 54 ¢
ay ks r‘ t - .&.‘.‘ ’ . . N &
b4 o .« © M .
- - . b R ,
.. -, . : , . L ’
. hd .".’ ’ . vt Lot . N .
AR P I S
) fs . .ot ~ 8 -
3 > - = - Al .
AR . . *LISL OF. .LABLI:.S L
A e “ ' &. po T e
. ,ﬁ , o

tan of AdﬂlRlSLIiu}Ve ‘Bahaviors Con51dered S ;

Impor*unt By The DeurinqtonaStaff antl \Extent Staff . -~

. }elt The Prin ioal PosccsSéa The se aralts..»,...é.a.3o ., ,‘f,
" ‘.- ~ ..

. > 2 Eblectoa Pespon es To Leacher Oplnlonalre......u.u....38

’ 3 Teacher Re°oonses To Eblectca Oplnlon Survey Iteﬂs..n.oo .

tation of ICE Outcones at Dearlng»f

-4, Degree of Implen
and 1973(’.l.ﬂ'°ﬂ""'.l.'..'.l....".asg

ton School 19

A{
- - s

' ’ ~
- . S Dearlngton Pupll Rcaponces‘lo -Selected Interv1gu '

-

L . ¢ IiQMU.n-----nsn--n.e;nn-.nn--n-an.tr -.-u.-----.n-anso =
‘ »' B' D‘
kS = ~
e , i |
- !6. Extent of Dearlngton Parent Knowlgdge nd SpPPOTrtos..«62
¢ . ’ . . . .
’. - . , ’ A - ) . R .
1) \ hd ¢ v LY : -~ . ' - ‘.,
L}
. . "- « ,
] \] A - - 4 ' - : '." . . .
\a ~ . L~
» B L] . o t .
4 * . - % LI A
§ : ) ;
i \ “ P » ) . N , . . . . "
. . . - 1
- . . -;, x ? -~ ’
-4 e - ) h . i .
: ‘s ¢ H
1 a . ¢ . . ~ . .
h 4 » [ by
t ) ! ” P R - . .
~¢ . ‘ av N R ' o.:‘
] LA - s
. -
¥ \} o ~ » -
' . .
.4 . . . .
A N .
, ".. ¢ '
- . b * . - N -
A .~ -
] .*. t o & : . » “ {
t) : '
_\,.v‘f' ] 4 \ > D. 14 \ “
« .t - [ ~%
. . ¢
* - N\
--; . LN * . }
. } .. - . 'Q:',
N ¢ . . - N
. > IUTI A SR . )
: » - . . } . v -
R r ' . .‘.
. T v H
\‘1 * . '5 . ) . "‘!' '2, .
ERIC .. L | .. = e
[Arurren oo i | 4 - - RS - . o -
[ ] .




. e, .
+ v N .
. . ° e . R ) .
. P . ) - l ’ ", - a
’ LY )
" & ‘ . ' " o »
. “ . L ¢
A . v ) A .,
h ' P4 & R
L. e M ‘ : ‘\ s .

‘p."‘fg . :( * . .: i .. . -~ R . . 5 o

. ACKKOMWLEDGHMENTS * |+ . Lo~ -
e - ’ - . a ’ ‘( : ’ .t . ‘ L] ,

- ° . K

v . R Apprcc:.m on'is gratefu"lly e::ores ed ..o I‘dm.n L ' s

. - . = A’
- ( ‘Iareh:me, who, as %o;gect Dll‘OC‘i‘OI f01 Project PLACE pro-
)

. vided 1nva1u<.ble ase:.stance thréngho‘ut ihe 1'mplementat3.on :
‘. . . . -
;! of’the changes hmln descrlbed ) : th .

¥ [ - . . > . . )
. ", To Dr. Alan "Gu k:.n, for b:.s~pevrsn.si:em_L adv:.s*éme,h’c in for'nu- !

-, ."’ o/ _‘. Y e
) R 1at;on of a thorough des:.gn for thls snudy, . e ‘.

+

To Dr. D. L varren, ‘for his helpfulness andXsugges’-J.on{s in

the f:.nal:.zat* on of the stady *document ¢ y—

«To the staff of Dear:.ng‘ton Ele’nentary Sclu, l, ’whOSe involve-

ment| in the change.process provided the material for this .
' . . - 1 \ - , L . t
- Ertu y‘; [ ) -' .« . . .‘ -
—_— -7 - e .' N N ' ’ ~ .
: To my. wvife, wiose constant suppo:t and encouragemen "ac{e
. vy
. Lhe underta.:lng possible; and \' -9 , RS
‘ To.ny son, whose ing 1SJ. iveness has re:.nferced my feclwn .
R I's
of the need for schools to.cl.:mge 'aJ ong the llnes hore:m . .
e -
i suggested. - e T ' oo .
' . ¢ . v e & } b . M
\(“ .’ % . . ' ’ LN *
) ‘o * ) . R -
L4 . . re ,
. < : ' . 1 A
* . . . % >
N P R ( . . —
. L L [ .
’ * ’ ' 5. -
-‘ * L . * ‘/ . /'y ~
) » J . ) “ . » ' ’ b
[ ' v . '
ﬁ' . . , . ’ ] al . .
< - [3% . - .
[} . e - . L N
o ' - & v
- 4 1 .
PO " ~ ~
) 4 . / * NS - -




A

*"

. .
. .
N . . - \ - it '
¢ . .

> .

, CHAPTER T ‘ S

A . INTRODUCTION
2 ¢-- \. ) “.':.‘\

The present ls the most anredlbly changvng age in

. man s hlstory. Knowledge 1s doubling every ten yearss Twen-

tymflve percent of ell the people’ who haVe ever llVed are alzve '

,today, Ebientlﬁts nredlct for the not~ioofdzstant future such
act1v1t1es as genetle manlpulatlon, ocean farm:ng, hOUc ehpld
-/

_ robots, and automated‘hlghwayu, lndlcatlve of many future
‘dévelopments not yeh imagineds o - .

’ »

. . .
- . .
¥

It may be ridiculous to try fo predict the nature.or
the magnltude of change, bui it ean be predJCted W1th cer1c1n~
a'\’

ty that Ehexe w111 be chafige and %\Tt its.p ace‘W1ll be rapa.du

-

Change, however, is meutral. One .must do Somgthlng with it

:hefore it can work for you. Tt 1s §b°1rable, therefore, to

" be p*epared to deal with change.l

4 . n 6 o ¢
[ X I's

S Dcmands.uoon schoolsaare belng made as never beferes

éﬁhools have/ to ‘some extent alnay been challenged, in the

past and today, and many feiled then, foo, in their éttempt§
(1Y - ’ . . . e s

* 7 oo » ’ ¢
at providinrs, for .many children’s ne¢dse These failures in
R

‘prgvious tiles, however, had less serious consequences for

L

AThe Tearming Program (Dayton: I/D/E/A,1971), p. 7a

b

~
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\

the bllilcih%{r or for society tlan these failur ¢ i\ave today, %
Al * . ’ .

rl . " . .
. ‘e , . . A

+

sclfool?s. Cooalad and Andorson were a.monq the "f:.rs" to po:.n‘t "

-

. 3 : - Co- . . " v %1 .
v, Many people 'l:hdaw apf)ear- u‘ncerta{.’n and gt,me;,,éy a])'out o

the futu'rg;.‘ Even ‘thoughmany regognisd 1.ha*c .chancr is 1gv1—-,

M ° e +* s
H

table, thyy ]acL conf:.dcnce 1n ihc}r ab:.litles I.O 'nanaqe

’\l - . ¢ "

" change suc.cessfully. I*lca.casa.ngTy. add:.t:.onalw demanc@ aré ..
“~

be:_n(fy nade upon school° and more ,e":fectlvene s,g is belng ré-

(S \ \ . . .

qu:.red Unroriuna:.ely, J.n sucn crrcunstance's &any e&ucators .o

'Lena to IP@.Ct by, xef:.nlncr the practn,ces witu ch cau.)ed .thta con= ‘
cerh 1n the first, place. In thel:r: re=<‘pedt for tzadii:.on,

v - .
many act as doe s the horse who retuins to his old "i.c.ll ‘when

hd -
“~ A

. SN

“the barn is on flre.3 o : . ] . y

.
. AL . .

. \ 1 ’
. 4 - - .

Many are calling attention to'a need for change in .,

A s

'
N I ‘

ou;, the <ib$1."”C«L'tY of the ¥ame gracfe 1eve1 eypracca*.v.ono for all
of ho chllcu‘en of the same .age ‘in the sane c”lass.4= At anYe
orlvemc:rane le ve1<Q the ~“range of ablla.ty equals the number, of 2 .
tuoents in thé rpom. Fox any agi ven. Chlldf the ub:.ln.;.y 4n‘one

su,b,l\ect is not necessar:.ly %he"‘*sane as ahfl:.f:y 1n anol.hér ared.
U&P

t LB N D . ' ’ . )
. ' 2R, W. Goraon and D.A. Vilkerson, Comnenfd"bry, Bduco -
fion for ‘m JAK mdvﬂm‘arfed Progres.s and Practices: Prescisol
Phroudh (,olnun;e (;ew York: College Lntrance Examination Bo*rd
I:’GG), Pe n . , ) 3.
. . . )
3L, Thomas Hoouné, “Phe Overlooked Factor,” Phi-Dalta
Koppant (June 1974), p. 694, Lo -

£

C e -
-

' ‘dJohn I. Goodlad and Rebert Anderson, The,Hoparaded
Elementary ‘chool (New York: Harcourt, Brace & “World, ~Inc.
953), p. S8 - - P : e
. .. . : ' " - ¢
.'-‘4. . - .
¢ # . - , * ’
. o /
: - ¢
- T =~ ’ i 8 ‘ * ’
- [ - .
. “' ’ /
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T pens, they'and thelr 1nNLrltance - but not the ‘teacher ~ take

- { Silberman nas °quuently pomnted out that ‘too often

The Folly of tIYL\q to teach the same: thlnq at  Ehe eame tlme
-7
to a rxoup of chlldren may bc compared with asking them to all

perform the samc phy51cal oBjective. The mogt aglle do”. so be— . B

-

cause of thelr natural endowments, but the teachor taLas the -

‘CIedlt. hany-may ifiprove w1th 1nstructlon and oractlce. A .
i i . .

fcw.probably contlnue to he hopelessly clumsv fﬁen that hap-

1
N ’

o~

the 1>1<.me,,fS ' . Y

.

schools a[e “gyim, JOVleSq place 6, Others, such as Holt an -y
¥ ’\t “
Herndon, accuseé schools of molding nupllo into unJust compet~ -

»

1veness and of dlsregardlﬁg 1nd1V1dual feellngs,7' Teachers - ?F

frequently ask questlons and move around the rocm from student ,//
S I/
to§~tudent dlsreoa*dlng reasonable ansvers, until soneone glves

r'd

the answer the tea‘cheri“ wants.8 Almost all the traditions of ‘
4
schools - lectures, labels, qrades,.bells -~ are de51gned to’ .
\
make children accept others’ decisions. It’is no aceadent

then, that many children fail, .The conventions of many schools

Al . -

>

"are deslgned to guarantee ltog

S
5Charles E. Silkeriman (ed ) The ahen Clussroom .
Reader (Lew lork: Qandom House, 1973) 09.

hd ’

[}

: “6Charlés E. Silperman, Crisis in the Classxoom
(NeW‘YorP- Randpom House, 1970,, p. 10,

7Jamés Je Shlelds, The Crisis in ndunatlon is Outside :
the Classrooa ' (Bloomington: Phi Delta Kappa Educationdl Foun-
dafion, 1973), pp. 8-10. . i s

1

81L1da, pn 80 . ) A ) :_" T e

O

“ INeil Postindn and Charles Jélnqartner, low To ?ecoq-
nize a Good School (Bloonlngton Phi - Delta Laooa soqutlonal

" Touncation, l@?d), Pe 13a _ . L. :

9 , Lt )

' - . . .
4 . - \
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g ~ ' Even students themselves, parti\ﬁ:hlarlj at higher ~, «:

PO ~ N ‘. . e 3 ¢ ; .
X levels of edrcatlon’ have raised valid -cancerns about the .
l’ - .

. - K4
R 1naopr3;;§é§cneos and 1rre1evance of nucnnthat ha  Pens orx -

. - .
1] - -

/‘ .
fa.ls to hdpoen as they. supnosealv becone édhcatcd- Those o

2 . L4 - -

. students- seem to be callinc'fofadn "open; . S?nslilve s°h°°1' )

A -
Ny

part1c1patlon mhey want to parg;c1pate in making the school
- 3 e 3
EE ‘ an 1mportant uource of 1earn1ng, although ihey see it as'but
- ' L. \ )
‘one of many’ °@ch sources.lo . ' T ) -,

— > P . y e R

ey -

i

|

|

;oo 4
\“ enmlronment to whlch they can COﬁtIlbUne by enuhus1astlc . }
) |

|

|

1

0

. J ! ¥ . b L 3 - :
Alternatlvef have been suggested/vhlch offer poséi~

. bilities for overco.lng sofie._ of the 1ndlcated problems. _— 1
l
|

" > t

?

|

L v * that scHoolo bccome more humane and ope? 17 Others have %
', l‘. » 2 -

»w—ldﬁnililed f1ex1b1e ways to organize schools so iha{ ihe i

|

i .

. . emphas1o becones not on group needs and group teachlng, baE . S

- ¥ .

. on 1nc1vldualnneeds and 1hd1v1cual learm.n(_:r.,1311'1
. , ¢

. . .
N, ’ N ]
= 2 5 2

- . N . . .
. ' ) 10Keil P, AtY;Ls “Yhat Do They Vank?” Educational -
' Leadezshln (Pebruary 1970) PP, 439n441q“ )
T g,

t ~

oodlad and Anderson, oo. c1t., P. 163,

: . s ' 12 Iberman, Tbe Ope 1assroom Readey, ps XVia

o 13Evelyn Nurray and Jane - ¥ilhour; The Flexille Ele-
. meﬂtarv Joheol: Practical G 1dc¢1ncs for Develoning a Loncrae-
¢ . " ded Prouram (.e@st liyack, Il.Y.: Parcer Publisning Gonpany,. inz.
? P r -
" . '1‘7’"1/1)’ 3'}'Oa ..:\.""24. *

- . l*Idﬁman Pope Franklin (ed.), hool Ordan{zétion: :
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o, e - concluuion,o; man§, however,,ls tiat‘although, ; 3" i
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¥ ’B . ]

. much has been wrtiten and said about ma]ing chanoe§% 11t+1e .«
‘ A Y 3 ° * ~

L1

chonge has;actually been accomollsggdpls Tﬂe g;aded struc~

|

+ure asqumlng that all\chwl ren of{thg same age "learn aL %

. ™the same rate;‘o*ganlzes the chlldren and classif;es the" et f_i
content accordlngly. Once eetablzshed the craded strudture )

2 PN

created other ftxtures'-atbttrary standards of promotldn, | . ?

. tettbooks W1th graded.content whfch becane the course of o o

studv, teacher eduCatlon mcthoda,uhlcn enpha51zed how to-, ~ SR

L4

- teach the. graded contént, and qraded expectations by parénts
a - A S S

and teachers. - - <A . ) . e
LY ‘. - ' ° i ’

‘ Over the yearsh a number of assumptlons about
graded schools have been challenqed tested, and dlsproven
to the satiSfaction of many. That ic not to imply that some - ‘ f o

graded schopls have not served well within their spheres of

1)

influence, but it is to say that many - 1morovements~d1th1n
that structu:e have been the result of soneone having tested i 1

old ways and found the unaerlytng assumptlons to be of doubt-

16 s ) .

ful.valueo

1] .
L4 L]

Muzh tradltlonal teachlnq is. based ‘on aims that

’

some feel were wronaly concclved and on ~assumptions they

°

feel are erroneous., vhat a Ghlld ”Lnows"‘ls often assumed

to natter more than the kind of person he is beconlng. The ,

woxk, a by-product of the teacalng, is often mlstalen for

ltJames Cass, “Are fbere R=a11y any Alternatzves9”
Phi_Delta Yanpan (liarch 1973), p. 452. ) -

|

|

1

|

lbMurray and Wilhoux, ob. vlt., pp. 18- 20 ' ’ 'é
- :

11 ,




Tho uh&dOV is too frequently

'. v e

Authorlty JS too ‘often mlsuse%f_

. "the Chlld ‘viho . 1s~ihe product.

siaLen for the “substance.
Chlldren are hemmcd in by admoﬂltlons Conditions are created:

. i
oo 1n whlch it is 1np0951b1e for =hild: en to make mistares-and

\ 3 .

teachers Lhen congratulate themse1Ves bccause the chlldren

don.t Take. them. Shc%&ss,ls not effeot:vely,used as an edu-

. ’ R [

< /;?tlonal tool and Leachers are unaware of the great 51gn1fr-

,.. ¥ , v \~ l . Cav
cance of falluleal7 el : N :
RIS S S - .
[ ' . - ) " .’ . \ ‘.
R | ‘kule some,belleve that s1an1f1cant charge cannot

. come from within Lhe organ1zat10n,18 others, sucH as Goodi&d
A belleve schools will. not be altered«ef{ectlvely through ex- '

- P4

" fernal 1nt91vont:on, however well-meallng or 1ngenléus that

4 - . . —_ - .

1nterventlon 1s. The assumptlon is that sohor1s/muSL re~

struct *e taemselves thrOugh conilnuons s;lf-renewal 19 -

.
.
s .'. “ ) . . *r .

. o

-

.
-

“Those who hold that interrenfion by outside Sources
. L}
is neces&mgkfor change clalm that 1nbreed1nc and 1nt$rdepen- -
v oo denqe within an organizatlon requlre outS1de exoerts to serVe .

However the efforts of'

as catal}sts to bring about chaan

the external agent are doomed unless 1mpetus and ouoport fo}

change come from,thhln the organlzatlon.zo -

B

17°ilberman, loc. clta, p. 66..

18Cyle B Schal'ler, The Change Agent (Hashville:

Ablngdon P]LS», 197?), .Pp. 42~48.
19John Goodlad
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' wThe Child and His Schopl in Tran. - -

<Ltlon,” The JiationR), n1emantary Principal (January' 1973), p 28,

2(Theodore Kauss, Leadcrs Iive. With Crisis (Bloomlnqton'

Phi Delta Yappa qucatlonal Foundat: .on, 1974),
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.. Those who do s&ogesﬁ Alternatives frequently do not . .

- .

dellneaﬁe how ‘or why« v Even well- Lnown stratoqles proposed foxr .

the changeGagent,
21’

>

such as those, suogested by Druker, Lewin,. and

othems, hsgally are not idenﬁif ied Ulthln the total contoxt
’of‘the necessity for %he'change'and toward Spelelc alternatlves .

~

to-the pzesent cono;tloﬁ} Thlo wrlter feels there is a ‘need to

ex@mlne th se three aspects - fhy change to' what? how?ge'

within a total frameWorL hence the rationale, for th.s study.

t 1

- . 1

+
" . k)

~ . e

.

In.a school sltuatlon 1n whlch the wrlter has been

. &

anOLNed thewfaculty has 1ndeed attempted to look at the

A
need for changey at sone of'tno proposed alternatlvos, and

14

- '

SN

- to adopL change strategles to deal w1th many of the concerns
4 — «

: whlch hdve beeén ralsed , )

\\J . . « 4" . . ‘

. °"

‘o -
z .
©

*

.

]
o

The pu;Pose of this study is to dgscrlbe how'change

’

has hampened and continues to baopon 1n Dearlngton Elenontary

8shool, supported by'hackground resources in the areas invol-

>
£

veéd. ’

.
ci

L
3

.

i organized into:five chapters and fifteer appendices,

[

% .

-

- In order to-report om these aéfivitigs, the study

[

\ v .t N

-

?

\ ! : -

Chapter I - The Introduction - identifies, ¥he scope

"of tnelﬁiudv as G@SCiirlng the, Lotal change activity within

.«5

-/

“/Dearlngton.hchoolo

[y

The studv nay be justified from the stand-

- TORD =4 \../ i

v R . ,

};haller, op. clt,, ppo 8? -120,

s
o

-%-
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point of the value of consolidating data about what has

. . . -
. e e — .
.

Qccurred and indicating future directions of need as well

.
, r

-

&

B

~as the broader purpose of provrd.ng a oosltlme mocel which

others right flnd heloful Backgroun@ supportlng llterature

: .
[} ' .

is c1ted where aporoor:ateé

‘-

) Chapter II - Basrc Assumotlons and Methodology -’
uses background ltterature in suoport Pf several assumptlons a
nade, and contalns a brief’ descrlotlon of the methocology and

S 4 /
procedures used in the studyi/

Chapter III ~ A Dégcrlptlon of the Changes - de~ .

4 .

scribes the setting in thich change was considered alterna~
- £

tlves studled and d cisions made and 1mple?ented This
section of the study also describes the events Wthh helped
provide answers to questlons ralsed in two 1nterrelated areas:
anlnlStrathe behavror and organlzatlonal structuze, More
soec1f1cally, the folloving are dealt nlth
Administrative behavior: . )
j'Is there a difference in willingness to change due

) \ to different leadérship styles9, An answer is. sug~

iy L TS - .¢

gesied through analys1s of interviews W1th teachersn ’T;

1

~,¥hat. is an appropriate role for the principal,as an

agent of change? A quéstioniire was used to have

. teachers identify those characteristics thny feel

-

are desmrablé

]

|
. |
o




~ How are key people identified‘to.help institute - X

t o . and lead change? A description of criteria used

%

12

v st

in this sclection is given.

- Whet decision~making progcednres. were employed?
L ' s . 2" ‘s ‘
- N Again using a descriptive section, the effective~ .
) » . . Ny T - 43
: ness of those procedures is indicated, supported

\\. by teachers’ responses to a questionaires
( nO
Organizational structure: ' . K

L

~ What changes in philoéobhy occurred? A descrip-

tlon, suoported by ouislde evzluatlon of the

effectiveness of this change, is giveh. = ' - ]
- How'was the decision reached to-utilize the IGE’
{Individually Guided Education) model? Schedules

of activities, teachers’.responses to.a brief- es<s .
r . : Ratx

—- L .

tionaire, and descriotive materidl provide answers,

’ 3
chers’ perceptions prov1des 1nformailon to character-

PR

1ze this enV1ronment along w1th supportlve eV1donce

-

|
1
v © =~ Yhat learhing enviyonment exists? A survey of tea- }

from a parent surveyn . i ‘

~ Hov does the unlt structure prov1de organlyed flexi-

-

bility? Teacher opinions given on a questionaire and

v B .
evidence of monitored accomsli shment of soecific out-

. comes"identif;ed by I/D/E/A Instltute forﬁDevelopmcnt

2

. vof Educational 1Ct1V1tleS) are cited. .

Bachround Jiterature is used,throughout the chapter as support

|
for.the procedures described.
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/ : ‘l .Chapter TV - Further Descrip ion of'Change - dc- . }

scribes two additional areas: teacher behavior and pupll and

. parent attitudes. The following are considered: T { o
, . . . -7' ‘ ! .
’ Toacher bchav1or- ) R
. . <, H .

- What commwtmenf Wa.s glven toward chance? i de- .

~

S 4 N
‘ scription of procedure. used‘to galn commltment isy ¢

" supported by teachexrs’ responses to several que stioiss,

- - . -

d .7 " 7. . How do teachers view their role in the IGE process? )
Their answers to. a questionaire posed by I/D/E/A' . o ;
o e ) ‘ . T

reveal their attitudess. .

1
—_ ‘ . "j.—\ﬂlat methodology is utilized for grotping and for /_j
. =0T accopmodating varying learning modes? The “sithation |

- ~ as it has been observed is described, along with data

developed objectives in this area at several points

N in ti]’ﬁ:e» } ' §

\ -

\ .
\ . .- . . [ .
. , . . y

- “ — . &
—~— e \ H ) Pupil and parent a..tltudés- D L, TR ’ .\.

- VWhat are puplls attltudes tov1rd this dlfferent

-

- _ indicating the extent of accomp11thent of I/D/E/A- %
|
)

¥
school structure? Thelr respon,es tOLﬁ que*tlonalr
- 3 ]
~ * - N . s . ‘
’ o are giver,- y ; I A - .

=

- Phat activitics have been employed to infoxm and in- !

o
& i o}
v . \ - v' A
volve parents, and how have they responded to these
i . v, .; ‘» -4
; ’ ¥ ) .

) thh parent responses io questloﬁs‘lndrcailng ihel./

[N 2
. . -

3
4
|
* :. : . . ) . I3 ' -. « 1
e . sffo&ts’ A description of specific events is give«, i
|

’
e
<
.
-
.
>
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=
-
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“ Alsd included

— ‘1 '
5‘ * / N ‘
feelﬁngs abont the school’s information e;forts. :

- Uhat has been the community feeling about these
vatlons dre, ngen to de~

massive chang&s? -Obs
)

sceribe this. .
A . -} R
previous ones, appropriake

L]

wre is ejted. _ )

N

Kgain in this chapter, as i

background literat
. ) _

Chapter V - Ehrmqry, Conclusions, and Recommcn-
“ o4 o

: e \
dations Yorx Furiher Study .

. " ‘ .
This section could prove particu- .

S

Appendices
seful to those who might attempt a similar ef forts

iarly u
nfamples of "the §ormalﬂqﬁéstioﬁaires and surweys u eg¢as

.

J o . ;o
‘well as sampli/lnformal'1nterv1GW'6uest10ns are-.given.
l} .
are several schedulvo of activities which

' /
may serve as additional gulaes for~oihors to follow who

LY
vould bocome part of the excit ing and rowdrdlnj lmneratlve

l

of devel plng creitive 1nd1v1ana11zed learnlng experiences

for clmldren.
! ~ B » ot 1 \
3 . '
W
~ / : . -
/ N L N .
/ ' .
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/ / ;
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‘ ©o 7 CHAPIERII ~
‘ ’ BASIC ASSU PLIOX S Al—\hLu{OI‘OLOGX :
R (3 e . . ) ) o.
. - ‘ The change effort at Deallncton Elomentary uChOOl =

'~. pare for the~openlng of‘the school terme.

w1Lh1n tﬁe extent of the oresent exan1nat10n, began-with a
court ordered restructurﬂﬁg of school attendance.areas for
deqegregatlon puroo°es 1n the late ‘summer of 1&70 Within

a few days foilow1ng the court order, the writer was app01nt-

L]

ed prlnC1pal of the scbool and the teachers reported to pre- T

-
& %

’ Deaile\fon School is 1ocated in a totallv b]ack
}nelghborhood 1n Lynchburg, Virglnla,‘and until 1070, con~ ; .
- sigted of a totally black student body with a minimal anouni ;

.~

of staff ;ntegratlon. With “the openlng of the 1370-71 school :

year, the, student body became apprdywﬂately flfty bercent‘; T,

white and LlFty nercent blacP Sdbsequent changes in atte§~
. F N 2

dance areas ‘have resulted in a comooolulon which is now two-

thlrds white and bne-third blacPo The facu‘ty is composed of

N

a similar ra01al ratlo,,”ﬂlmost all of the white students are - "

busse§~to tle schbel from ad301n&1g alﬂost all-whlte ne1ghbor~'

.‘

hoods. . ) &

-

LI
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. Beginhing in the fall of 1972, following extensive )
pmeparation, Dearingten SCHoel adopted the Individually ' .
Guided Education (IGE) mnmodel, devaloped by thc ;n311tute

* Yo

for Develoament of Educational Actlv ties {I/D/E A) of
Dayton, Ohio., A dgscription of how that mgﬂel Was insti-
tuted and how it is operated 1s 1nclvded 1n later\sectlons

of this siudy Exte ve valudtlon of acconp11shment in ,
. ¥ By

following the model has been carrled out both w1th1n the ff%“;:g
rschool and Lhrough I/Dyw/A' lnvo{/an sfafﬁ, punlls, and . {eb d
pa‘rents' T T T o

1 Several basmc assu%ptlons about change have gulded

the.e actLV1i1es Cn Coe .

. i. Legderohlp style can be an 1mportant fhctor in
'1n1t1a11hg, éhcourag%ng, dnd implementing change. f

. 2. Characteristic¢s can be identified whlgh areide-
N M - » ’ . .

sirable for tRe leader of change to possess. :
] 2, L8R .

’ v t "n . . L
3. Decisions can be impleménted more effectively L

T‘ when those responulble “for 1nplenent1ng them

. e
ot also. have responswbiilty for pak kKing those de-.
v, . . v A
cisions., : } s~ -

2 . -

4. Thorough study and pregara%ionm?s desirable .

. v
L1 . .

for reduéihg resistance and buildi\f support .

. for change. = . . f "
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5. Teachers’ attliudes tow&ud el:ange afrect its
) o successfl}.!, acconplishment. : . o )
3 B, Pupils can be led to accept increasiné‘ Tespon- ‘.

C - sibility for their.own digiiection\:j ) .
N Iy - . .t ~

v ’ , ¢
Parxent support can be developed if parents are,
' informed and involved, « =~ - - W -‘
R e D -
§ . e s. o« ) )
These gssumptions come; in turn, from ll'terature
1 ; .

" which sezqcesi.s that we face a world “Lhat changes S0 1ap3.aly

that it ntakes unknown deman s upon -children and adults. A .

z

means of honestly preparing children or ourse;Lyes to five in < 4

'“a‘nd cone with sucl*{ a x(réi‘ld"may be hy giving them mucla ’I'iere

",

important and bawic tools for learning than a list oﬁfact ,

by provn.ding them wifh re mect far humo.n dlfferenccs, $o thai; o

We and they may apprec::a'te, \;alue, and protec:. Those olffer-
. o /
eﬁce.,, and b" 11-°1p1ng them becomne self-dlrected human bei ngs

who J.nternallze serve them,

N

¥

g\human and hu:vane value syst-em to

throughout thelr llves.22, ‘l‘he refore hog this might be agcdm~"

pllshed seJns an appropnatc area for J.nvestlgatlon.

L od

% ’ .
. . X . N ) . \ -, o
CA nr,marj comoonent of eff ectlve leadershlp for <.
Y \ ‘o ‘
develom.ng suc’l a system m‘1y be rerlected An- crea'tlng anq\ v

- «
*
.

maa.nta:.nmg‘ a stlmulatlng viork envn.ron:nent des1gned specn.f:;.c« ,',

ally to enhance creau.vn.tys, growth and change.,~ Such an - '
) ?(?'\ghe I:earning'Prog’ram, PPe ';g:&OJ : , /
o ]
* \ \\ , / L9 - . . ,! .)
' : <0 . ‘ Lo
. s ’ ~ B .
. ‘ . “ . . /
w/ =Y . u- . s . . "‘ R ‘ 2, P
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aimosphere is a dedication on the part of péople; a comwi tjuenit.

t6 the task. It is an exp;ession of %rust. 1t is a response'

to the mandate for eXperlmentatlon, growth, innovation, and

—— .,

.
i

f

1}

A\

-~

reform. Jt is‘an atmOSphere Where creatmv;fy Ilourlshes ani ?

. L

ideas arg\encouraged anc supporied. Thlu 011Mate does nol de-

,,scend fully developed, honever, ‘nor can it be achleved w1thout

7 v 4 v
, ehcounterlng probldms., " Such an- atmosohere Seem’s pOuSlblC 1£

the prinéipal bellemga 1n 1ts p0551b111t1es ahd worko accord-

3

-

1ngly, establishing a course of positive action based on sound.
principles of Drganlzatlon and hunan relat:.ons.,z3 ‘As one ¥iews °
{“he 1mp11catlons of change as related to the pr1nc1palsu;p,

few, if any, professlons appear to ofxer moxe, challenges,

- —

opoortunltles, or ult::.mate.satxsfa.ch.ons.?4 Therefore, an L

examination{of“the prlnczpal’s role in chagge “seaus appro~ )
priatee o ‘ - PR ‘

>

- .

L4

Change maywcome tnrougﬂ fostering creatlve dlSuail°~ -~ .

-

faction tbat -can lead t6 new solutions to old prob]cms. No ’

T

organlzatlon‘can change 1t;elf effectlvely in the absence of
clearly stated beliefs and goal s Once thms is accomplisheéj
. < i 3

- (I - » ‘

the mo°f~imoortant role for‘the pxincipal may be as, personi~”

H -

" fier of the phllosophy. He must by his decisions, auestlons

and actlonu exempl1fy what the schoci stands for. To a large

. ‘ - i
2 -
LY N ! ¥ P S

23Theodore Jr Jenson et al. . Ll@neniary Scheol Acnlnw
§trat10n {Boston: Allyn and Bacc?, lqbg), pp.‘148 -149, '

3

a41bid,, p. 508, © % i ey «.

-’
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extent, an organizational environment-appiopriite for foster-
- < . ’

ing change scems to depend on the aﬁi;ity of*the staff *o
‘asswme responsibility for decision‘making and on the ebility
of the principal to help{them'do $0.29 ° How thé% may be aCﬁah;

pllohed is, therefare, examired in the present investigation,

e T —

v When feduced to its essence: the4£rue test of leader~

) shlp may be followshxpn Ho matter how eemocratloallz or auto~-

[3

erdtlcallj lea&bréhlp 1s,def1ned or e?er01sed there are no

leaders un‘ess there, are follovers. Lhus, the leader must _be : ‘
I‘ *
eble to do more than merely hold the po~1tlo“. While the .

3
‘vower of p051tlon cannot be 1gnored by itself that povwer 1s

inadequate. If the leader is np¢ ab;e to develcp insights and_

talent for delegating aﬁﬁhofity, for leokiné at aiternatives,'
‘for communicating effectively, for a}dfdinating”the total }
. ' ' . “ { e s )
staff effort,sthen the posxtipn will soon slip away.26 Atten-

tion is dirccted in this study toward effectively working

.with this pr¥cess, : ) N . . -
& . R

Inutead of making excuses for why one ohouldn’t

3
v cHange, as is often the case, effort mlght be better spent

-
4

working at how_tb effect deSLIabl@‘change. ‘Oftonf thoygh, gg
/’\'» T e

. 25Eurene R. Howard "I'ne ynn‘cn.pal Asé’a Change 5gent ”

ménograph, (Dayton: I/D/E/A 1967 ), e | .
«BMelvin P. Heller, Prepuvlnq ndugoilonal Leazcrs‘

New Challences and liew Pe wspectivers {Bloomington: ¥R Telfa

happd Educational Foundatlon, l’/d}, pn W -« ., y
ﬂ " L]
3 ¥ =
Eiand ]
’ e 7 .
' <.
o . * N
- 2 - g P
- Y&S . ] .
. !
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) innovation is attempted because it seems the currently

>

' fashionable thing to do or else what happens is only

changed’superficiéllyo Change must amount to move than

=, ¢
organizé%ional manipulation. - It must involve what tea;-
. chers do when they teach ‘and what students do when they
27 ‘ ' .l '

1’ . ) . A -

. learn,

.
t . N

- al thinking and experiences, one may femain boxed in by

the past.zs' Neither commitmént to change nor frenzied'

I

. 'act1v1ty designed to effec; change has prov1ded vxs1ble

. ‘ Lnowledge about *he process of changé, 29 Ebme contend
I ; "«
. that the core of the answer is money, but money alone vis

seldom the crltlcal ingredient. The past record is overn

vhelmingly on the side of the argument th&t ideas, inno-

vation, aind openness ﬂf new approache’s are far more in-

fluentiai,in the change process'than are *dollars.S0 ff

!

change educatlonal practlces were spent to find Out how

4

“to succeed in mqklng change, a great deal more might be

géi_ﬁedo 31

. 27Lugene R. Howard, “Current Innovative Practlce
and Schools of the Future," monograph, (Dayton :T/D/E/A,
1968), po l. |

a. A g - —weny

284 he’ Learnlng Program, pe 7

L3 .

Unless change is used to move beyond tradition~ -

only a fraction of the foney currenily being spent to .

=4

29rerrold M Novotney (ed.), The Princival and:the

‘ Challengn of Change (Dayton: I/D/ B/, 18717, pp. o-0.

30;challer, op. cit,, po 1ll. ) ;

31NOVOtney, O, 01t., pn 7o

o . R3.

<
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A reasonable role for the princroal to V1gorouslj

assume 1s that of change agent since an organization which

32

does‘not change nmay mot surv1ven The principai/ change .

-
4 -

. A .

1ntroduct10n and 1mnlementat10n of new ideas or actlng as a

. . i
-

" fa0111tator of changq by seeklng to‘lncrease the. degree of

.
-

openness to innovation in the organizationn While these two

. . .
- 3 .

ot are not incompaéiblefroles, they* are different andgbgth are
: N . Y b

quitd time-consuming.’ Therefore, it is very difficult for

-

one ﬁerson to be able to function effectively in both roles

at the same p01nt in t1me°33 . W .

o eI e ey ~ .

.
.
. R .
o - . .

' . By action or inaction, every person nnvolved in the

»
H

1eadersh1p of the school - principal,. teacher, or purent -

[ . . “

others negative, and an 1ncreu51ng number seen to be flndlng

] satlsfactlon 1n becomlng afflrmahlve agenfs of change,34

The affirmative}methodblogy uged for accumulating

L4 H -

data for this study included:

.

i

. ) dboervatlons glven ‘where approprlate,

. - * N /

[3 .

“f\. o 321aussr ope cit., p- 20. )

/ ~

| L 33 haller, ‘op. Cita,-Pe 36./
.. 34.;!})]'_.(3," pp, 12"18:

agent has many ch91ces to make, He Just choose Botween elther

. actlng as ar ;nnovator seeking to press for change through the

'is in one way or»another an agent of ,change. Some are passive,

a
N

-
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[3 .Q N . . -
the success of"the unit .in meeting the needs of

g
titudés ioward these ac iVities were indicatedn

L] . *
19 : - ‘ ’f
"Informal interviews of teachers to determine )

Identification by teachers of characte%istics
S
they feel it is desirable for the principal to

|

effects of different le adership styles, w }
-

;

|

possess, §
|

Observaiion by outSide sources, specifically

by the uouthern Association Vislting Commi ttee, 64
indicating fulfillment in_practice~of the philof }
X . 4 - .' « . ) \\ -
sophical stateient, ‘ N . l
1
1

&weys de(relopedhby I/D/E/@ in which teachers - |

" . . ._ l/./ \ . i
indicated their opinions of the effectivéness’ N
of the IGE decisioﬁ;makiné st:ueture, the learn- \\

ing climate utilized, and their feelings about . .

’

individual learning styles and rates, ,

Schedulestof in-service épiiVities and teachers’ |
responses to a brief evaluative questionaire .
aboat tﬂese aétivities, * T e ‘ . o ;
CMestionaires develooea by I/D/E/A 1n whioh pu~, 'g
pil percept*ons of IGE amd ‘their school were‘1n~ f
dicated,. and ' o . |

EbHedules of parent information &ctivities‘and

’narent responses to a oues@;onaire in whlch at-

[ . v



. for 1nd1V1duallzeo 1nstrugtxon<and learnlngg
N .o M .. ' " )

- ’/> - l ' * -
: . mmmmkru EER A ,
- / . . « A
. A DESIRIPT 'ION OF THE CHANGES oo
N .. B R ) e o '; K
“ . . - ‘ »

In Amerlca ve are eXperlenClng a oOClal revolutidha.' -

'

Thefe appear to be anXleL%eS and dlssatls;actions as never. ‘

>

before.'fIn such a cllmate, we ‘have an dbllgntlon to llsten
i,,o -
to those who are trylng to rela@e t\;s revolutlon to, the~needs

4 .,
~ M 1 s . ‘A wr,

of- gh;..ld:ren.,?5 ' R ) ;. L .

I © 2 ! 4B
\;-

o

.
. » Bd -,

A profound shlft is taklng plaﬂe i the maﬁner'in

»

whlchhmany aTe thlnklnc about ch;ldren and-about SuhOOlo.

13

emphasxs seems to be more on huraaenase .ang understandlng,

The

more encouragbment and %rust and avay from the 1oea of fhe
teacher® as the, sourc¢ of all Lnowlecqe and'toward vlew1ng the

teacher as a faCllltator of *learning; awayﬂ&*om the fx ad1t10n~-

s O
-

-al approach of téachlng to *he whole clqss towald a concern
dG Lo =7 .

h&{hin such a framevork, tho.Dearﬁngton School staff

S

kg

dlscuosed pCSSlble ways of deallng wxih con51derable parent

‘-a

unrest and the vider dlvergence or pupil ach1eveﬂ°nL which
5 5
an efamlnatnon of pexmanent recordo and test. data indicated

£

A

[N

B

35AlV1n Pe

~

Chlleren (Few York: Schogken Book s,y 1971), b 227°
| Sefhlberma% loc. c:fo, pe. }V1,, . .

=3

zberg and dwari'Sfone, Schools .Are Fdr f-

»
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would be &vident, .as we planned to apf;rbach r*'he“sudd’e"n“‘fy

14

- drastlcc. lly altered blfua‘tlon brought aLout by court»ordered
N . L PN . , o
ﬁf 3.mfe&ra{*mn. d " ' ; ) ' . A

. .
P ...."'% A .,

o

- > 3 .
- oy . . > H

1<
. . «éFor many of the puplls and fllel:( parents,. thls would

¥

T m—

_ . be their flr's“ exper:r.enco in a dlrec't ontact with sizeable

ct
C . nunbe'rs -of m’e?ﬂonrs .of anm:her race. ', F'or st this was

- ¢

o * |
. v:Lewed as a cruest o*qsble moves J.here vas con51derable sus= .

»
«
K

: 1§10n and anpreher;sion. For a few, it vas, v:Lewed as .a

-y

one,‘ of Qut‘righ}t hostlllty and Ieseﬁtment. NS - P

- N -

L)
tl p051t1ve "soéial rloVe, and for ,another fe\ the, Vmew vas R

* . - .
€
5 . e . . ,, ’, 2 .

S, \ \ ‘ The f’acu,liy dacmed that p] acxng puplls in mult:.- -
aged groups would 1ncrease the OppOIthIllty‘ for r?ectlve

IegZ'OLp" nq for 1nst ruc +tion dnd that tea.m 'Leach:.ng rught be
N - means of increasing teacher effectlvene%s and at. the same .
« < . ) - .

d:_’g;une provide & ,f i‘amewor}' m.thm w‘uch the ra01a1 t'ensa.ons

9

. .

i

0 ‘. ’ - 5 o
© , ocould be minimized.. S0 \ S e .
B SR .o e .

. . \
- - < . 3

A Y /-

. ‘ That the faculty fe]i ready and m.lln.ﬁg to :mstz.-

v

-

tu{:e {l;lese chdnges is no‘:ewori.hy, pax’mcula*ly :Ln vmew of

§ : y e'ndence That - tcachers b?ten resist sw‘h changes.7- A cop- T
- 45 \7 * a
. tnbutlhg ;actor may have been a change in leadershlp style

- mth the a’cpolntmnnt of ‘a d:x.fferent prlnc:Lpal,o. Novotney in-

] e d:.cates ..h.t effgc..s vary w:n.th dlff *rent leadershlp sty.Les. . L |
‘,g} ': ‘ ‘ - . ¢ . ’ ,' ’ ~f‘§

. 4 34 3hallér, op. Cita., Ppe 69-70. .- D .
. . B Py E . 4 ¥ ) . - , x . <
= 'f - ¢ N . . . ' s,

‘H > - v X . . . . . -

‘2 ' ol 4
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<

He sugcests that an authoritarian approach often” Leads to low

. ¥
‘staff morale and inhibition of change, the laissez faire ap—

proach may make accomplishment dependent upon chance ratler

[

. than choice, and the democratic apsroach, while not *signifi-

Y -~

antly higher 1n producLlon outcomes, is suqoested as being ¥

-

much nore effective in creating a cooperatlve work climate,38

R

~ e

| Guskin believes the motivatioral bases on which
previous attitudésfdeoended are an important aspect of‘q}e-
dilng o?enness and acceptance to c an e\ In additign, he
descrlbes fhls openness as, oelnc supported by di ssatisfaction
with current candltlons, perceptlon of various sources as

- . 3 . ;
being potentially helpful, readiness 'and willingness to seek

39

€
LR

out new.information, and the extent of flexibility preserﬁ:a

. N
~

: Informal conversations with staff members convinced
Vd

the writer:that chanoe hag'bpen inhibited by a formal struc~-
ture vhlchéplscourqged innovation and humaneness and empha-~

sized acadenics and quiet orderliness. licGregor has proposed.
Iy , e R . -
that this conventional approach to leadership is based on pro-
T P 5 - .
positions. that presuppose that people are pagsive and have to
be motivated by .a series of rewards and punishments, whereas

”8h0VOtan; OPs 01t., p. 45, . )

v . ¢

qRonald G Havelock et al, ﬁlannwnq For Innovatl(n
Throuch D3 sgenination ard Utils zaivon ot Knowledoe (iinn Arbor:

Center fo:- Rescarch on bczilza ion or 001ent3110 Lnowledge,
1971), p. 4: 38.. .
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k)

P

Opposrﬁion into the supporting group, Jbeing open to diyersec s
A .

sition of poyer, whereas’cooperation ehphasizes bringing the
' , . 3 ¢ H

23 . - . . b

o moxe appropriate approach presumes people can achieve ihelr

own Yoals best by dlrectlng,;helr own efforts toward drganiza-

W 0 .

tional objectives. 3

-

Looking at contrasting methods, one sees that‘coercion’

through the application of authority and power to produce de-
~ - a * 4 ' ? . * .
sired results encourages an émphasis on power and the acqui-

3 " L] 0 " ¢ ) ' . --i;; '
p01nts\ofpv1ew.4- , ) - . |
» > . P . ¢
. L

: J' . s S ‘. 0y
There was little confusion’about the authority of the
principal of earlier times. He was boss., He took orders fronm

-

N .
’ [ . v . . ..

4the superintendent gnd board of edupafion and gave orders to

« o~ N -

N - .
the teachers in his. school, The'writer has attempted to usé

o

a dlfr;rent approach, however, wnlcﬁ regognlaes his resoon81- g
ility for/zhe educational program of the school by a working

relatlonshlp uhlch aﬁtempts to share authority and rospon51-

bllliy. He does*not need to employ force or coer01on. He

VleWS his role.as that of prOV1dwng leadefshln for an emotional

and 5001a1 atmosphere whlvh contrlbutes to freeing teachers and

» L -

»mm-leading to their §elf-d1rectlon. This role involves grow1ng

)

N « L. -w M . . . . - .
Fneself anc. promoting Eeacher growth in developing professional

£y

committmenf, expanding and deepeniig uqderstandings of gdals‘

. T‘ .
and ‘prograr s, increasing sound conoepts of chlld ‘growth and .
© o« 403%haller, op. cit.,! pp. 127-130: e 3
) A N R . . .
: 4 ‘ 3 Y e v ‘\\ ;
o L
29 :




« T “ 24 ' g :
vt , ( . ' L
development, inproving technicq& compeience, coordinating
il
cooperatlve efforts, and enco//9q1ra wholesome lnteroersonal

1

relationships. o y A . .
o ee? / . ~ e

- . Dullng the pPILOd 1970-~72, attentlon was dlrected

. toward contlnual reﬁrrement of the 1deas pre io
ya
and towara examlnatlon .of alternatlves the staff felt offered

ly descrlbed

posslbilltles for further improvement, Several ﬂonsultants

vere utilized during this period. Visitatlons were made to

~

_other sﬂaools that wexe vtili

A"

self-contained.arrgngément.

-

zing various alternatives.,to the
traditional, _A schedule of these
activities is included in Appendix A,
- b : - . . ’ FY .
3 1 -~

- _ Further study of “the literature on the concept of
team teaching indicated it to be a process which is not so
much @n organizational arrangement, but a spirit of coopexr-

ation in planning, collaboration, and sincére sharing. It

bl

is not, as some have practiced, “Your turn today and mine

-

Research suggests that teachers who work to-

-

gether genezally agree that they can better know and neet,

tomorrow. “41

the needs of each thld whereas in worklng separatel theJ

+ -

* +sensed both 1neffect1veness and inefficiency.42 If the

'personalities of ‘pupils and\teacher clash, it is not always

.. . easy to make a smooth adjustment in the traditional school

. v 4l hlllam Georgiades, “Team Teaching: A New °Lar,
Not A Meteor,” The Mational Elementary Principal (January

| 1965), p. L.

. 4?Lee L. Snrth Teaching in a Nongraded School
(West Nyack, K.Y.: ParLer Publishing Company,. Lnc,, lQZQ\
"pp. 59-60,




* pal (January 1905) Pe,

) . * . .‘.
;’) 4 ‘ 25 ‘-

-

 — .
with self-contained classroons, but, W1th the team aoproach
1% same tehcher and pupil. are not necessarlly in an all day

constant ielationship. This offers relief for both.%3 Re~.

_search studies have in no instance obtained evidence that

cooperative teaching is harmful to pupil'adjustment; One -

indicator of that adgustment is pupil att 1tude, and findings

in this area have consmstently Jbeen favorable.‘% A survey

1]

of Dearington pupils confirms these previous findings.
N )

N
N

Cooperative teaching.encourages fleiibility not

only’in“setting up initial groupings, but especially in

re~dep10y1ng students and teachers at any later time. E&nce'

¢

several adults, W1th varying backgrounds, compe*encxes, and .

.1nterests plan the total procram for an expanded number of

students, there 1s no need to pre-detexmlne-group structurc

h %

for mgre*thdn short periods of t1me.45

-~

) . . ) ) .
Schools, then, can be run’ which children and teach=

N

ers and parents fcsl good abouk; it’s not that hard to do.

~

It does require the developﬁent of tﬁe capability for dealing

with children as human’ beings, th as vessels to be £illed

, 43Charles H. Hayes, “Tean Tegchlng in Culturally '
Deprived Areas,” The National E‘cmcrtary'Pr1n01pal (Janudry i
1965) p. 63. N . N P ) - . :

44“len Peathers, ”Research on Implementing ard Eva
uwating Coojerative Teachlng,” The UutloNal Elementary pIIHCL‘
31. . .

vy

45John I. Gocdlad “Cooperative Lcachlng in Educat10n~

" al Reform,” The National Elenentarj Principal (January 196S),

ppe 11-12,
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3 in which they W1ll pursue the'se, to t&e exteﬁt they are per~ -

with khowledge.45 The chlldren s feellngs, in return, about
. school and thelr enwoyment of 1t are related to the number of
options availablée to then, to thelr hAving choices 1n deter-

nining the actrvrt1es§§L whlché;hey WIll engage, to the*r bes=

'\

'ing able to pose their own pro lens and detem ne +he manner

‘ mltted and encouraged to collaborate wrth each other,. and to
~ the extent to which erplrclt an lmpllclt domparlsons be-

tween their performance and tha of the other chlldren is

mlnlmlzed. These factor§;§re Jy-products of a whole phllO-

scpﬁical and- pedagogical’ pproachﬁ7 '
. it & * N ' . s

4]

R

<c§2ﬁe key role of the teacher in thi’s approach as a -

- [
.faerlltator of learnlng is to maxlmlze the likelihood that

each Chlld W1ll be engaged in apprg?riate actrvrty, with

"

the facllltator seIV1ng to refpect the chlldren as rud1V1d-
uals, to man age the 1earn1ng env1ronment to movide materlals

as needed, to encourage 1ndependence, and to provide direct

1nstruct10n when’ approprz.ate,48 ‘ o
¢ o

Al . . [}
LA
- . - y

Goodlad warns that there is no magic in remOV1ng
grade labe.s or other superficral cHanges. leferentlated

progress through the sane graded assrgnments is only tampex~

v

4°w1111am Glasser, The ‘Effact’ of School. Failure on
“%+he Life of a Child (Vhshlngtoni—Natlonal Association of
Elementary School Prlnc1pals, 1971), pe 10 .

47Shlberman, The Open Classroom Reader;” pp. 173-176.
Aslbldn, p. 267, - .-

a3z




.1ng W1th a seriously queotloned COPCOpL. If th1s is a11 that

been abortive is that they have not gohe far enough nor have i

uals and faculties. have often ended up spent and disillusioned

orcanlzes suoport ror thorr efforts. . )

27 . - >

! s

taPes place, a fraud nas beén perpctrated Any o~ jdnlzatlon

or grouplnc contains no guarantne of treatment of the child. -

~
- v

as an individual, but is only proBuctive when Speclal provi-

sions are aade to alter the matbrialy methods, amd expectations.49

N a4

‘.

. > . ) ¥ ¥ 1

One of the dlterrdatives the staff examined carefully !

~was the IGE strategy of school change, developed by. the JIn- ) i
stitute for Deyelopment . 6f nducatlonal Activities (I/D/L/A). | i
This strategy 1ncludes many of the concepts sugcested in the ‘3%

nrecedlng pages as des:rable, anq is bgsed on the assumptlon

that one of the reasons why many 1nterna1 reform efforts have i

-~ B

thef fully studied their oﬁn‘successes and failures. It has’

been nossible to create 1nd1v1dual schools vh:ch made use of

.

reforn, but such schools have been the result of hard~work1ng

|

|

:
ipdividuals who have, mianaged by the force of personality t. .
achieve an inguiring educatioral climate; But these individ- - j
' |

. () . . i
with little to show for an enormous amount- of enthusiasm and |

work., “Such schools need to be part of a larger system which .
e 50 |

~

' .49600d1ad and Anderson,.opa cit., p. 163,

S5071izabeth C. YAlson, Beeded: A Wew Kind of Teachiex
(Bloonmington: Phi Delta Xappa, Voucational Foundation, 1973),
Po 20. ‘ . e

o, . . '




> While conceding that each of the many explanations
offered reoarding tHe "failure of many a ntremrts to improve
schools might hold\some part of - thc Lruth I/D/E/A dld not

‘0

ly W1th any of these but chose instead
. N

o develop a neW'siIategy for 1mprov1ng schools.

attempt to deal dlrc
" The - study

took the name ‘Study of Educational Change and cchool Imorove~
meﬂto It assumed that «the 1nd1v1dual school 1s the straieglc

unlt of educatlonal change. . Indications wq&e, however, that

fo 51ngle school. can stand alone against’ Fhe forces whlch re~

The school must reach out to 9¢her ¢hange~nind-
LY
ed schools that can of fer it emotional and profess1ona1 back—
P ¢ st
The League of Cooperating Sbhools creaues.a posrtlve y

sist changea

inge

i press for change and for the new expeciatlons, roles, act1v~

a

1t1es, relatlogfhlps, and rewards that suostﬁntlve chdnge ‘en-

feils° 'I/D/E/A planned that through partlolpatlon in the
League,. each school would ' develop an 1mprovement process ine-
cludlno a systenarlc procedure for olscuss1ng and diagnosing
its own problems, formulating solurlons, takrng ectlou on
‘reconmended solutions, and then’ trylng to obtaln ewldence
about the effects of such action,9l The Lynchbulo School
DlVlSloq( of which Dearington is ‘part, has implemented thls
process through. ProJect PLACE, a comprehens1ve three~-year

Il

pllOL prOJect funded through Title I1I, US?Aa " )

4

51”I/D/E/l Offers A New Strdtegy For School Improve~
ment,” undated brochure, Ppa 1-24

3 ‘.q{ | s

-
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LYo Such alternat:.ves as Indlv:.dually Gu: 1dec1 Educatlon

(IGE} are des;gned s prov1de fle:uble sEruccures for meotlng .

-~ N ~

\-
‘ vanous probleme créated. by the graded orgam.zatlonp bullt

e o . f .
C . upgn the fnllomng aesumptlons. - : ..
N ’ *‘
é% . S c‘la.lc}'ren "should i progress at their own jindividual
. 4 - ‘> * }
* Srgtes’of rowth: T y
« ‘ é ) o - ‘4 " ' N \- ‘
’ {*Gurriculun experiences should be differentiated to |
oyl ‘. ¢ ' < , I t. .
y o o lneet varying, needse . R |
g P - : ’A‘ « = : |
. = Grouping arrd n/ementu should ali‘bw large -group, )
P . o - ‘ N
< vt ¢ m‘ﬁll,g‘m/p,k and 1nc1:w1dual ‘Lnstruchon 3s a8ppro- 1
5 2 J‘Oo . ] \ .
N pnate, s s .o,

-
- . ¥ - ~.

3

L °-mv@l’.uatn,on based upon the ablllty of the: 1nch.v1dual

¥ - 3, o

A Chlld should provme better adjustment and behav;,or_ B
- R Flemb'le bu:.ldlngs and equlpment should make it eass .
. ) :, {. ier to‘ ‘personalize 1nstructlon,. . .-

Y :.='K team approach. to, staff utilization should allow—~ °~

i ’ l * 3 . . o .
" ‘ more effective planning and ,diagnosis.sz' e 7 R

When theseﬁ)assumptlons are met, an orgamzatn.onal pattern d.u- x

* “ferent frem the, tra{dltlonal graaed schcol w;Lll emerge, a pat-

[y

. j:ern which prov:.des fo:r e;ontlnuous, unbroken, upwa;cc} progres-

. I R « .
. : : \ 55 . 4L e . - 5
sion for all leerr}egr\sp . g o |
N i . - .- ..4:’ ;
-
/\‘ » Some, “rho worl' with chlldrew think it neces%n.ry to ,

group them by SOme cmmr?on factor su’th as age, grade, or abJ.J ity

- « . IS
Y !

.

szl\hgrray and Wiihoﬁr, ORps -cite, Ppes 23~24,
‘ . 5%1pid., p. 3L i

~a




o ’ .
* which the child may ledarn as wapidly.as he can, Without” hur-

r, s T ) e T ‘7————1
. ] . @ l‘
Loy ' . 4. T
s v\ L.

~ ¢ * / 3 - . o °
- P . ;
Experience and research shéw, however, that these So-called
] . . i

" - v .

2 . . .o - o s,
common factors are:imagi.ary. .Within any group are‘hidden a
1 " , - * . . i * ? ~ : .

multitude of diffegwences in the children’s needs, interests,

and performdnce levels. The school can provide a setting in

’ ... : , .
rying, or asyslowly as he needs to, without fear of failure, .

shane, ™ or dlscouragement.54 .

= ' -
“ . ’

v L] . - -
)

- The challenge fale to +he'educator, who musﬁ/choose
whether to remain part\of the problem by ! srhg Qterlle tra-

ditional methods and_materlals 1ncon81stent with whap is Jnow |

4 ¥
known about learnlng and behavioxr, or elec¢t to becone a part
of the solution by adoptlng new technlques of organi%ation
v ) ' - ~ ~ ' e

(] ' [] [y . . / .
and téachlng, using new and varied materials, and developing

thlnllng and creailﬁlty rather tban/memorlzatlon and routlne.55

N - e —-”'. ‘ : & /
v

e
~

As the Dearlngton staff stueled the llterature and

the IGE model, we' llPed what we learned and observed. We

-

. agreed with Wllson that reorganizing education so each student

-

enjoys a hand-tmilored, intimate, ap? responsive education !

cannot happen in the traditional confines in which the child

.
/ > Y

-is tagen where someone has predetermimned that he ought to be

rather than where he actually is.96 Ve further concurred

o ! . ¥

Shrlti-Ade Grounino: Enrishing the Learnina Environ-
ment (" Jasiington: DenarlmenL of r'lerf'orni'ary«m.nuerc'artenn-
Tursery Education, NEA, 1968), pp. 2~5.

°sGeorqe I. Thomas and Joszph Cregelmbenl,,Indlv1ﬁuaJ-
izing Inctfuo*ron in the Zlementary School (New York: fandoin

House, 1957), p« 7« .
2

55w11§on, op. Cit., pP. 17,
" / ‘38 ’ a’/ - K!”
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Q

Mith!Shields that unless change is built into the ‘educgtional

' . amg in the breezé and exnectlng to fly,57 - .o

l
} a011V1t1es the eff orts contlnue to be much llke flapping your
|
|
|

g
: J
®, . - - i

3 e ‘i ;‘ Faculty discussionsAWere institﬁted which were cbﬁiAjL‘ ~
; \ cerned with the develoonent not only of a s%auement of philo- . j
Lo "_ sophy) but w1th the creatlon;of a phllCSOphlca base of oper-i‘ il
- ‘atlon whlchoeould become a way of llfe in the idhoolé The ' ‘ J
phllosomhy.whlch evolved from these dlscusslons 1nclLded the ) '1
follow1ng notlgns based in llterdtureaJ BN " ~{‘ T - J

e ) ‘ ’ 4
,:' * i ) . [ d
. g . ' - The knowledge' explosion makes absurd the idea of a

<__ T oo \
. currlc?lum vhich must be covered, The best schools can hape
' \ledge and how to deal with changlng condrtlons,58 Ch%}dleh

l

i

1

|

3

1

: |
to do is to help learhers betteér understand how to use know- o
o-i

3

|

|

currenﬁly in schgel may. still be in the WOI% force one~third *

of the way thzough the maxt century. An_educatéen designed \ ;
- " ) ] ’

. tolprepare them to adjist to the'world as it -4s mow is. sense-

K . - E . P
‘less and impractical. Education should prepare thildren not -

. . -“N
just to earn a living, but to live a creative, humane, and

.
’ . ¥

!
|
i
|
|
1
i
E
sens*tlve lafe. Schools with rules cov6r°ng almost eVegy as- =" 4
pect of existence teach distxust and that children are 1ot . a i
persons_of uorth.sg. : e, . . o \ ‘E
‘ - - e " T ' J(' o |
! . ' 573-15_3]_(35, ODe cj_:t,, PDo 30-31:’ \ . o ! }
58”he Learni*g Prouram, PP. 7 10, V o }
sgsllbermanq Crisxs ‘in the Plassroom, P 184. .
¢ - ) ' 1
e LT
]
i
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‘ ‘Even though that':g.s.':“the Way mo.s-J schools are, this
is -simply‘no“t in hamony‘r'w;.th.__a“basio purpose of }lmerican
education, that every child I}avij;._‘an":'obooﬁ.unity to develop
his tal'ents fo‘ the fullest possi'ble ext"ent. ) To accept such

a, srtuatlon as the approprn.a te. envéironment 1n ‘yhich to accom-

plish this purpose is much llke acceptn;ng the roads ©f 1920

.. or 1930 as-adequate and suffi\ci’ent te ‘carry the traffic of

60

today. A ‘.l?o recognlze graded schools as an efficient and

convenient way of class:.fyrng the thousands of c,hJ.ldren wbo

poured, into them dur::.ng then.r years. of expansion dbes not

justlfy cont:.nulng that structure today.sl . . >

o e
T * - ¢

Schools have been orgam.zed 1nto the conventional-

- g*‘ades for 0 longp however, that most people take 1t for

. gra;}ed that there is no other way. The faﬁt is, of course,
that nrost Amencan SGhools were ungraded unt:.l 1848, ° Even
t&xough the graded school soon cane under attack foxr its’

' rigidity and its 1nabll~1ty o takeindividual’differences
: N ) )
inte account, %¥he system has endured,sz
g - '
" One _argument given (in suppoxt of the ¥raditiondl

¢

graded sygtem is. ga.v:.ng ch:.ldren a Competrtlf/e expern.ence X

I

slmn.laxj to adult ln.fe, yet the wide dJ.vers:Lty ‘of adult l:n.fe
affords almost everybody an oppo:r:tum.ty for success relative

- ST e _,——n‘-—‘v E— !

b

) GODaVJ.d W Beggs and Edward G. Buffie, Nongraded
Schools 141 Action (Bloomington: Indlana Universify Press,
1967), p. lo.

) ‘ 6]L-,oodlad and Anderson, ODa ci‘t., Ps 5.

6280.1berman loc. cx.‘t-, pp. 166-167,

,/ >

-
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tol his :'lbilities and effort 55.83 The gra_aela’. school was J_)roughi:
into being at a time when little was known about indivicual
differences.b4 Now, however we know that there is no one way

: ' ‘to learn ror °pe01f1c ‘exercises wh ch all youngsters must ¢o
‘]

through. & . T LT

- .
- -
- l (

»

Jenoon wrltes that, more thcn any other single 1ndr- 5

vidual, the prlnc1pa1 establlshes the pro;essronal Lone of

[

the school. He will not help feachers deve10p aoproorlate

approaches to dealing with chlldren unless he demonstrates

hae] ST

such approaches in his owmn actlons. Loachers will be encour~

t

aged to read nrofesswonal material 1f the pr1nc1pa1 does SO
They are more likely to seek se1f~1mprovenent if it is obv1~

ous that the pr1n01pa1 is trying. to begome increasirjly ef- ~

fective.66 . : M
& ’ ra 2 i

L

According to Guskin as well as others, orie of the ) i

best ways to encourage people to change ¥s by emphasizing the

4

patterns of bebavior which utlllze the desi red change. He -

further p01nts out that this ma"~be costly in t xms of, time

and effort, but worthwhile 1n term< of results accompllshed.GT ]

! ,
B, v

53Poodldd and nnderson, 0% cit., p. 161.°

. 6"‘\\‘Iohn Goodlad, “Meeting C'm.],dren Yhere They Are, N \
Ehturday Review (larch 20, 1965}, pe 20.-

- .

' ) ESHerbert R. Kohl, The Opt n Classroon (Nev Vork
‘The New York Review, 1969), Do 52‘

% ° 66jenson, op. cit., pp. 1(6-113, A .

- 67Havelock, op. cit., p. 4:32. f
- {}, ‘ . i

.
!
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S ' A The QUalaty of the hunan interaction that takes )

Y place wlfhln the siaff reflects the freedom and sense of y

v

—\\acceptance felt by the g&oup. Tp.create a cooperatlvc splrlt
k)

; . anolVeS a team approach based ort the assumptlon that the com-

-

. plexlty of most change situations demands the applrcatlon nf

a varleuy of talents. Openneds and accept§nce are prime

. character;stics\of such'&n atmosphérea Covsen“us rather than .

‘ I

' - decree determine the dlrectlon of moveMent. The pr1n01pal

.. “ ’

. . serves a4s an 1mportant resource person for thlS team effort,e

l

T By nls -contribution and Conceptual 1ncuts, he exercwses his

/
~ . leadershrp Yole. Change occurs because he has opened new

:r*%MMH,perspectlves to hrs staff by lnv01V1ng theMi He'*rnds '

gratlflcailon, not in the fact that he xs dlrectrng or sole- 'ﬁ.‘

»

ly responsrble for-the dhange,‘buT iy the fact of its agcomd

.7
. , 7 o

’ _pllshment,§8 o . N ai -

.-
> L . =

¢ ‘(" N - . )
Kauss 1ndlcares that the effect1Veness w1th wiich © T

- - »

o the admlnlstrator dlscharqes nrs 1eadcrsh1p reSponSIbllltleS

depends, 1n large measure, upon how his actions are percelued

L4 -
-

' . by hls s%bordlnates. Many of the major. problems experlenced
by school‘admlnlstrators arlse from poor 1nte;personq1 re-

.- {.- 0 latioms w1tnrn the: school. It is therefore lmoortant that

v educatlonal leaders‘be aware of how thelr methods and behav-

jor are pi rceived ard be willing t) modify thesé patterns

* . ]
LI - N '
]

~ R ’,

’abvotney, opa cit., pp. 40-48. . «
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in ordexr té improve their professional performance and per-

69- ; . /
/7 . -

) SOl{al :image & H '.' ¥

. .
.
-
“ s =

y ; In additfi.on, Kausc further suggest s ilat the prln-

'c::.pal should be skillful 1n developlng and nurturing cons’cruc-

N

'i::.ve J<z~1terpe*sonal relo.tlon,shvos.' He should understand ’what

sat:v.sf:.e,s, pleases, re:.nforces, and motivates ‘the :Lndividuals

& . 8

with whom he works, He mus!: be pos:LtJ.ve, not J,E.St aggxessx.ve .o
\

*

and dynamlc, but also sincere and compa ssa.ona’ce, scea.ng 1n .

each problern sxtuatlon an opportum.ty for progress,?
~ ‘.’\ ‘ - . * . ’ ‘ -',‘9'?
i

After worklng for a year wrth the IGE nodel, the

"l JM

Deanng-ton staff was asl*ed to 1dent1fy, from a 115*' prev.:.ous-

ly p?‘epared by the wnter in an t ini strat:.ve worLshop, those
charac’cen stics each felt were of pnnary :meortance, those

felt to be of xgedlnm :.ntens:v.ty of 1mportance, and those fell:,

J to be leasi ‘important, and to anonymously evaluate the prln- .

c:.pal’ s performance of each cha_raci.er:!.s,tn.c° I:abi‘e 1 liste

the results of this judgment. Appendq’,x B contains the fomm.

as it was provided to the staff. \ B

i -
3 4 - «
A ]

N / N
the thy £ th d
. At I\e,llil (of "the e _second year o us:.nfr e model,
“the staff’ was asked, agaJ.n anonymously, . to evaluate the way

<«

each saw t1e pnnf‘:v.pal ‘peri‘ormlng his role, Table 2 prov:Ldes o

percentagéd responses to seledted iiems f£rom tne inventory
] . .

provided il \Appendl’x Cs

ss’k%u-ss,.'«"ob. Citnyp; 28..
'711bid., pp. 45-46. ‘
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TABLE 1 '

RANk LISTING OF ADLIINI SPRAZ VL BnHAVIORS COMNSIDERED 1OST
IMPORTANT BY THE SCAEF OF DEARENGION SCHOOL AND PERGENLAGE

e RESPONSLS TNDICATING. EXTENT STAFF FiLT THE PRIRLIPAL POEL

SESSED, EACH CHARACBLEIEELC 7 .

. 7. Has courage to ‘deal with un‘aleasant

problems objectively and rranl”ly, is

concernad with the growth of indivi-

duals involved, not with freedom from

annoyances ) 549 169 &

8, Gives - leadership in improvement of in- '
struction; has inward assurance that )
to dn.rect is not undemocratic and_to
Bupport isn’t to surrender respcasi-

bility . 60% 25%
8, Possessaes ability to cooxdinate worlc .
of .staff ~ 55% 25%

/

\ N . P
Charac’;erist_ic . ’ Usually Some of Seldom
‘ . thé time ‘
1. Develops fegling of muttal confidence ) )

and helpfulnéss vhich encéurages indi- ° . ‘»
viduals to grow toward ﬁhelr Jbest po- . 5

_ tential capa01t1es - ~30% © 35% 35%

2. Is sensitive to reactions of others; ‘
deals vith then understandn.nglj, rec- .o \
ognizes- dlscontem: . 60%  20% 207,

3. Ts available to staff for discussion :
of problems; frees himself from routine .

"to turn, energies toward creatlve Jeader~ o
sh:Lp o _ : 72% 1) 14% --

4,' Promotes regard for the professn.oft‘ ob- ’
serves ethics _ 547 < 30% - -16%

S« Is careful “to lceep two-way communica= '
4ions lines open; his communications | _ . .
are unamblguous and direet . 55% 25% 20% .

6. Has sense of humor; sets example of o
being pleasant and courteous; uses o ) -~

- good public relations techm.ques T 549, 407 . 6%

307,

15%:.

20%, "




. , YA S ’
Characteriétic e 8 +Usually Some of
B . . the time
10. .Possgsses adequdte professional hack-
ground; believes in continuing scholar- )
ship; displays knowledge and judoment .

- that earns respect and appredration. . 67%+ 13%
11. Is .willing to delegate authority 88%  12%
12, lees adequate assistange to new * .

teachers . - . . 457 . 25%
13, Strives to achieve democratically v E
‘ deternined goals; allows diverse . R
vays of working toward those goals 56% 36%.
14, Avceﬁts suggestions in a spirit of. ) Cs
> goodwill; views actions in relation . C,
to learning experiences in the school 75%, + 25%
1S, Is honest, sincere, and objective:in : . .
evaluation » ~ : 45% . 30%

‘o T ’37 -
(. ..
< TABLE 1 - Continued.

A3

¥
-

e

Seldom,

4
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QA L AN, | TI’\BLE 2 !
. . . »
/

! * / ) . ’ .
SELECTED PERCENI'AGE RESPONSES TO TEACHER OPIKIONAIRE
L 4

*

Item , % Positive Res;zg*xséa
1, At faculty meetings, the principal talks’ ya
i |

" about administrative procedures and edu-
2. The principal provides and mkes use of a . o
Sy '
’100%

Y

. cational problems
professional library for new ideas, pragtice
- - and, procedures . . D

3, The principal takes or sends teachers to v;‘.éit i
schools which are practicing new methods, 1

. practices, and procedures . 100% !

" 4, The principal arranges time for the si:a/ff i . I
to mept about mutual problems / T 100% /

5« The principal telis new staff members they ° |
o will be eXpected to try new apprc}a”ches - 100% |

©oe /e .o . . |
" 6o The—principal attends professional meetings f ‘
f
4

and workshops and makes_use of information
by initiating activities in the staff ~100%

~ '« 7. The principal shows.that hé is knowledgeable .
*' _..about changes in educatienal practice by his N
participation in. staff meetings, task gxoups, »-

KRR} 4 indifidual conferences 5 84%

- 8, The principal helps provide the necessary
_resources for the teacher to achieve her -
‘ -educational goals . - : 100%

<

. 9."_The pré.ncipal shows interest in new develop-. : .

‘7,.;_. “ments in ec}ucation by his suppo:t for use of - ‘

.. . new.ideas, methods, or procedures - 100% i
| |

¢ 10. The principal aids the promotion of new ideas,
. ".methad s, and procedures by using outside re-
'e source ‘people or being a teache : of teachers Lo

- himself : - 84% |
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PN TABLE 2 - Continued e - e
r’ -‘ '
Item ' - . * % Positive Respocnse

*

i 11. Vhen the pr1n01pa% and, teachers disagree
- , about an idea in the greuping of studento . .
he 1bts teachers express thexr Oplnions aﬁd ‘ ,,//

we look at both 51des ‘ \ii . 1007,
1 Uheg\the principal-asks teachers o do.some=
' ihing they don’i want to do, he ezplalns why

+ they have to do.it : , 100%
13, The principal gives suggestlohs to a team or = _ ) \ .
. group working on a particular problem, thén X
. lets.the group decide how to do it : ~100%

14, In a discussion abput the use of new ma-
terials, new organizational plans, or new
methods, the pr1n01pal and teachers decide

together , ; 78%
- 15, The pr1ncmpal almost always tries to nake. 3
the "school enJoyable 100%
: 16; The principal makes his ideas avallable, .
but con51deLs teachers’ ideas 100%
< AY .
\q B .IJ -
4 ¢ h 4 @« |
>
\
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v ' One of the most important decisions the principal

) . : . N
makes in orxganizing a multiunit school is choosing unit

loaders, because the se key staff members play a plvotal

. role in making the incdividual unlts and the school-W1de
- IIC (Instructmona1~Improvement Commlttee) work.?l Because

. many. staff members possessed varying degrees of desirable ,

-

- unit leader chdaracteristics, selection was based on the

principal’s subjective judgment of the relative possession
- 4 RS

of* the following characteristits:

<

- demonstrated leadexrship capabilities in relation-
ships with other staff members, pupils, and parents; -

- respect for,’response to, and sensitivity toward“
* others;

- « commands resﬁect and acceptance as a leader;

- is willing to assume extra responsibilities; -

-~ is able to obtain and maintain effective interaction;

«~ has skill in grouﬁ planniné, deleggting responsibility;

- makes decisions; .

\

- has a positive attitude toward 1nd1V1duallzatlon as
shown through teachlna strategies.

.So the entlfe staff would be~aware of.the crlterla being used,
these characteristics and the seleétion process were thorough~

ly discussed with the faculty before the selections were made,

&

7Tlprincipal’s Handbook (Dayton:I/D/E/A, 1971), p. 15.

7

16

. N
.
. L -
N T T " - . . . *
5 5 o o R T T T
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IGE malntalns that*hne dec1°lon-méL1ng power should

rest largely with those re8pon51ble for cafrylng +he decwslons

72 A hierarchy of d001s1on-maP1ng bodleo places dec151ons

in the hands of those most able to make them and who are re-

Sponsible'for/implementing these decisions,’3

, . .
A . . .

All teachers in each unit share the instrucfional ‘

responsibility for ali the children they work with. They

-

meet together to make decisions about.broad goals, specifici

learning objectives to bé attained, and thé number and iden-

tity.of itﬁdents to be assigned to each teacher. They don’t
lock’;nto the rigidityhof the se1f~contaiped glass;&gﬁ with
its 25 to 30 pupilsse Instead, children are assigned to groups
apﬁfopriate to the purposés at hand. The uniﬁ.teachérs also

. g
make group decisions regarding allocation of resources and - -

arrangements for space and time., Just as this shared plan-

niny responsibility suggests close cooperation, this cencept

is continued through the Instructional Improvement Committee
(IIC}, vhich is cémposéd ofAthe,pf;ﬁcipal and unit leaders.
In addition to deliberating on ways of improving educatioh.
th}oughout the schocl, the IIb makes deciSipns that affect

more than one unit.74”"Thu§; the IIC is the communi cations

.
- ] . r

lifeblood of the multiunit ‘school. It is essential that

‘ 2fhe Learning Program, pe. 17,

73Principa”§ Handbook, p- 13.

74’I/D/P/A’s Gulde P8 An Improvement Program tfor
Schools,” undated brx ochure, quga

<

a7
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teacher§' ideas reach the IIC and that IIC decisions reach

. and be uﬁderstood by unit tqachers,75»

‘i&tempts have beeﬁAmade to determine if the philos-

ophy the school seeks to have is, in fact, evident, Indica-

~

tlons sugge st that it is. A statement of the school’s phi-

o losophy and obwectlves may be found in Appendlx D.

T /-

/

} , 3 . In the ;pring of,1973, as parf of thg school g sself=
study for Southe:p Association accredijétién,'a survey of the
community was conducted. Appendix E*contains the questions
asked in that survey. Responses indicated that 98% felt, £rom.
communlcatlons sent to them and dlscus31ons and meenlngs> that

" they understood the goals of the school., That these goals were
felt to be anproprlate for their children was 1nd1cated by 95%

' of the responden-u. o L

k)

' o The Viéi%ing Committee observed in the school in.

March of 1974. Their report confirms the presence of the

- l +
« hoped-for climate: :

- #The cormittee commends the faculiy for the co-
operative development of the statement of purpo-
ses by the faculty, staff, and parenfs of the
school. The comnittee commends the faculty for

. +the acknowledgement and °upport of educationally
: sound principles. The committee further cofmends
the faculty for--their-commitment to continual
eveluation of their statement of purposes.”76

N 75Principal's' Handbook,'pp. 32-33,

76Dear1naton Tlementary School Visiting Commlttee
Repo rt meneographea, Ds 3n

- / Ly 48,
L ’ a . " ‘v.
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. the-1972-73 school year.

. / 4 . 43 :
The report furtheg’observes, ,
S program is consistent «with the, school’s
ne program provides flexibility in learn-
es which areé based on differences in

needs, lnterests, and patierns

“The schdé{
purposes.
ing exwerlene
abilities, backgrounds,
of learnlngA

»>

'

‘ As a& result of faculty di scussions and V131tdL19ns
previously descrlbed the staf;, in February 1972, de01ded tot
adopt the IGE model for school improvemént and to begln pre~

.parlng for implementation of that model when echpol opeqed for
Those who m'ghﬂ?choose not to pé;tié~
vbate were aseuredothai'the‘system Wled attempt to'transfer .

\\
them\to positions in hon-IGE sch®ols, For faculties wgo later

) dnclded to adopt IGE, it became necessary for “the systen to dis-

contlnue that assurance, because nine of the system’s fifteen'

elementary schools have adopted the model and the remaining

‘ones have adopted portions of ite.

theidec;sion to utilize IGE is in Appendix T of_%his studys.

-
’

« \" , . .
All faculty membefefexcept two responded positively., These
two were Relped in feldcaéimg in other schoolso h
P \ A % * -
The staff'lmmedlately began in~service study of IG

,,f

A schedule of these in- SeIV1ce activities durlng the sprlng

" and summer of 1972, leQI to agfual melementatlon, is givén
. § .
Additional in~service activities have contin-

"in Apoendlx G.

" ued durlng 1mp1ementat10nn

Appendix H lists these, :

771bida, P, \,4,, | - '

» - ) i

49

!Lhe survey used to determine

~

1
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The: staff agrees with those, who point to-the impor-

—settiﬁcn In the comﬁuﬁity‘survey reférred to previo sly; 91%, .

ton* School 1s appronrlate for learﬁlnga

o e

d%her'obserVers, too,‘have also noted the preseacs

of a des1rab1q atmosphere in Dearluaton Schools The SAGS .

&

Visiting Comnlttee\régsrted
: . - . eThe staffisto Be commended for its commitment
+o making the pégll's school experiences valuable
and worthwhile. The school ehvironment reflects
a continuing interest and .pride. 'The teachers are

' - +0 be commended for their supexb Derformance 1n //f
creating colorful, unigue classrooms. 79 ‘

J: - N -"
< z Al .'
As previously indicated, each unit is responsible

T N .
' N F

" for making its own decisions. Thgse decisions are made | ;!
through the contrlbutlons of 1deas and skllls by each unit
\ membe rq 80 A ‘great deal of time and effort is spent in uylt

planning ‘mestings. In these meetlncs, group dynarwcs is

- e oo

extremely inportant if each member is to contribute’ and re- S

act. Eac uust help maintain a healthy, positive ;Bz}ron-

-
A . B Y ~ "

’

78[bid., p. 6. . \ : : -,
79bide, Ps 7v . R
' 80nit Operations and Role& (Dayton:I/D/E/A, 1970), ]
' pl 383 . . ) o y
o  / ' 50 ]
. ) -
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ment for dlscusslon in order to get things done. In the’

tea,her Oprnlon survey 01ted in Appendix I 93% of the staff

L4

‘ 1ndrcated that they feit>that othe# teachers think they are

1%

.+ good, keachers, A similar percentaqe felt they work coopcr~‘

_atively W1th each other and help each other with ideass

87% felt the teachers sincerely open to. eash others opinionsa.

N . Y Y "

FleXiBiiity comes in this process as the unit @akes
decisions based, not on a redet efmined course\of action, but
. &* A ? .
on the collective judgment £ the team based on all available

1nput whlch the team colle txvély assesses, How this is to

be acconpllshed.prov1des heXEIEXJbllltY. The obJectlves to

~

’,

< 4

be accomolrshed do: not. 8{ IGE further\3r0v1des flexibility
through the unit s}de0151ons.re arding how to truly 1ndiv1dt-
alize, léarnlng to the needs of ;ach child’s owm cptltude ancé
time tpble and his.unique 1earm1ng personalrty con51stlpg of

! . [ 4

his learring style, what motivatesxﬁim/.and his relation ' -

with staff and peers.82 : ; ~/’ . . , |

L \ ) ’ } ! .

A number of outcomes have been identified which’ are

s I
P —— A f
AT

to be‘achieved in an IGE scdhool., These have been placed on
1

cards which prov1de a place for self-assessment of the out-

\

come, tlps to consider .in attemptlng to achleve the. outcomer

and actlvitleS wﬁi}h should assist in Fch1ev1ng the outcome,

8 N v

Blbide, po 59, ¥ B

“ )

- 1

¢ B27he Learhinq'PIOGIamrPﬂ 38.".

-

e
Vi



N Inhorent in‘IGE is the secﬁring of assistance from colleagues. 1
‘Aqsessment of outcone achlevement is verlfled.by nonltorlng by i
someone from out51de the school. On each outcome card» space’ i

is prov1ded for the evaluator to indicate that he has observed i

- at%alnment of the outfome,83 These outcomes are listed in . !
Aopendlx J.._Each of these has been °ucces5Lul%y\monrtored i
for each . unrt.‘ To haVe.moved to thl polnt of cooperatmvé %

;

D accompllshment from the p01nt of self- conialned classrooms

'

X W1th only llmlted 1n;eracLlon betueen tho'se involved has
i . . ’ - . . . :
been no small aocompllshment. .
N S . . "‘ |
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83 16E Implementation Guide (Dayton: I/D/E/A, 1970),
. ppes 5-6. °
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.. CHAPTER IV
FURTHER DESCRIPTION OF CHANGE

- - Y

After determining that the staff was :unteresi:ed in

~.qork:mg' m.th IGE through & process previously descnbed as
'1nvolv1 ng study, d].scussz.on, visitation prior to and as a

bams for mak:.ng a lcnowledgeable decision, each teacher was

.asked to :mdlcate her comm:.tmen't to IGE. Appendix K contains ,

the statement asking for this comm:.tn}ent.
J .

The following are pori:ions of Eéme'of the responses:
"You may count on my full cooperation in the IGE
»  program...l believe this program m.ll greatly beneé-
fit 1nsi:ruct10né1 pla.nng;ng.
’ ' tey very much want to be-part, of the IGE program at
. Dearg.ngton It appea;s te be exciting and fulfill-
ing for th students, yhich is worth the extra anount
of wo\rk required for teachers.” - . ‘ ;
“Tt is with m.llmgness,and great ant:.c:.patlon *‘ha‘t;
| I look forward to worlo.ng in the IGE program. I am
partlcularly 1nterested in providing an :Lndlvhduall-
zed program for those who f:.nd it difficult to be
self-dlrected -

2=
.

~

1 am in full accord with the ph:.losophy of ‘I:he IGE

- _?rogram a=d loo}~ forward to work:.ng with it.” '

"] agree very much mth the mdea of IGE, and I think
that the program will be good to further organize
what Dearington is already doing.” s

H

47
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S at Dearington,it, should be a great

assignments were based not only on tescher preferences, but

-
i . .

N .
[y . 4.8 . . .

o
g M Sartyng gy

; “I am looking forward lto being a.part of thé IGE
»rogram at’ Dearingtons In my oninion, this unique
program is an opportunity for both student and
teacher to truly work tegether...I feel I will Ynow

T @n anxious an@
 IGE program.”

L4 -

very willing to participate in the
& ;’ ‘ . -
Typical of some of the 'reservations expressed are these: .ot

L]
»

—~

“I would have some reservations at soge places, but

success.”
11

. "L have qualms, as I do wheﬁ'approachingxany unknowm,
but...I am reddy, willing,

. “The .only thing that bothers me is that Dearington
might be watched.more closely by the downtown people,
and in most cdses I don’t believe their attention

o helps any situation,” : ' -

.
P

As indicated previously, two,staff members chose not to par-
o ~ . I -

ticipate. One of them wrote:

“I prefer not. to participate in.the IGE program for
several reasons. ’ ’

1. I feel a majority of the studenis are not disci- <

* plined enough for such a progran,
.2« I can function best in a
mentalized or self-contained. . : K
.3+ I do not.care for team teaching...,unless all :
. teachers concerned have the same philosophy
', about teaching. ) oo T
* For these reasons I am requesting that I not parti-
cipate 'in IGE 'and that I be considered for a position
in a differen% type of progrsm.” _— .

.
P - ’ - - —

_In addition to the written ccmmitment, individual

" - . .

Y aw . .8 »
conferunces were held between the prircipal and eagh teacher

, .

in order tq reach agreement on assignrert to a unit. . These

»
- ’ - »

¥y . + < ~

. my students and-be able 6 reach them more effectively.”

and eager to venture forth.”

[l //
. ’

program that is depart- - .

N »

’

|
g
!
;
)
o
|
j
|
.
|
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™ moxe lmpoxtantiyh on the basis of achlev1ng compatibility

.

- . of personalfiles, streng*hs dlstrlbutcd in such a way that

.

options and alt ernaglves are increased and subgect area in-

bere%ts bilanced and a deulrable varlety achleved of differ-

e ,m”m..1ng.tﬁaph1ng»stylés and\abllltlegy

*

* [N
©

s ,- o As changes have occurred in-: the ‘faculty since this

initi al connltnent conSLQeratlon has been glven to these

' -

- same @rltézla of selectlon and to a ‘similar sincerity of

commltmont to the IGE appfoach. Unit members haye been in-
vol;éd in ;nteIV1eW1ng applicants and iﬂ making recommenda-
Yoo, tions. ¢ | C |

~— u -

. ‘ .
. ¥ . . :
r . - .

.’V' ~.: Some ipdicgfionS'of teacher feelings regarding
L yé}kiﬁg togéthér were aivén in & previous section of this

y étudy.iklndlcatlons are avallablc of their feelings recardlng

e other-portlons of thelr rols in t Lhe IGE process. Table 8 '

prevides the_results of selected items from A Teacher Oplnlon
o :‘ﬂ

T Survey whlch is prV1ded in ADp°nle I. These results seem
" to ;naicate a posltlve attitude toward change, towagd/thgiﬁ ‘

. . own work, ard toward their co-workers.- . - ,

! : g
i

dlsorlentlnm experlence for those accustomed 1o tradltlonal

- schogllngc To begwn w1th the classroom does not look like
. a ciassr@om« It ;o, rather, a workshop in vhich interest

e »
. ‘ - - , PP ¢

To énter an IGE unit for the First time:méy be a’ -

T .
T .,.,,1

v
-

T T T

I

Y




“TABLE 3

A

TEACHER RESPONSES TO

17,1 have the things I need to do a good job

» -
Ly
-

SELECTED OPINION SURVEY ITEMS

Item oL -% agree or - % dis-
" ¢ - partially agres agree
: l I find the school is maklng chauges too | A . .
fasi:. . 44‘.70 5673
‘ 2.,Teachers show enthus1asm 1n accompllshlqg ‘ : ,
objectives. 1007, -
.3« My students afe mlking good progreSS,: 947, 6%
>4, My teaching mkes me feel that I’m using .
., my talents to their fullest . 75% 25%
S Teacher morale is hlgh. . 63% \ 37%
" 64 The* admlnlstraLlon nakes 1mportant deC131ons ‘ f_c
w1thout consultlng ieacheru. 63% 37%
7o If I feel something is wrong, L can easily : o
express the concern. 75% . 25%
» 8 Parents ‘show that they appreC1a e the Job -
I do, 81% 197,
!
9. Teachers have a strona voice in how the .- '
school is run, 87% 13%
10, There is good support for teachers who try -
new ideas. - 87% - 18%
» & )
11, Our students are being well-prepired for
tha future, : 87% 13%
12. The prihcipal béaks the teachers. 100%
13. I feel competent in my workl 100%
14, I feel Iike I am growing in my work. 100% R
lS.-Leacber< are encouraged uo» keep abreast of
néw ide=s, 100%
16, I find cealing with students satisfying 100%
87% 13%




"5l
areas taLe the place of tae teacher conducting a 1essoa for

v

all the chlldred‘51multaneously.

=t N

ke

The observer who is accustomed only to 1rad1xlonal

ciassrooms is likely to be dlsorlentcd by the . sound and move-

.ment even more than by the thSLCal arrangement. As he be~

comes?mo}e acclimated, however, it becomes clearer that the

abtivity is usuglly pu;poseful, It does not take long to be

able fo di stinguish where acfivi@y i+s leading to leArning and

. where,it is pleasant but aimless.
. RN
‘Mot all members of the éeneral public, or even |
within the educational communit&, are~enthusiastic about
such a concept of courses But that doesn't mean that the

goals of such a concept are invalid., It means only that

they haven’t been fully articulated.,

¥While the apparent ldoseness may ?ause initial dis-

b

comfort to one dccustomed to coqventional.patterns, the loose-

ness in reality is caused by the student s do{ng the many

different things school was concelved to encourage them to
do;84‘ ' )

.
-

Lack of formality in ¢lassroems should not be cons

fused wi“h iack.of st ructure, plan, or careful thought.

84-5i 1berman, Crisis in the Classroom, pp. 221-225,

N R =
Y
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~ v -
.

) The teache: s prlmary respons1b111fy is to create an env1ron-

ment that stimulates learning and to alter and expand that en

" vironment as the needs of the child change and his interests

[

" become more complex. Traditional education where the teacher

s

“is in front of the class lecturing and the‘pupils are sedtgd

silently in neat rows conceives of the child’g mind as little
~ Q s -

more than a camera or'tape recorxrder that fecords what it sees
and hears. 1If the child can deliver back on a test what he
has read or been told, he is said to have learned. Those whe'

believe in less formal education do not believe this type of

leayﬁing is fully understood or that iﬁ will be retained.8%
-~ ¢ . ; >

Adding the word individualized to learning does not
. Ny ]

L
méan that the teacher instructs every child individually, nor
does it mean that group instruction is never utilized. Groups,

hoﬁeVer,fdo not learn anyth{ng; onkly individuals do. Indi- s

vidualized learning should make it possible for every child

to learn in the envitonment or context most appropriate for

hin at that point in time when he will benefit most from it.20

T

Though many paytlip service to individualization, a

lot.gets loﬁt between the lip and what happens in‘maﬁy'class-

rooms. An individualized program is not necessarily different -

85shiter Schneir and Miriam Schneir, “The Joy of
Learning In The Open Corridor,” The hev York Times hagazine
(April 4, 1971), pe 78a-

L]

86J1r011 M. Howes (ed), nd1v1dua11zatlon of In-
structlon (Jew York: The hacmillan Company, 1970}, p. ld.

‘o




varying the rate from student to sfudent. 59 .

for each learner, but 1t must be approprlate foxr each.

Such a program is based on the premise that Adhere is no

“one best way for all learners, but there are best ways for

each learrer. Human beings are not all alike. With all dus

respect to the authors of the Declaratie_ﬁ'of Independence,
men are created different and uneq'uala87'
. K’

The teacher determines the neceds of each child and

sets up a custom-made program to, meet these needs. ISy first

deciding what ckills ‘the child’ should learn,”then ;i:esting

4o’ find which of these the child already hus, then supplying

the materials that will help ensure that the child will learn

. those skills.that need 'to be worked on. 88

Modes for acco;nplishing individualization include
varying the learnﬂng goals from student to student; varying.
the mater:.als and equipment; varying the learning sett.lng,
ut:.llzn.ng 1ndepe_poent study, pupil teams, and small groups
most of. the tine, achieving "t‘:he best possible ma’céh in

ass:.gnlng dlffereni. students to dif ferent teacher and
] ¥

3

“8%ibid., p. be

: .’881JJ 1dred MHeQueen, “Indivi duala.zed Instruction,”
SRA Research Report (1970) P l.

8%71811 IIeathers, “Lgying -:he Groundwork for an In-
dividualized Program,” unpubl:. shed address ‘at Lynchburg, Va.

' (January 22, 1971)+
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Efforts to individualiz; instruction have had im-
pressive effects which.%ave not always shown up on standard;
" ized test results. These inql;de incfeased interest in school
ac?ivitieﬁ, di sappearance of most ﬁraditional discipline pxrob-
lems, major reductions in drop-out and truancy rates, harder
work by teachers with a greater feeling éf satfsfacti&ﬂ that
their efforts are ‘helping children,90 * |

To Foster individuality, th® most fundamental thing
is to se;:ure a wholesome, gzl’imate fozl’ growvth. Such a cg_ijmat'e“
includes rich stimulgtion, {resp'onsi‘b'le freedom growing with
years, the support of love“and acceptance, balanced authentic
succes$d experienées, encouragement to make commitments beyond
oneself. Pérhaps some see an image of a soft, idealistic
world where children are petted.and pampered and given too
much, But a child wi{h a secure kase from which to operate
inté new end risky adventures isan image of another sort,
which is anything but soft and sentimental, for it assumes
that life takes strength and is based on faith that a rugged

1

inward strength can grow to a level .f power most men nevex

know they could have, °1 !

J/

Adults offer éhildren many pseudo-choices. Many

+imes, independent activities are simply assignments to be

'mthueen, Ops Cits, P« 4
UlHowes, op. cite, pe 49,

€0
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done on thelr ovm. At the conclusion of a dirccted lesson/
—~ the teacher dlstrlbutes a worksheet or asqlgns a wo*LbooP
page. She goes on to another qroup while the chlldrgn hope-
fully work without disturbing.anyone, Some hurry through;

others dawdle. Some run into trouble and give up, although.

they méy appear occupied. Foxr those who finish quickly; N
another ”indepehdent activity” is available. If the purpose
is to'dévelbp indepehdent\learners, these activities mu§t do
more than keep the children busy. If cﬁiidren choose their
activities only when their'assigﬁments have‘béen completed,
, some have an opportunity to chbose several times a day while
others, who’ probably need to most, seldom do. To remedy
such 51tuatnons, soﬁe teachers schedule a daily perlod when
. all the children freely interact with the people and materials ,

1

available to them.32

We still aren’t @eeting children’s ﬁeeds if.We make
them doAindividually what was really not appropxriate even in
the first place when it was done in groups, Classrooms should
. not be stcrage Qins for facts, but launching pads for learning, 3

| Children do not come ready to be picked and squelched into
neat little packages that fit prear}aﬁéed courses of study, .

but as rare stones ready to be polished, 93

x

Y2Lois E. Williams, Indewendent Learnjng in the Ele-
mentary School Classroom (‘ashington: :smerican Assosiation of
Elementar; -Kindcrgarten-Nursery ducation, 1968), p. 25.

3T hosme- Who Teach Childxen (Atlanta: Westab, Incs,
undated), 23. ’

\4
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3
a

Because grouprng is temporary and constantly chang~ )

_ing, the student comés in contact Vlth nore adults Lhan in

the tradltlona} classroom. He leams to relate,io and tryust

_ more peop1e.k With more opportunities to develop these heal-.

thy'reldtlonsh)ps, he is bettor prepared for eﬁcounters in

the world ou181de +he school.%

LR |

3

Children present problems which do not.disaﬁpear.
even ﬁhen the teacher believes in democracy, -love, respeét,
accéptance, individuél differenées, and personal qniqueness;
The teacher’s responsesxcreaté guclimate of compliance or
defiance, 2 mood of contehtment or’contention, a desire Eo
make amends or to take revenge.95 Children are often toée
)dependent upon their %eacﬁers, and dependency can breed hos-
tility. To reduce this hostility, the teacher needs to de-

liberately provide the children a voice and a choice.9% The ;

“teacher’s rcle is to heal, not to injure. A major obstacle

to iearning is fear of failure and.ridicule. The effective
teacher makes’ it possible for each'ghild to err with impunity.

To remove feaxr is to invite attempt. : To welcome mistakes is

~to encourage learning.97

*

94”The Oben Space School: How Does Lt Work?” Educa~
Pion Digest (February 1972), p. 164 .

« 90Hain G, Ginott, Teacher ind Child [New York: The
Macmillan Commany, 1872), pp. L37-1359,

96Ibid., pp. 81-95.
97{bide, ppe 149-150,
= |
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G Dearington : éol utlllues throe units, each w1th at

unlt leader;igddltlonix teadhers, and aoproxlnatCI“ 75 pupils,

One of the units acconmodates puplls between the ages of 8 and

"“‘5

"lO who wovld be 1n grades 3 or 4; ginother has pup1¢s 9~ ll years
v

of age in grades 4 or 5 and the’

i ird uﬂit houses puplls 10,

11, or 12 years old and\in grades S or Ga The;e is intention~,

AN
By

° vt " ’ ) ' 0 ]
al overlap of age and grade to increase the alternatives availe |

i

able for any particular pupils ° W

>
N [}

As indicated previously,ﬁé%pﬁ unit is respons{ble

L4

‘for,its own decisions }egarding grouping and providing for
4 /" ‘
. 3 of - -
the childrens varied learning modes into which students can
be grouped for vaIthg tlm periods in order to fac111tate the

v,
achlevement of specific learnlng obJectlveuo These modes are:

the independent mode, in vhich the child ifiteracts with mater-
ials at his 6wn_ia?e; the one-to-~omne odé, inYolving pupi’l end
teacher or pupil and pupil- small“gfsgﬁ\gpdc, con81st1ng of

S5 to 8 students interacting to “achieve mutual obJechVes' or ,

the large group mode, usefuI for general preSentatJ,onsu98

. . K . 1'
) A sequence of meetings and'teacher activities is de~
L

\ sigred in order to creaie and 1mplcment 1earn1ng ploqrams

vhich acéomplish this. In the goal settlng»neetlnq, the unlt
= ' %
members male decisions about broad.goals, approprlate content

I3

%

93phe Learning Program, pp. 31-39,° ..

1
{

W

e
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. to meet these goals, and the appropriate teacher to'do the

-

.. preliminary research and program planning. The assigned
teacher then organizes the content, reviews available mater~
s 1als, devrlops teaching strategies, proposeé grouplng cri-
terla, and creates an assessment plan, In a design meeting,
the teacher presents the plan to the other unit memiers who
crlthue and podify it until it is acc?ptable to all. ‘Teé~
chers.are then aSglgned ?pelelC planning tesks. In a group-
ing and schedullng meeting, pupils are grouped according o
preassessment infoimatioﬁ“based on the agreed-upon critérias
fhen; a detailed outline of activities is ééﬁeléped. Sit-
“wational meetlngs are held frequently, sometimes daily, to
handle such things as regrouplng, prpblemo, plannlng of

spe01al events, and schedu-llng.specn._fn.cs.g9

-

I/D/E/A surveys were made each yeax to detnrm;ne
\the extent to whlch obJectlves related to these act1V1t1es
had been accompllshed. The survey forms are p;OV1ded-1n
Appénéix L and Appendix . Answeré.wer? then groupeégby
I/D/E/A according to the degree of implementation of the
sta%éd outcomes. Table 4 1ndlcatec the results, based in
each case upon the length of tlme the school had been uti-
llZlng the IGE process. Evern at the first testing, Deariig-
ton was a:ocomplishing outcomes at ¢ rate comparable with

. schools which had been involved,in IGE an additional yeara

-

99 Ibid., pp. 8485,

- 61
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f TABLE 4 . ' "

DEGREE OF IiPLELEITATION OF IGE, OUICOLEL AT DEARINGTOH SCHOOL
‘ 1972 and 1973

rd

. Outcomes related to: N Degree of Implementation

; 1972 1973

~ "1, Adoption and: 1anemcntatlon 58% 87%

2., School decisions . ) 64% 819

3., Uni.t organization : 819 87%

4, Unit planning and improvement . 689, 65%

. 5. Relatienships : > 56% 66% .

6. The learning program , . 64%. 65% :
7. Student responsibilities 32% 3.» .

: B -60% 68%

¢

Under such a program as that described in the pre-. -

v
-

ceding pgragréphs, school becomes for the child more than a
. gane of pass ox fail;, It becomes the uplifting business of

making the most of one’s self,

AS'Glasser indicates in a previouély cited‘refefence,
sthools can be run whish children, teachers, and parents feel
good aboutaloo Indications from the items in Table 8 are that
Dearington teachers feel good about their school. The parent
survey éreviouély cited indicate’. overwhelming parental approve-
al of the\sghool'é\goais and climate. Surveys of pupils indi-

cate their approval also, The survey form is given in Appen-

t.Xx N. -Responses to selected iter are shown in Table 5.

100Glasser, loc. cita N
N

<




DEARIKNGION PUPIL RESPONSES TO SELECTED INTERVIEVW ITENMS

l. Do you llLe school more thik year than last?

4

Ou

6.

7.

“Ttem

"

Have your parents heard of IGE?

60 .- -
. .
o TABLE 5

Yes

About the sane

No
; I don't ¥now *

JAre you taught ‘in the same place all day?
. “‘Yes, all the-time
' Most of the time

‘ ' No, we move around

»

%ye the same students in class with you all

Yes ~
Most of the time -
Not always
No -

the time?

Spring
1972

+ 70%
15%
5%
101,

"10%
55%
25%

" 10%

Do you like having older and younger students

in your class? Yes
v . Sometimes
Ne
I don’t care

Has anyone talked to you about IGE?
N Yes
I think so
No .
I don’t know

Yes

I think so
No

I ddn’t know

Have your parents'atfénded a meeting about '

Yes
-. No
I don’t know

your school?

€6

40%
. 45%
5%

10% -

15%
5%
60%

" 20%

ﬂonng :

o

0"‘3 -

607%
25%

5%
10%

5%
57
o0l
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) The staff has assu&ed'tha% inforned and-involvéd
parents will be supportive parents. Previonslj'citéd sur-
v8ys indicate a high level of parental support. This is

particularly ora -ifying in view of initial concerns, not

' necessarlly relaied to the school program, which parents

expressed openly through the press, public protest meetlngs,

»

. and to their children. Prior to actual implemeptation of

]

IGE in the schﬁoi, the idea was ekplained to parents in an

evenlng meeulng. During each of the two years of utilizing

r

fhe model, an.evening parent meeting has been hela in Whlbh
the program and organlzatlzn wvas explalned. Also in each
year, an open ho&se during school hours has enabled parents
to see IéE:in actual operation. Dhring iq@ividual parent
conferences, additional opportunity is taken for explana-
tion and ans&ering questions, Particularly effective was

3 presentation by parent members of the Project PLACE Com-
?unity éouncilo At regisﬁratioh, each parent receives
written material which explains the organization and p}o~
gram, A mohthly newsletter proyides-chrrent information

ol :
about activities in the school. In an informal survey con-

ducted through one of these monthly ﬁewsletters, 98% of those

who responded indicated approvdl of *hi s communications de-
12 )

vices To further assess the extent of parent knowledge about

Ay

the school and support for its efforts, a parent opihionaire

was given. Appendix O is a copy of that survey instrument,

v 'G.‘?

»
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100%, verxe approving of it.

J\,

[y

62

7 .
Re sponses

were assessed to determine the extent of those

knowledbeable {75% of’higﬁer correct resﬁbh5es) and\sup~ .

. ¢ Py

Table 6 1nd1cates -results of thls assessmentn

pOIthen

s

v

Of the resnendcﬁts whose answe*s 1nd*cated an adequate

-

of Sll'resﬁondeﬁts..
. o TABLE 6
- EXTENT OF DEARINGY

Knowledoeable/approve
Xnowledgeable/do not approve .
Lack knowledge/approve

Lack knowledge/do not approve
KnowXedgcdable/no opinion

- Lack knowledge/no opinion

Approval was indicated by 91%

.

.
". knowledge of the program and who expressed an opinion,

(IR KN

.

-
.

GLON PARENT LhOfL DGE AND SUPPORT
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, CHAPTER V .

‘JHIMRY LONCLUSIOIQS, AND RuCOIAvu_.LUt J_IONS FOR FURIHZIR SCUDY

-

Experienéé with change at Dearington School has
LI i .
been sufficient to make those involved want to see contine-

.ued growth and improvement in the spirit of constant assess-

-~

ment, goal definition, implementation, and reassessment.

Educaticn can become the personal act of meaningful discovery

) . Vo . <
Growth and gratiflcatlon can result

from;explorlra néw ways and breaklng 013 molds.

it is.supposed %b%be.
For those'

who share a désire for this to haopnn, IGE can be a welcomed

. \ »
- . B N

. ’
~

qrrivalﬂ

~‘Findings sugceq%ed in Tables 1 and 2 seem to indi-

<

s

cate the lmportance,of 1nterpersonal relationships as per-

celvec by those W1th whom he var ks as important ones for the

t

leader pf change to pos ‘eSS.

v

termlne 1f there is any consistency among faculty groups

Further. examln 2tion mlght de~

regardlng de51rable characterlstlc Identification of gen-

-

erally deelred characucrlstlcs could prove bereficial for

1
P

inservice developnent, peré@hnei selection, and impleinen-

. A
tation ph¢ ses of the change procesu.,

. . -

3
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Observations regardiné the school’s philosophy
suggest the desirabil?fy of thorough consideration and
study by staff and pa;ents in the formulation‘of the phi-
losophy. Observatlons cited and rasponses reported in
Table 3 1ndlcate the des rablllty of a wamm, acceptlng
school environment. Further research could prove helpfuli

in identifying desirable aspects of such an environment and

“on how it m{gh? be successfully develoﬁed and maintained.

As a result of what we have learned'about ourselves

1

from this study, we have identified areas in which we want

to continue our progress, and other areas to which we feel
we should give continuing interest and\effort. As the re-
sults of Table 4 indicate, one such afea is in continuing

to increase student "responsibility. How to accomplish

"incréased responsibility and the larger issue of the effects

such changes in behavior have on over-all performance seem

appropriate areas for additional investigation. ;

There should be little cuestion from responses

-

given in Tables 5 and 6 that,positive support of pupils -

-

and parents seems to be possible vhen they are knowvledge-

. able of and involved in planning and implementing chargeo

-

1
Egsults reported throughcut the study point to

positive uhénge. This was accomplished with a very high

%
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degree of sug@ess, but one should not conclude that it was
done without somé controversy and conflict, although such

was indeed ninimal.

“«

Controversy and conflict are unavoidable, with or
without change. They are an in;eparable part of intentional
chénge. Too often, however, conflict ié feared and avoided,
thus inhibiting the change process. Ifyit is anticipated,
thoﬁgh, it is possible to keep conﬁ}ict from becoming such a
diversion that it halts the planning process or makes change
impossible. There are many methods for magaging conflict,
including rules of procedure, use of agenda, voting, and par-
ticipation‘in training programs developed by behavioral scien-
t;sts. One who knqws the points of probable conflict can use
these to manage the‘conflict situatioﬁs in a creative manner.
Effective conflicui management can also reduce the apparent

3 -

- B Y ~ .
suddenness of clange and encourage less disruptive, more grad-

B i
ual change. Conflict can hely improve or strengthen communi-
cation, prevent polarization, and even shift the balance of

power. The change adbocate who can énticipate conflict may

be better able to uldlize jits potential, 101

the staff seems to agree with Augsburger, who writes,

“I am responeible for the way I react to you. You
cannot make me angry unless I choose to be angry.

LOls'challer, op. ¢ita., pp. 160-168,
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I am free to react in_concerned, understendlno
ways if I choose to. #1032 .

Through discussion, worLshop ecpcrlenceo, and de-
llberate determination, the Stdff has attempted to come to
a point where they cap), as described by Augshburget,
"be willing to see llfe from others’ perspectives, -
begin to understand thcm and know yourself,”103
Change must take place. Traditions, fear of charge,
uncer%ainty, and a strong disposition to maintain the status

&

quo have to be understood and coped with, 104

’*‘Obv1ously, change and.wmprovemenL are not the same
thlng.lo5 Despite the claims of many, however, reldtlvelj
" little il known abant how to achieve predictable cHange and
much of- what is known is about what won't work.106 Thus, ad- -
dltlonal siuqy of the change process would seem valuable for
’those'already attempting change, to bring about refinements
and improvements, and for those w?o"would begin deliberate

change efforts.
o . S N :

- .,'/
There may be value, too, in looking back to discover

reasons and lessons to be learned from the demise of many in-

* * ) N
novative efforts. , Those involved may never have really learn-

- ’ 102pavid Wo Augsburger, The Love Fight (harrlsonburg,
- Va,: Choice Books, 1973), p. 53,

1031bid., p. 130,
104Jenson, on. cit., p. 508,
: 10§£}3’j:g0,p,vp°’,,4_:370,
1065challer, ope cita, pe 1la 7
e < ! N s Lo T
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' ed how to carry out meaninyful in-service workshops and

many staff members may not have carried the learnings from

the workshops back to.thé classroom, Mhany schools may have

adoptéﬁﬁmevisions accepted by the crowd without really undec-
standing why. Initial innovators, when replaced, have almost
always keen replaced by moagrates. Even‘though & majority of

&

the community may not have wanted tgqreturn to moderation,
school boards “sense’ the need to do sé by listening to the
loud, unhappy minority.l07 Some have been un;uccessful be-~
cause they m&y have -tried to proceed too rapidly, with in-

sufficient and inadequate preparation and intezrpretation.108

As. the camplexity'of education increases, the pres-
sures generdtea becone more restrictive, Even the strongest
willed principal may find himself unable to éxercise his

_unique producf&ve abilities., Institutional pressurés can
force him to place 3 high priority on subtle and inoffensive

social engineering., As the principal becomes %*ncreasingly

1 4 .
skildful in gaining support, popularity, and.rapport, he

may move {way from substantive involyement in the initiation
and i.aplementation of change and become more interested in
his own sur¥ival or advancement. Initial success in bring-

ing about change.may result in increased exposure, and as

107pon Glines, “Why Innovative Schools Don’t Re-
‘main Innovative,” HAZSY Bulletin (February 1373), p. 3.

108pranklin, op. cita., p. 65. °

e
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he takes positions on controversial issues, the principal
N . :
can become a target for criticism from parents, teachers,
or fellow principals. Foreseeing this, he may hesitate tb
make decisions that have far-reachiry implications. To
" avoid criticism, the principal may move from problem td )

probiem without reaching solutions., The result may H% a

behavior of noncormitment,109

«

The effective leader of change realizes. that no
) system of improving education may be regarded as final,

Al

New research and technology will tend ﬁo‘render any inno-
vation obsolete as time goeé on. Theref;re, a capacity

_ for self—improvemqnt, for evaluating current practice, and .
for departing from it when cgnditions require, should be
built into the change organization.l1l0 Neither individual~
ization nor any grouping arrangement will guarantee learn-

, ing. Experimentation with different organizational arrange-
hent s and ways‘of teaching is neeced if schools are)to be
succe ssful at meeting indivi@ual needs. In training child-

\ ren in rote repetition and regurgitation of facts, however,
schools may deceive them into believing that this is lea£n~
ing and tha: what they have learned in this way is wisdom,

Learning should be the continuous adventure of thinking an-

alytically, critically, and indepenctently. The greatest

103K ovotney, op. cite, pp. 34-38.
119principal’s Handbook, pe 4

ray
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gift a teac¢her has to offer her  children may be her own per=
sonality. When everything else is forgotfen, thid will be
left, It is ;ot alway 5 through subject mattex, but also

by example that one teaghesulll

Becaﬁée thé principal is, in most schools, the pri-
mary or only organizational'Spccialist, if he cdoesn’t take
1eadership in c. nge; it is unlikely anyone will. In a
changlna school, *shared leadeérship energes. Zéfisfaction
and high morale result less from rewards and réise and more -
from the intrensi¢ satisfaction derived from a high degree of
personal ;ﬁvolvement.'.lt'is the principgl’s job to lead ‘
the %Jay..ll2 ,

* In The Miracle Ahead, George Gallop summari.zes the
: ' £
task before us: e e
e "~ *In any discussion of education it must be borne in

,mind that we are only now beginning to be. dimly aware

* of the great potential of the human ﬂlpd, and we have
scarcely reached the point of recognizing that man-, ‘
kind must face up to the Herculean task of how best
to develop the great and ka rgely unused powers of the-
brain, and how bewt to apply these powers for the
good of mankind once thcy are fullj developad. To
ignore  the revelations of recent years would be un-
thinkable;  and to fail to take advantage of them in
designing an educational proqram for the future, un~
pardonableu"ll3 i

v

1l1Howe§, op. Cita., ppa. 26-27,
-~

112Howard, “The Principal iis A Change Agent,” p. 1l

113George Gallop, The Jiricle Ahead (New York: Har-
per & Row, Publishers, 1964}, p. RIUM




APPEIDIX A

SCHEDULES OF WORKSIOPS, CONSULEANDS, AND VISITATIONS

1971 -

ans 21-
f

Mare 4 <
' ~~

.Ifia.r’ 15"‘

Aug L] R 2:“' 6

‘Nov. 5,
12,13
* . Dec. 7-8

Dec. 13-

1972
Jan- 22"'

Feb, 2 -
" | Feb. 10
) 17

Apr. 24~

19871-72

3

Dr. Glen*Heathers, cansvltant -~ workshop on
Tndividualized Inqtruction

3 !
Dr. Lynn Ganody, consultant - workshop on team
scheduling -

John' Holt consultant - lnformal conversatlons
on humanlylng instruction .
i {
Wbr$3hop “Every Child A Learner”
Dr. Jack Frymier, c¢onsultant -
Dr. Jesse Lee Allen, consultant

Dr. Azelia Francis, consultant - workshops on
construction and -use of learning modules

. : 7Y
workshop on mian:A Course of Study” conducted
by personnel from Education&l Develorment Center

workshop in “Elementary Science Study” conducted

_ by personnel from Edugational Development Center

Mr. and Mrs, Howard Hires, consultants, workshop
on individualized reading

Initial overview presentation of IGE -to Dearington
staff

Staff Visits to other schools

Addre ss by Dr. Jonhn Goodlad, an originator of IGE

o . . ) \()
.
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\ APPE NDIX B
DESI.'RABLE ADMINT: J.RnTO}E CHARACTERISTICS

Llstea below are 15 attitudes g group of administraters
; hdve identified as desirable. \' %e spaces to the left,

* please chcck 5 items in each -c 3¥ry.. To the right, DI“&ae
check your evaiuative judgment as it applle to your principals

. A~ of primary imporfapce ' 1- usually
B ~ of next importance 2~ sometimes
C - least 4n importance. ' 3~ selcom
. . ¢
e ™~ ) N .
C ) ‘ - 11213

1. Is sensitive to reactions.of others; deals
with them urierstandingly; recognizes dis-:

v content.

20 ﬂoequaue professional background; be-

- lieves.in continuing scholarship; dis-
plays knowledge and judgment that earns ’
respecr and apprec;atlon of co-workers,

3. Has courage to deal with unpleasant-prob-
1 lems.objectively and frankly; is concern-
ed ‘with the growth of 1ndn.v:.ouals invol~-

- ved, not w1th freedom from annoyances, ¢

e
L ]

Accepts squestlons in .a spirit of good- 4
will; views actions in relation to learn- .
ing experiences in the school.

A} -

S« Is available to staff for dlscuésion of

problems; frees himself from routine to
turn energies toward creative leadership. -

6. Strives to achieve democratically-deter-
mined goals; allows diverse ways of uorL~
ing tovard these goals. ) oo

7. Gives leadership in improvement of 1nstruc~
tion; has inward assurance that to direct
is not undemocratic and to support isn’t
tc surrencder responsibility. .

8. Duvelops feeling of mutual confidence and
helpfulness which encouragz?s individuals
t¢ grow towsxrd their best potential capac~
ities.
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. DESLRABLE ADMINISIRATOR CHARACTERLSIICS - Continued
c

9. 1s careful fo:keep two-way communications
v lines open; his communications ars unambig-
uous and direct.

10, His-sense of humoxr; se's example of being
" pleasant and courteous; uses good ‘public
) reluLlons techniques w1th staff,/puplls,
. and public, ,
. s .
1l. Possesses ability to coordinate work of
staff - professional and nonprofessional,

.4 12. Is honest, sincere, and objective in eval-
tatione .

. 13. Gives adequaté assistance to ne§-{ea¢hers.
14‘ Is willing to delegate aufhorltya

15, Promotes regard for the profe381on- ob~
sexrves ethics.

Additional- comments:

- .
-

-

78
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? " APPEKDIX C
PROJECT PLACE TEACHER PERCEPTUAL CUESTIOINAIRE
We are concerned with how things get done in your schoél,

» . who makes décisions and in general how you see your prin-
cipal’s 1wle in regard to the functioning of the school.

INSIRUCTIOINS: Below are some questions about how principals
¢ and teachers work in a school Please choose the answer
that describes the way things usually are dore in this school,

- 1. DOES THE PRIICIPAL TALK ABOUZL AD}INLSTRITIVE PI\OC"DUILS
AT FACULTY LEEITKG S OR ABOUT EDUCANTIONAL PROBLELS?

o 1. ‘Tallcs about administrative procedures.
2« Talks about administrative procedures, but some-
times educatlonal problems.

_ 3. Talks mostly about educatlonal problems.

2. DOES THE PRIICIPAL PAOVIDE FOR "x]‘D HMAKE [‘US“ oF A P-"OFL.S-
. SLONAL LIBRARY WHICH RELAYES INSIRUCTION TO KEW IDEAS,
. PRACTIC.ES AND PROL&DUPES’P

1. He rarely provides nor makes. use of a pmfcssn.onal
library. . ‘ '

- 2. He provides a professional library and occasionally

makes use of new n.deas, practides; and procedures.
L 8

3« He provides and makes specific use of the prof’es-
sional libraxy for new 1deas, pracl.lces and proce-
dures,

3. DOES THE PRIICIPAL A?R.U G” TIME FOR YOU TO MEET WITH SCAFF
MEMBZRS ON MUTUAL PROSBLEMS? .

‘19 He rarely arrantes time,
! .
2. He som?‘/imes arranges tiue,
. 3« He almost always arranges ’cime.
4, DOZS TL.E P: IICIPXL TAKE OR SeiD Ta CHLRS "‘0 VISIT SCiHCOLS
WHERE THEY \RE PRACLICIRG NEW 18T5O0D.S, PRACTICES AND PRO.
CEDURES? : '

1, He 1.rely takes or sends us.

70

L]
.
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PROJECT PLACE T2ACH3IR PURCEPTUAL QUESLTUNAIRE ~ Continued
§ . ) ) :"#_a'.‘ .
2. He sometimes takes or sends us. -

3. He almost always sends us, when po;\sible’.' ’:'1%;‘,;;-‘._

-

5. DOES THZ PRIICTPAL HELP PROVIDE THi IECESSIRY REULES
YOU N=2ED 20 ACALEVE YOUR EDUCATIONAL GOALS OR*ARE YOU
LEFT 00 YOUR OWH DSVICZS? ‘

* _+ 1. I haxdly ever get any help.

©dn

2. I get some help, but not as much as I need.

© 3. I get all the help I need. . .
6. DOES THE PRINCIPAL INTIRVIEY NEW SJAFF M3:BIRS WD TELL
PHEA THEY WILL 3% ORKING Ilf A SCHOOL USING ID3AS, MiTH-
© ODS nlD PRACTICES IN K2 PING WITH CUR CHANGING “SOCIEEY?

1. The principal rarely orients new teachers by tell-
ing them they are expected 'Eo try new anproaches.

. . . . . . . v . Y
2. The principal.sometimes orients new teachers by
. telling them they are expected to try new approaches.

o 3. The principal almost always oxients new teachers .
by telling them they are expected to try new ap-
proaches. y

7- DOES THE PRINCIPAL ATTEND PROFESSIONAL IIZEPILGS AMND WK~
SIOPS AlP }.iKE USE OF ILFORJMATION BY INITLAING ACPIVITIES
IN THZ SPAFF? . _

1. He rarely attends nor makes use of the infermation
received. .. . -
2. He attends and sometimes makes use of the infor-
mation receivedo '

~
- o~

3. He attends and almost always makes use of the in-
formation received.

8, DOES"IFi PRIKCIPAL O THAT HE IS5 KYOWLEDGEABLE ABOUT
.CHANGES I 20CA2IUNAL PRACYICES BT HLS PaRIICIPAIION IN
SOLFF LZerILGsS, P GROUPS OR IKLIVILUAL CCLFERENCES?

1. The principal lacks familia:ity with changes in
educational practicee .

——g——

ERIC™, -
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PROJ DCT PLACE TE.CHER P"I&“PLU:SL QUESLTIONAIRE - Continued

2e The principal occasionally shows fa%111a11tj with
educational practices by roferences to r w develop-
ments-

3. The principal almost always shows familiarity with
references and application of new developmentsa.

9, DOES THE PRI N CIPAL SHOY ILWERESE IN NEY D EVELCPIENLS IN
- EDUCATION BY IS SUPPOWT FOR-TSACHERS USE OF NEW IDELS,
METHODS OR PROCEVURES?

1. The principal, rarely supports new ideas, methods °
or procedures. .

« 2. The pfincipal someties supports new 1deas, meth-

ods or, proc edures.

3« The principal almost alwar s supports new ideas,
methods or procedurcsa

10,D0ES THE PRIKCIPAL AID IN THE PROKOTION OF KEW IDEAS,
ViETHODS #kD PROCEDURES BY USIKNG OUTSIDE RIDUICE PEO-~
PLE OR BEZIRG A TEZACHER OF TEACHSRS HIMSELF?

1. The principal rarely uses outside resources or
-takes responsibility for teaching.

" 2. The principal sometimés uses out side resources
.and takes responsibility for teaching. ¢

3. The principal almost always uses outside ré-

sources and takes respvonsibility by being a
teacher of teachers.

il WHEN THE PRINCIP.AL, HAS MADE UP HLS IND ABOUT 30l ETHING,
HAS HE EVER CrI.;Nf‘bD IT Wl THE TLALH iRS OBJ ECTED?

1, Hardly ever.
2. A few times when the teacfv.ers had good reason's.‘

" 3. Quite often,. whether the teachers had good reasons
or not.,

“a

4, Practically every time anyone objected,

81
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PROJECT PLACE TEACHER PERCEPIUAL (UESTTONMAIRE - Contirued

~ 12, WHAT DOuS THE PRII‘CIPAL L0 rlEﬂ HE AKND TEZEACHERS DIS\GREE
ABOL. AI‘ 4DEA -IN THE G:g’.)UDIuG Of SIUVERLS?

' " - L, He doesn't encourage teachers to express their
: ' op:.m.on. . —_ . . :
2, He lets teachers express their Opn.m.ons, but only
P sees his Slde-‘
x. 3, He lets teachers express their opinions and we
’ look- at both sides. .

13. "HOW LUCH DIRnCI‘ION DGES LHE PRINCIPAL GIVE AT FACULTY
- - I-IL‘*"I.‘ILGS{) .

-

1. The principal urges the faculty to accept his
pomt of v1ew,, .

B, N 2. The pI‘lflClpal expresses his point of view, but
' ' *does not impose it on the faculty. .
3. The principal lets a point of v:.ew emexge from
’ the faculty.
14, WHEN THE . PRIfiCIPAL ASKS TEACHERS TO DO S0.ETI IING THEY
DO KOT "HI\T TO DO, DOES HE OR DOZS HE FOT EXPLALN UHY
THEY HAVE l)O IT?
- o 1. He almost always expla:.ns why. , :
! 2: “He sometimes explalns whye
e ““.; de hardly ever explalns why.. .
. 15a AFI‘::.R 'J‘HI:. FAl,ULTY HAS IDuh'l‘IFI“‘D A PROBLEM AREA THEY WANT
- . TO VWORK ON, WO (%ALLY DECIDLS HOW TO PROCEED? - .
! 1. JLhe pnn ipal decides and tells USa -
20 The prinéipal-listens to our 1deas about Jt, and*
hé deCldeS. . . =
___3a The pI‘lnClpal ~ta!tl's 1t over with us and. helps us
decn.de. .
4, The pnnc:.pal lets us dvc:.de. v .. __._‘\
. : . l') .
- 7 o
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3tnﬂ£ulﬂ,ll0n8? {such as fdculty parties, a pleasant facul-

-

P&OL.. T PL. \(,E 'SaCHER PIRCEFTUAL (‘UQO'J.IOI IRE - C(,“'ti:nuecl

\ﬁLx LL.D OF riSLP 'POZS THE PRIICIPAL CIVE 4 P2 Ui OR G.0UP
HORICLIG 01\ A PrPICILAR POBERM?

1a lhe nrlnC1nal tells the group wtat to do and how

r————

e
-~

2. The prlnca.pul tells the group what to do, but lets
/  the grc‘)’up Qom.de how to do 1t.

~

_ 3« The prifcipal legves it all up to the group, but
offers. suggestions. ,"v»

DOES TE PRll.CIPAL uyc,uulaxczs{ ORDRLY RO03iS AD ADHZRENCE
| 00 TIhf SHEDULES?

-

1; The DIlnCqul cares very much about order and ad~
hercnpe to tine schednlesa

2 /%'lhe prl ng::.oal sometlnes cares about order and ad-
erence to time schedules.

- 3. The Dl‘l"lCl'Dd.l ‘arely concerns himself about order

it

> and time "schéculess

IW A DICUSSION ABOU-:L_ THE USE OF MEW LaTZRIALS, NEW OR(”A-
" NIZATIORAL PLAI\O R NEW METHODS FOR TZaCHIRS, ‘.JHO A AKE S
l.‘HE DECI .aIO

{

rl. Ib'usu&lly do it the way the principal decides,
2. _The pnnc:.pal and 'teachers decide togetber.

3. Tne pnnc:.pal e: pects the toaTchers to decide, but”
gives advice if we askds t

-

4. The "ce.ach'ers ,usuéll‘y make the decisions and tell
the principéila

rDDLS THE DRI.I\LIPMJ Ii. xK'" TH 8311COL A PLACE WHERE YOU CAY
NOT OiLL{ TaaCH. EFFACTIVELY, BUY ALID ZkJ0Y lic PZRDKAL

ty ZTounye)
1. ,.'Sln0st always tries to malke the school enjoyable,
‘2. Someti.es tries to make tle school énjoyable, T

. 8, Practically never tries to make the school enjoyables :
. N . - |

w7




{___ . I
. «
» -4
. .
v v .
. B

78
: |
PROJECT PLACE TEACHZR PERCEPTUAL‘QUE;{L‘IONA:ERE - Continued

20, DOES ‘fiiz PRIICIPAL 20V THAT I DISLIKES TEACHIRS Iﬁ THE
SCHOOL OR LOT? :

~
~

1, Shows dislike for none of the teachers. : y
2. Shows dislike for a few teachers,
3. Shows dislike for some teachexs.

4, Shows dislike for most teachers. b"f‘-:-'

91. DOES THE PRIICIPAL MAKE COKTACIS WITH YOU IN A WAY‘ WHICH =
MAKES YOU LERVOUS ALD UNCOLFORIABLE, OR DOES H= MIKE COH-.
TACT IK A HZLPFUL WAY? T T

-

1, Just about always helpful.

’ 2. Cften helpful, but occasicnally .makes me UNCOom-
- fortable.

3, Often makes me feel nervous and uncomfortable
but not always. : .

4. Just about always makes me nexvous and uncomfor-

K . T tables 1
99, DOES THE PRIKCIPAL SUPPORT PROMOTION OF THE BASIC SKILLS
PRIMARILY OR DUZS HE AL SIPPORT TEACHER’S IDEAS?

[

" 1, Supports primarily the basic susills,

2. Supports the basic skillls, but sometimes teacher’s
ideass . &

s 13

8. Supporis teacher’s ideaé in all areas.

23, IN THIS SCHOUL ARE YOU SUPPOSED TO USE THE PRINCIPAL’S
IDEAS;, OR YOUR OWN IDEAS? :

1. The principal makes available primarily his dideas
as resourcess
* Fi *
2. The principal makes available his ideas, but some-
times considers ideas c¢f teachersa ¢

3, The principal almost always considers teacher’s
ideas.
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PRO.TLCT PLACL. TEACHER PERL;J:.PTm QUESLIONALRE -~ Continuced
24, DOES mir. PRINCIPAL SIO W THAT HE VILL HELP YOU WITH SCHOOL
WORK ALD OTHzZR ’“1LUGS YOU IniGHL WalL TO TALK 10 HIM ABOUT?

1. Neither with school work nor any‘thlng clse.

9. ‘With school worlk, but nothing else,

S —

3. More with school\wo;‘k than other thingéo

Carmapnrem——

4, Abopt the same with school work and other thingsa

p—————

hY

5. More with other things than’ school woxrk.

25, DO‘?‘b THE PRINCIPAL SHOW THAT HE LIKES TEACHERS IN THLS
SCHOOL OR I\OT’P oo

L &10135 that he likes all teachers.
. ___2. Shows he likes most teachers. !
N ___ 8 Shows h~ likas some -teachers. .
___5__.__4. Shows he likes just % >few teachers.

- 26, IS JHE PRINCIPAL USUALLY FAIR OR USUALLY UHFAIR "IHEN HE
‘ DECI\DL& TdINGb ABOUT TZ XCHLRD '

1. He is always f§1I¢

nmienny

2. He is usually fair., -

3., He is faiJ.: to most teachers; A few are treated
better; a few are treated worse.

4, He is unfalr to most )te(agz‘ﬁers;

, 27. DOES THE PRII“CIPAL 3o EVIDEN 'E OF MORE INT.REST IN
YOUR K2ZDS AND SATI SFACTIONS S A TEACHER OR IS HE IORE
INTERESTED IN YOUR SUBJECE MATLER COI&’ETEI‘KJE?

. 1. Shows little or no concern about subject matter
.or the needs and satlsfactlons of teacherss.

2, lost 1nterested in subj.ct matter competence,

Sunmre o

3« Most :Lnterg,si:Ld in subject matter competence, but
“ sometimes in the needs «nd satisfactions of teachers.

4, More interes ted in the 1needs and satisfacticns of
teachers than in subjeci matter competence.
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" DEARTNGZCY ELEMENTARY SCHOOL PHILOSOPIIY AND OBJECTIVES ‘..

" personality worthy of having his pctenilalltles developed tu the_

.. 8o
APPENDIX D

1
!
t

We believe that each child énirusted éo ou? care is a unique

fullest. As teachers, we nust be aware of the physical, intel-
lectual social, emotional, and spiritual nneds of the child,
Sor only as tlese are dealt with can we hope to direct him £6 =
ward his mazimum development. . .
. -

Ebeclflcally cur children need-
To develop a positive self-concept leadlng'to self-
respect nd respect for others- \
: \
To feellloved.and experience a sense of belonging;

To develop academic and sociéi-ékilié{

To become excited about learning as a result of ex- 7
{ periencing success;

To grow " self-control and independence,

o

We believe that:

Childxren sense the importance of learning from observ-
ing the attitudes and conduct of others - parents, tea-
chers, peers; ’

Children will learn if the material has meaningful re-
lationship to their own experiences and if they can
see purpose in the learning for their present lives;

Each child has his own way and rate of learningé

Based on-these beliefs,lthe objectives of our school are:

To show by enthusiasm, example, and éuidance that we
believe learning is importent;

To insure that each child is involved in appropriate,
well~planned learnlng expe 1ences-

To provide enriching exper’.ences so the child will
- have a broader base for. co: iCeptual leirning; e
To provide a varleiy of let.rnirg e¥periences and
#eaching methods in an attempt to engage the child
on the appropriate instruciional level;

g6
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‘ ‘ _DEARLKGION SCHOOL PEILQSOPHY ARD OBJECTIVES - Continued

To use a variety of equipment and materials in oxdexr
to ¢give opportunities for children to involve all
. their senses in active learning;

¢

To engage in team; small group, andﬁindividual study;

‘To provide meaningful practice to reinforce patterns
of acceptable behaviors

/ N

-
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" C, Learning climate
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APPENDIX E

COMMUNITY SURVEY QUESTIONALRE

A, Goals cf the school }

1. Do you feel that you understand the educatlonal goals

of Dearington School as stated in communications sent

to' you and thyrough discussions at parent»teacher con-
ferences, etce? (Clrcle one) -

Yes Reasonably 50 No
2. As you understand the educational goals of this school,
do ¥ou feel they are appropriate for your child? (Clrcle
one
_ . Yes Reasonably s0 - Yo

B, Homework

1. Do you feel the amount and type of homewo*k your child
receives is appropriate? (Circle one) i

: Yes * NO

2, Comment =~ if you wi. sh

¥

* ®

1. Do you feel the climate at Dearin?ton School is appro-
pylate for learning? (Cixcle one

+ Yes No

’2.lComment\~ if you wish

- ¢
D. Reports to parents

1. Do you feel the method of renortlng your child’s progress
/ -io satisfactory? (Circle. one) -

\ Yes No

2. Comment - if you wish

I

-—
s,
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COMMUNITY SURVEY (UESIIONAIRE - Contjinued

.

'

Welcome to pa r_ent s
l. Do you feel welcome at Deérington School? (Circle one)
v v
Yes Yo

2« Comment ~ if you wish

Involvement of parents

1. Are you erncouraged to become involved in the operation
of the school? (Circie:one)
Yes No

2+ Comment - if you wish .

Please make comments here concerning improvements needed
in any phase of the school operation, -

£9
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APPENDIX F - -
SURVEY OF DEARINGTOJ«%EAFP CONCERNLNG ADOPTION OF IGE

—

gre you in philosophical, agreement with the IGE idea of
ooperative planning and decision raking in terms of each

individual pup.l?.
Yes No *

Would you like Lor Deanngton School to use this approach
next yeaxr? |
{ Yes No

If we have an Opportum.ty to do so, which cf the 1nstruct1.o*1-
al components now being used or proposed for use along.with
the IGE organization would you be interested in? (Check one,
two, all, or none): :

IMS Math
‘Wisconsin Design for Readlng Skill Development
Physical Motor Development .

If the decision is made that Dearington School will use the
IGE organization, do you ms‘1 te remain and be an active

part of it?
Yes No
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DEARI NG..ON SCHCOL IN-SZRVICE SCHEDULE PRePuniNC FOR IGE
SPRIKG AND SUMMER 1972

[ IS

Fresentation about IGE to faculty by IGE fa01lluacor

Mar. 8 =~
Mar.27 - IGE Pr1n01nal’s meeting
Apr. 7 - Organizational meeting of IIC
. Apr.10 - Presentation to parents: fllmstrlp - "Organlzed For

. Learning”
Bpr.,12 - In-service £film: “@ne At A Time Together

Apre2l - Dr. Richard Bingman, cogsultant - ”Leaaer*hlp ttyles
and Strategies” ) :
. Apr.26. - Presentation by unit leaders from other IGE schools

May 10 and 17 - Visits to other IGE schools .
Jun.12 - 16 -~ Dr., James Payne, consultant - behavior mod1f1~
cation workshep™ ..o | » 7

Jul.31 ~ Aug. 4 - IGE League workohop

fug. 7 - 9 - IliS workshop

Aug.l0 =11 - WORD uorkshop

Aug.l4 -15 - lMovement education workshop
Aug.lG - Dearington IBE woikshop
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_ APPENDIX H
DEARLNGION SCHOOL IGE IN-SERVICE ACTIVITIES 1972-74

15972 -
.~ Nov. 21 - slide presentatior by IGE facilitator x
Degs 8 - Mr. Hayes Kruger, consultant = psychomotor workshop

1973
an. 23
Feb. 5 =~ Perfommance Objectives
Apr. 7 Dr. James Esposit@, consultant - group dynamics
- workshop
Aug. 13 - 17 -~ Planning Individual Instructional Programs
Szp. Unit operations
Oct. 11 - 12 - Mrs. Joyce Fowler, consultant ~ learnlng
centers -
Nov. 28 - Increasing pupil responsibility

WDRED; Performance Testing dnd Observation i
|
|
|
]
|
|
-
|
i
%
|
4
|
|
|
|
1
|
|

[\
(o]
!

Jan, 14 - Presentation to pupils about Pr03ect PLACE |,
Feb, 15 - Mus., Dolly Terrell, consultant - transactional
. analysis workshop for staff and pupils {
' Mar. 23 ~ Dr. D.L. VWarren, consultant - human relations
) * ,workshop - !
. r Apre. 3 IGE Roles and Respons1blllt1es ;

,
4 .
A vt . \
.
R .
. e .

/ .
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-8,
9.

11,
12,

13,

14,
15.
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APPEI‘DIX I
. PROJECT PLACE TEACHER OPINION SURVEY

I FIND THIT THE SCHOOL IS MAKING CHNGES TOO
FASI. /

I SELDOM T\ALKuTO OTHER TEACHERS ABOUT PERSONAL
Iv'IATTF‘RS. *

"THE COMAUNITY FEELS THA'I TEACHERS DESZIRVE rIIGE%
SPATUS

TRACHERS. S0V ENTHUSTASH TN ACCOFPLI SHING OB~
JEOTIVES.

MY S['UD::.NTS ARE MAKIRG GOOD PROGRESS

I CAN'T DO A GOOD JOB WITH MANY SCUDEKRTS BECAUéE

THEY HAVEN'T LEARBRED.

I DON'T MAKE EROUGH FROIv TEACHII\G TO LIVE COMFOR:-

TABLY. !

THE PRINCIPAL IS REALLY -CQIICERIED VITH MY WELFARE.

WY TEICHING MAYES ME FEEL THAZ

I'M USIHG MY TAL=«
ERTS TO "THEIR FULLESL. . ] .

i
~

B DUNP TR

ALL THE TEACHERS IN THIS SCHOOL HAVE ABOUT THE
SAME Srarus,

TEACHER KORALE IS HIGH.

TEACHERS DECIDE VHAT CHANGES ARE TO BE HADE TN
CLASSROOM INSLRUCTION.
TEACHERS HAVE TO COMPLAIN TO CET CU hTODIAL 'uORK
DONE.

&

OTHER &'ElCHERS TEINK I Alf A GCOD\’.{"EACIIER. _
DOI.INAIT TEACHERS GET BRELTER ASIGKMELLS WITHOUT
B?ING LORE EFFECTIVE.

. —

Circle the response vhich corresponds most nearly to the way
you feel about each #tem: A-agree; PA-partLally agree; PD-
partlally di sagree; D-disagree. .

~

A PAPD
A PA PD

A PA)‘I?D#D' T

N
A PA PD

A PA PD

A PAPD

A PA PD
A PA PD
A PA PD

A PAPD

3

A PAPD

A PA PD
A PA PD

A PA PD
A PA PD

-

A.PA PD

D
D -

D

D

D7

D

‘D

D

~a
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PR‘OJ-ECT PLACE TEACHER OPIKION SURVEY - Continued

88 - g

 KPAPD D -

APAPD D

"APAPDD-

CO]‘JJLJ.‘.LIGG lul&CHﬁi{b- X
I FEmL F.[m‘u\CInILY SECURE .

IF I | EEL SOWETHING IS WRONG
PR::,SD PiL3 COiCERNG

16, I c,u"" BE MYSELF WHRN I’M WITH MY SoUDsSis. -
1-7:. PEACHL RS, OFTEL BUCKLE UikDER ‘TO LORE. DOMIRANT
TEACHERS.
© 18, THERE 7RE JOBS WwICH WOULD OFFER IE 1IORZ OPPOR.:
TUXITY FOR CREATIVITY.
19, SPUDENDS LIKE ME. . _
SCHOOL 1S SPATUS QUO ORIEK TED RATHER THAN IN-
NOV/TIVE. .-
21, I HEED 1iORE TT..E TO PKEPARE AND<DO ROUTINE P,.PI-,R
WORK.
22, 1‘D BE WOTIVATID TO DO A BEITER JOB IF I WERE
.. PAID I:ORE. .
923, TEACHERS ARE INVOLVED IN S‘I1OOL DECY SIONS AFFEC-
PTG CLASSROOMS. |
* 24, TEACHERS ¥HO ARB "LEADERS IN OUR i 1-1_001. ARE CREA-
_ TIVE IN '.L‘bACd.Ll G, :
25, THERE IS LITILE PRACTICAL. US:. FOR AT VWE TEACH.
26. THERE IS 'TOO WUCH STRESS AI\TD SPRAIN IN, T3 SCHOOL.
T a7, MANY SEUD n:s DON'T LEARN BECAUSE THEY GE? KO Eli
COURAGELANT AT HOUE.
28, THE COMIUNITY IS ANXIOUS 70 SEE THPROVIMENTS IN
THE SCiOO0L.
99, MY CLOSESE FRLEMDS ARE ODAER FuCULTY rmuams.
30, SPUDERT S GAT OX MY NZRVES. .
© 81, ADMINISLRATION MAKES InPOIﬂ‘M"‘ DECT snb.nﬁs WITHOUT

L —

—

/

JCAN EASILY EK..

34,. TEACHERS ARE EXPECTED 'J.‘O .L‘Al’ E 0N TOO MANY EXCRA™

ACLT VITIES. -

APAPDD -

N

A-PAPD D

APALPDD

APAPDD

APAPDD

APAPDD-
APAPDD

APAPDD
APAPDD
A PAPD D

APAPDD

APAPDD
A PAPDD

i PA PD D
A PA PD D

A PAPD D
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P&OJLCT PLACE TE xcmze OPINION SURVEY - Continued

A
-
oo
[N

35, MY JO3 SICURITY DEPELDS ON DOIKG WL I‘i TOLD. A PA PD
36, THE GOAL OF THE PRIKCIPAL I3 T0 KEEP THE SIATUS
. . APAPDD
'37, ONLY A FEW TEACHERS HAVE ANY RedL PULL WITH THE :
PRIKCIPAL. APAPDD
3¢, THE PRIKCIPAL SIOWS 5 THAT HE APPRECIAILS PHE YORK
I DO. A PA PD D
39, I ALONE Al RESPON {SIBLE FOR LiROVLEG MY TEACHI NG g
METHOL S. : ~ APAPDD
40. THE PRIXCIPAL USES PRESSURE, FOT COOPZRATION, TO
GET- I NGS DOKE. APAPDD
41, THE SCHOOL IS TOO DI SORDERLY. APAPDD
" 42, POUTINE DULLES INPERFERE VITH MY TEACHIKG. APAPDD
43, DISCIPLINE PROBLEMS KEZP ME FROM DOING A GOOD -
TEACHING JOB. | , A PAPDD
44. 'THE DMI;CIML WORCS HARD TO LPROVZ THE S01OOL. A PA PD D
45, I FEEL w CLASSROOM OFFERS A GUOD SETTING FOR
TEACHT kG. T o . APLPDD
46.. THERE ARZ TEACHERS HERE WiO ARE VYING FOR POVER. APLPDD
47, TEACHERS HELP EACH OTHER WITH TRACHING IDEAS. A PAPD D
48, PARENTS SOW THAT THEY APPRECLALE THE JO3 I 0. A PA PD'D
49, TEACHERS HAVE A SCRONG Vorez IV KW THE SCHOOL
IS KUN. A PAPDD
50, TEACHERS HERE WORK COOPERACIVILY. A PLPD D
51. WHAT I TEACH I35 DEPERWINED BY WHAT IS IN THE B
TEXES WE USE. | ’zA PA PD D
59, THE P2UNCIPAL z.u,uuL,-,s IN TUE T3aCHER' S CLASS. |
ROOM ALB.(VIJ.IE ' APAPDD
%a” Tdm(z‘. IS GOOD SUPPORE FOR TEAC {ERS WIO TRY NEW s
- METHODS. A'PEK PD D
e < 4 A .
' i 4 .
a5 . ‘

PN




30
PROJECT PLAC TEACIER OPINIOh SJRV::.Y -« Continued-
54. Thz’\Clh.r{b SELVOM CRITICIZE A J?BACJLRB&I{H%-IH—S* ~~~~~~ ’

BACK. T A PA FD

55, THE CU,.wm'rY IS INEOLERART OF NOHCONFORITHG
' TEACIHLRS. , : A PA ™D

56, GUR STUDEKT *S ARE BELNG YELL PREPAMED FOR THE '

FULURE," A PA PD
57, T DONT KNOW rOW THE PRINCIPAL FEELS ABOUT ME. /ﬁf PA PD
58, I FIND MY JOB A DIADENING EXPERIEKCE. " APATPD
59. I SEE YO GOOD REASDN FOR TEACHING LUCH OF YHAT .

‘1. EXAPECEED TO TE{CH. % A PA PD°

. ‘ %

60. THE PRILCIPAL “MAKES SURE” TEACHERS ARE DOLNG /

THEIR JOB. : ‘ K'PA PD
61, I’D SERTOUSLY CONSIDER A NON-EDUCATION JOB '

W{ICH PAID 1.0RE, . A PA PD’
62. TEACHERS OFTEN Bﬂﬂavz LiATURELY. . ~ 4 A PA PD

v/

63, DISCIPLINE IS THE GREATESE concmm OF "'HT-‘/ PRIN-
- CIPAL. . . APATD
64, THE' TEACHERS WITH VHOM I ASSOCIATE 103D COnxPLAIN

A LOT, , U A PAPDD
65. I SCAY OUT OF coufRomeaLEs IN THE SCHOOL. * A PAPD D
66. I NEED BEPTER UsDEZRSTANDING OF THE RESULTS OF N

MY TEACHLNG. ,‘ : - i A PAPD
67. I FIND 1Y JOB IS CHALL:.I'GING, A P4 PD
68, FACULTY MEEPINGS ARE DOINATED BY "'HE PRI ICIPAL -

OR OTRER ADWINISERACORS. _ A PAPD

b .
69, THE PRINCIPAL B”\CLS ‘THE 'i'mCHc.RS. , \ A PA PD
70. ADMINISY RATORS DOh’T HANDLE DLwIPLINE,PmBLms
© FORCEMULLY sioUeH. | - : APA D
) 3

7., IN-SERVICE TRALNIKG IS A m.'.mwn\c; EXPERT BICE -~ _

AT THLS SCHOOLZ. , A PA D

't‘ o o5 ‘ ~ I3
19 ~ , )
a o, '; <
; ag 7/
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PR EGI?PLAC? TERCHER OPINION BURVEY < Continued

™ S e YT A
" '72) T-FLMM ITCERSY 00, BE MYSELR WHEN TALKING WITH
v %, TEACHERS, . < T APAPDD #

73, A-LOT OF PRESSURE IS BROJGHJ.’ O BEAR OF NON~ x
' CONFORLKG- TL:&CHLR.'D. . _

| ; “RPEPPD . -
t L. S ‘ L.
. 94, TREACHERS %0 ARE VIEWED AS LEAD.ERS REAI;LY SIS . -

-?.::"‘7\.?\ 'prl\ TO Ofx‘luR VIL"'SD Lo, r ' R A P.l"l PD D

' 75, T AM TRUS'ED BY MY PRIICIPAL TO WORK TO THE BEST. . .- :
OF lif CAPACITIES. ~ . "APAPDD ¢
“ ) .
76, TEACHERS ARE '*'m{uamm;[c ABOU"‘ CHANGES TAKING .
. PLACE 11 TH3-SCHOOL _ A PAPDD
*77, OUR ADLINISTRAIOR .5 donre FLID OUL AT 1S REALLY o
.+ . GOIKG on IN THE HOOL. | , .. APAPD D
. : v o
78, T YOULD BE LORE CRE.ZIVE IF THE 'SCHOOL DIDNT
~ HAVE 30 MANY RESTRICTIONS. ... .. 3 _Am D
: 5 79, TEACHERS HAVE HIGH ACHPEVEMENT GOALS FOR THEIR™ L
- SPUDENES. . ‘ * A PAPD B
80, THERE Ig 4 (:kOUP OF ,TEACHERS YHO, FEEL THEY' ARE
. ELITE. : L A PA-PD D.
|81, THE SCHOOL DAY DRIGB. c 0 0N\ APAPD |
. 82. I PEEL COMPETENT IN Y %ORK. A ‘A PA PD D
. §3. T BV SELDOM COMPLEWERTED FOR THE WORK I bo. \ K PAPDD
. - ¢ L . e .-' &g . ‘ M
- .. 24, THE SCHOOL CLIMATE IS UNH“*-‘LL,ECTUAL., o e APA'PDD .«
85,1 FEEL LIKE I'H GROWING T 1Y GORK. /", . A PAPDD
86. TEACHERS ARE EHCQURAGED TO KEEP ABR_.ASI.' OF NEW R
. TEACHING IDEAS. T , " APAPDD
" 7. TEACHERS FREELY B.PRESS ’.L‘Iﬂ:‘;@%LYES I ¥acuLry e
MEETINGS. ., , > .. < .APAPDD
<N ~ Pe v s *,
88 TEACHRS GED: CLureIcms HELP 'PROL THE SCHOOL SEC-' .
©REDARIES. ., R A'PAPD D
" 89, TEACHERS ARE SLNCERELY OPENTO EACH OTHERS' ,OPIN~- - .
IONS. . . " APAPDD
' LA o7 |
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. , PI\‘OJECT LACE ‘T EACHER OPINION SURVEY - ¢l tlnued Lo ;
- 4‘ § - h} ' .
ve PN 90 THE PRI}‘CIPAL S Y{{GH c;o,u,s FOR THE' SCHOOL.. A PA PD.D
I @ - t , s . ,
e KT AL L&FIJ\ID DEALING WITH STUDEMT S SATLEFYING. | ... K PA PDD
AT SR ' o S
= 92,,,, I~ PEEL SURE THAT I VILL NOE-) LOSE IsiY JOB. * APAPDD
VR .
R N 3. T 50H T MTiD THE EMOTIONAL, RI&S Im/oivnn IN o
TR TI‘.ACHING, o R - A'P4 PD D
°y 94, QUR PRELCIPAL IS SINCERESIN HI3 conmc'f e o
* . TEACHERS, S A ¢ - APAPDD ..
- - . Q d . 4 . .
‘95. I m,L MY TEACHING IS Li Pxowhc;. N "APAPDD
: © g, I CAN/TLAKE CHANGES I WOULD LIKE S5CAUSE IT PR
X L {OULD COST TOO HUCH AMD THE MOEY IS.NOF aVALLw - ‘
- & LEC 2 R >, APAPD Dy
R 97 RULES ARE 144D BICAUSE ADWINISL; \."‘DRS .)ON'T s :
oo f e -TRUSE TEAGHERS.- , _ > A PA PD D
’ B 98._1 LIZE TRYING DIFFARENT HETHODS EVEN THOUGH I
¢ THEY MIGHD NOT YORK. et s N A PA PD D
SR TN THn LOCAL COWMUNETY mms TEACIERS FEEL »mﬁcoxvm. A PA'PD. D.
> A%
* 100, TEACHERS ARE LOYAL 'J’,‘OE?&RD “EACH OTHER. . APAED D
101, RUKORS ARE POPULAR .HONG THE FACULTY. T A PA'PD D"
4
. 102, SILARY HEGQTIATIONS ARE HANDLED' FAIRLY. : A PR PD.D_
103, DISCIPLINE; IS MY GREAT EST COICERN.” >~ . . A PA PD D
104; HOST PEOPLE TN THE COMMUNITY APPREC LEE_GQOD-‘ A
o EDUCT ION. ~ A APAPD D
, " 105; I FEEL.RESPONSIBLE FOR THE SUCCESS OF MY® STUD.
d 1 ENT S, o« - A PR PDJD
1067 TF I TAUGLT THE WaY I ‘mrEb 70, I4WOULD BE - .,
N . UDER PRESHRE. .+~ APAPDD
' 107, T SHOYLD HAVE THE PRINCIPAL og &JPz,RVI EDR . -
© 7, APPROVE CHANGES-FIuSL. ' - APa DD
108; If IS EASY FOR TEACHERS 70 ki S;.NC RILY 70 L C
~ EACH '0'HER. . .+ -+ APAPDD
|

w,
4
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- ‘ ij;cr /PLI‘LCL. TRACHER OPIHION <JJRVL‘Y - copt«l mied 7
SR 109, THE PRIVCIPAL' ,,m,oumens liE' TO ﬂ{s: IfY 'J.‘ALEIJ.‘ TO e >
. . dnl‘”@ﬁXIuUM.-_ . . - A’ PA PD D =.
SO " 110, 1D LIKEIO. HAVE LORE m,womsualnlmn MKING + °) |
wto """ DECESIONS. ‘ . f o A;_pA Dy
11, TLACHLRS ‘J.‘RU ' BACH . OTHER. A PA PD D.

: P o
ST 112. TEACHERS DIFFER A LOT. IN THEIR ,tLELI‘lUDES ABOUT: -
T Stubmnrs, . _ APAPD D

. 113, uﬁﬁss RUN s*«oosruLY Tif_THE SJI}OOL. “RPAPDD
L ..
e, ., 114, SIUDEMYS SiO”"‘i‘In.IR APPRECTATION FOR WHAT™T DO. A'PA PD'D

. . ° > - . ) -
- 115, OTHER Tmm HERS El.courm,eE WE TN Iy T EACHI NS.. APLPD L
| N6, THE TEh (,hIl’G LOAD HERE IS TOO- HE AVY. ""RPAPDD
117.*1 HAVE UHE THTUGS T NEED TO DO A GOOD JOB OF . T
"7 TEACHING. . ‘ N APAPD D
- 118, I smwﬁmms_rf,asnc ‘@ou" MY JOB., APAPDD
© 1119, TEACHLR%’TILSLL c,*omozem GET ALOAG WELL IN THIS _
4 & SOHOOL. w7 ‘ A PA-PD D
'120; T*H-HESITANT TO TRY: NEW IDEAS BECAUSE FAILURE '

APAPDD

D

-
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o T IGB OUTCQI\AES

“ ° b - . r--

—3.. Al-l staff netibers have had an opporl:um’Ey to e*{anlne
- their owa goals and’ the «{—S} outcome’s’ Pefore.a deci s- N
iom* 1s4maqe to- part:.c;,pa in the program. o

.24 The school district has approved the school otaff N ’

* -~

" decision te implement the I/B/E/A Change Pr ogram for e

¢ Endlvn,dually uided Educat'wn; e . _ LS

’ Y e / ) ’
& S The entire ®school 'is organlze;i into units, with each
. wnit composed of studentshtcachers, ,an.des, and a : -
urd t leader. A -
- ’
4., Each unlt is conpr:.sed of appronmately equal numbers
of two, or more student age groups.

" 4

S. Each unlt cgnta:r.ns a cross’ sect:.on of s:l:aff.

) P
6 S‘aff:.o:.enf tlme is proylded' for. um.t staff members .
to: meet. . . SN S T
‘ 7 A .
"7+ Unj meinbers select broad ‘educational goals’ to‘f}be
en as:.zed' by %he un:d:. ) ’\

~ A
+

8. Role specn.allzatlon and a d.nn.smn of labor among ted~
- chers! are charactenstlcsqof the unit act:.v:.t:.ee of
plannlng‘ mplementlng, and assesm.nga - a

9a Each student learnlng program is based on spec:.f:.ed
¥ learning objectives. , , . .

e - ‘e ¢ ® "
10. A‘ varlety of learning activities using dif ferent media

arid modes are used, wvhen building learnlng programs,

p .

11. Students pursue the:.r learnlng progra.ms within their
v own units except on those occasions when their unique
learnlng needs can only be mefl: in another setting us-

1ng special human or phys:.cal rescurces., -

124 The stafff and students use speeial resources from‘the

local commupity in leamming procrams.
N

13, Unift members make decisions rege.xding the arrangements
?f tine, facilities, ~m‘ater3{a1s, staff, and “student s :
within the unitg

. s '{'
.t

' S - . ) ) \ :
1007 5 °
' * A - . *

4 ”

%
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T s A, student' fleérnlng activities are sélected

. P .

’ b () cn."-q_“"lp < !
f\ ‘ g\@ ~ BT &
iy = 95 . - -." .‘ﬂ‘ 5o -
N . -"‘. .t - . . _’ * .
.. ) . . Cae
v 'g,' a IGB OUTCOMLS Contaned ‘ .o REERY
o, e A L Coeel
ALY A varlety of data soruceo-ls—used when i arning is f

‘ -
. qassessed.by teachers and &kudents, “with stuaents bes
com1ng‘1ucreas1ngly,more re;ponsrbie fot’ self-asQess-

i m.en'tg. e , K . } . LA N . \
e

‘é d ] " M ~ N\

15. %oth ‘student ana téacher cbusrden.the followmng when i

.. péer relationships ..~ ' roY .
;o , achievement . : .o : Jg
- " learning styles T , A A '
ﬂ-_\ . interest in Ject areas Lo .
. o se1f~cancept S U CL

. wole .

he. or she views ‘as.a
with enhancing the
or shd%ss account-
studen s* learning

&

16, 'Each otudent has: an,adylsor whe
. warm supportive person concerne,
student’s self concept; the adv

¢ f ability with the stude.n’c for -
: program:

~

>

- .
) - .

17.: Each student (1nd1v1dua11y, th other students, WLth
E staff members, and with his or 'her g?rents) plans and .
. -evaluates~his or her own progress towva rd edue/tlonal '
.o gbals. . .

.. . « ¥
\ =~

18, Each stud-.nt acceots 1ncreas1ng respons1b111tf for se~ '
1ect1ng h's or heI}learnlng obJectlves.'; . Y
_ 19, 'Each student accepts increasing resnonsrblllty for sen’ -
lectgn or developlng learning activities for spec1flc L
T learnlng opject 1ves. )
B 20 Each st&dent can state learnlng obJectlves for the 1earn-
1ng act1v1t1es in whlch.she or he is engaged .
21, Each st dent demonstratee rncreaslng respons1b111ty for
pursuing his or her learnlng programa

22. Teachers éﬁa students have a systematlc ‘metitod of ﬂatherw
. - TRkg and using information abowt each student whlgh Jaffects
hi’s or ler learning.,. . .

. .
e .

a ®
At 23, The school.is a member Qf a 1eague of. schools 1mplement1ng
R *  IGE p;ocesses and participating in.an interchange of per-
sonne? ‘to identi £y and ellev1e problems w1th1n the league'

.school s, iy

.
. " Bor
.

El

|
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.- . 24. The school as’'a mcmber of a ledgue of IGE échools
3 stimulates an interchange of solutidns to:existing
"« educational problens plus, serving asia source of
) 1deas for new dey lopment _— tae o .

!
2 <o &

65:. Um.t ‘.xembcrs have/an effective wrking re"ahoﬁshlp
as. evidenced by soondLng *to one another’s néeds,
frustn.ng one another’s potives, and a.b:.ln.t‘ es, and
. using techniques~of open conununicati‘On. R
26, ,Tléle Instructn.onaf’r“ Imorovement Cormittee Q.nalYUGS
d mproves it s‘Opera'tJ.ons as - funct w.onn.ng group.
-~ 3 -

27’ The IIC assures continuity of educatn.o:;xal goa’ls Tand
1earm.ng objectives thmughout the school and assures,
that they are cons:.stent W:!u.h the bz;oad godls-of the
zchool system. . i&

28, The. IIC formulates SChool-md‘e policies and operatmon-
al) procedures and resolves piowlems referred to it in-

* volving two or more units, - ' . .- LN

‘e s

29, St [:lents are involved in decision-making regarding <’
) school-wide activities and poligies.

)
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EPPENDIX K. | - _ .
LT COMATMENT TO IGE S ‘

~: o ~ ‘ 4 ) . ‘w
)“ P . . : ". .' ] . %"
bBecausé we feel each participant in the IGE program should
“do 80abyf
writipg{

N

your willingness and anticipation about participa-
ong with any major reservations yon Day havew :
[ . . hd . £ ot
‘By: the interest and indicatigns shown this far, your fav-
orable respopse is expected, However, for those who may
indicate they do not want to maka the commitment to par-
ticipate, the Di%ector of Instruction has asked me to ar- -
range & confergnce with you ‘and him to work out & mutually. T
sati sfactory placepent. h Lt T oo

1

-in by Wed. Mar. 15.

{ ~

hifla be turned - -
“

\ . ’ 4
Your statement of inten%i%n'regarding IGE

his own choice, you are being.asked to state in )
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 Part I ¢ . cL S
Please ansver the questions in Part I of thisvouestion=: i_;

") nairé while con51eer;ng_your full teacghing dagy. and yhe gen
eral nature of "younr teachlnq env:Lrohment. " %
A,

What percent of

.youx school staff has been orgngazeg 1nto

*

Qe

be
.Ce
n . d.

i f.

ae
. be
Ce

€a .

*

. Q¢

%

Fewer than 100, !
101 120|

126-1.50% .
151-175. -

176 or mores

» -

° M

)#ODN)

5 or more. A

-2
.

Jore than 8 hogrs

Lae

-

.

L)

PP —

24 How-nuny qtudents are. 1n.your un1t°
T am not a member of a, unit. '

3, Howr many full-time eeachers are in- your un1i¢
I am not & mgmber of*a’unit.

«

4 Does ydur un;t devote tlme-to analyulng and 1mprov1ng -
" the way the teachers work as a team?

units? Cat L .*Wyﬁ'
. . v [ oy ; - . N }- -~ t
T ag Below 10% . A S B
g b, Between-11% and 25% . v @
. .7 ¢, Between ?B%Qand 50% - R )
h d. Between 51 ahd 75% SR o
© .e. Over 75% - N e

a. lNever ox hot-a unit member,
b, Oncé of twice ‘a year. o
' ¢, Three 16, nine times per year. — A
. "d. More than nine, times per years ' ‘
-5, How many hours pex day are aldes avazlable to youxr unlt?
(Pald or- Volunteer) .
as 0=2 hours . . -
b. 2-4 hours ’ Wee O
Ca 4-6 hours . .
.d, 6~8 hours v :




<

(a

6o

..

" within your unit. consistent with

. ae. No, there

, 99
‘1/D/.:/A TGE OVICOHES GUESITONFAIRE - Contimued’ ™ .
];S y‘OuI unit mult(iage grouped? . ‘; . : “ -
Qe YBS ) . N
b! I‘IO . 5 -
c. The unit will be multiage gxouped by the end of the year.

How much time do you devote to unit meetings?
a. Less than one hour per week S

b. Between one and two hours per:wegk °. oy '
cd Between two .ana three hours per weekx: - o .

.l

“d. Between-thre: and four hours per week

e. liore than four hours.per week

‘ ‘ ol .
Vhat has been the natiyyre of the support you have observed
parénts giving t6 the implementation of- IGE? ‘ o
2. They ate unaware of the program. -

b. They have beén vocally negatives .

c. They hdve been m ssiveq, L, .

d. They have given positive“vocal support.

How many of your parents haye been involved with school
activities suffictefitly to understand the program?

a. Less than 50% - e

‘l?u Between 50 and 7570 ! . ~

C. Over 75% .

Are the day-to-day operations.of the 'individual teachers
decisions made in your

&

anit meetings?-

a,. Yes : ' T .

b.: Usually =~ - e e
c. Sometimes , IR
&'l .. S C

Regarding the students for whom you héve special respon-

sibility, are you fully aware of perceptions and sugges-

tions of othér unit members relating to these students?
i$ little. communication of' this types )

b. There is discussion oneat least 20% of the students.

c. There is awareness on at least.50% of the studeits,

d., Yes, there'is discussicn on all studénts., )

How many students in yéur‘unit have. established good rap-
port with at least one unit teacher? ) ‘

“a, 0-25%

bs 26“50‘,0 ‘ ‘ - S . ¢ i
cy 512759, &

d:? 76?9573 . )

e,_, 96-10070 .,_ . \
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1 /B/E/K TGE OULCOMES QUESIIUNIAIRE - Continued

N ’ a4 e e
To your knowlcdge, has the League coordinated an intexr=
change of per'sonnel to-identify and al'eviate problgms A
in your school? .

Y
[4 Y -~

a; 10 . { . * .

b, What is-a league? _ L

c¢. Yes, once ox twice... , L.
ds Yes, sevsrdl times. . g L

N had . . . “»\' [N * . )
Do yvou pexceive the League as a functioning 'source of
ideas and solutions to exjsting problems?

a, Mo’ ' : -

‘b, -What. i.s & league? . )

.

15,

16.

17.

18,

c. Only to a Small dedgrees. - .

d. Yes, it has frequently been very helpful, ' "

. . AN . L g .
Thé League has been a valuable source of gonsultant B
help to my unit... | . o

a. Not once during the past year. : -, -

b. At least once during the past yéar. » )

c. 2-5 times duxing the past yeare.. Lo C .
d. 6 or more' times during the past year.

o~

In your opinion, the League.critigues nd improves its .
ovn operations... -, Co ’ . -
a. Effectively. - .o -/ C T L
b. Adequatelys <~ - - n ’

c. Ineffectively. . :
a. Yot at all. -

e, 1 don’t know, -

In your‘bpinion; how effectively were the ‘teachers

assigned to units by their ability to work together?

a. Not effectively assigned Im most casesSs.. ‘ .

b; Effectively assigned in some £aseSs - B '

c. Effectively assigned in most cases. .

d. Effectively assigned in all cases. -— - .
In your’opiniop, hoir éffectively were the teachers

assigned-to units accoxding to *heir teaching ‘strengths?

a. Not effectively assigned in 1nost cases. |

B. Effectively assigfied in some tases.

c. Effectively assigned in most cases... .

d. ‘Effectively assigned in all cases, ‘ . -
‘ 5 '

-~ . - ]

.
. -
L M
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.9 f .7, I/D/E/A IGE OUNCRIiES QJE4LT
. or ° A(l '~ . .
‘ * 19, Does yoMr Instrueiienad, Imovovomenz. Cor 1ttee (IIC)"f
- resolve problems wm.o% 1nvolve two¥or nore units in °
the school? ) , o
a. Not xa my l:nowle_dge : o g L.
~ b, Sometimes . // . ,
. #Cu JIn most cases —— 7 : .

{: . ld"

Always -

7

.zo,. How fiequently does|your IIC meet’

Qa.

. b,
Ca

L ds

. e.

*,e
' a°
b-
8 C.
P - da

W have no. IIC.

*

“than once a month’

Less -frequeng T
Once each mgﬂ ! )
Two or three times each month .
Four -or more times each month

21. Does the TIC coordinate.curricular development in youx
school? .

have ‘no TIC. _ N
Yo ., e '
In.a minor way ohly

Yes -~ - \. ’

\ - . Does.continuity of educatlonal goals and learnlng ob- .
. jectives exist throughout the curriculum? 7
. va. In some’ subiect matter areas Lo e

b. In most subject matter areas

~

Ce- In all subJec+ n..tter areas

[y

23, Does your school conduct in~service procrrams duri. ng

days when students are not *in school?

¢

-~

a. No 3 .
b. Only one ‘or two days per year ‘ ’
~5 ° ‘ca Yes, three or four days pe;' -year '

Y

24, 'In your opinion, dees the IIC cooz:&ndte ‘the ‘in-service

—en

Qe
b.
Ce
d.

25. In

Ve have no II(,.
Ho .

education program in your school? ~ - -

In a minor way only * '
Yes ) ? - .

. . ' .

your opinion, does the IIC facn.lltate school-w:.de -

coxmm.uuma‘t:.on’>

A=)

. a.

e -have .no .LIC.
Yo

Yes

«

In a :minox' vay only ' RS

1

B

-
.

-
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1/D/E/A TGE OUICONES. QUESDIOMAIRE -~ Contiped. o

26.flo your knowledoe, does the IIC critique and 1mprove
its own operations? . .
ae ‘W& have no IIC . i '

b, No | L e B A

et W Y

- .. ¢, In & minox way only— -~ | : . e
=~ di Yes - . . e T

v Part Ié\

o .

Some schools have 1mplemented the IGV 1nstruvt10nal pro~

cedures only in one or.two subject areas.. Questions 27 - 51
should be answered Ielaulve to those content a§eas in which
your Uni: has 1mp1emented IGE processes._ N ,’
_ 1 27. What part of your! unlt s 1nstr1*tlonal PX ogram'do you
] cons1de* to be-IGﬁ” ,

- a, Yo subjeat totally N R
. b. One. supject- - - N L
Ca Tw0\sub3ects : R o ' /
d. Three of four subjects .- . A .
eq More than four subject$ : // .:f.*

28. Unit planning sessions. where hroad goals are determlned
+ by tke teachers... . A . :
a. Do not occul’ ' - .
‘b, Are-based upon what has prevrously been taught
c. Are ‘based upon the students’ pxevxous achlevements
d. Both b and c ’ - o R R

[}
~

29 In vour unlt who' assumes the responsxblllty to make de-
. cisions regarding "the use of tlme, cp‘ace, ard terlals
“assigned to the unit? it \ "

a, The unit 75%~100% of the tlme, "each teacher 0 ZSL T
b. The anit 50%~ 75% of the.time, each teacher 25 50%
c. The unit 25%- 50% of the -time, each teacher 50-75%
_da The unit ‘G - 25% of the time, each teacher 75-100:

30, In your'unlt vho assumes the respon51b111ty to"make de-
cisions regarding the aséignment of staff and ouplls
assigned to the unit? . .

a. The unit 76-100%, each teacher 0- 25%,
b, Th. unit 50-75% , each teadier 25-50%
c. Thé unit 25-50% , eachyteacher 50-75% :
« d¢ The unit 04-25% , each teachex 75-100% -7y

108
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I[D/E/A TGE GU:CCOI.LES QUE.:F‘lONl\L\IR - Contimued .

a., ’

‘-81 Do unlt teac‘lers practlce role moc:ml:.zatz.on and di-

.o v sion of laboY when planning the studeni®s learning
L p*ogram" . ot . . . . ;
. B * & @\. W B o
- J ] .
_‘_'? b &)mb‘tlmes o, o . \ < : b. .
C., Usuwally o 1 % o ..
el dy Yes‘. e TN : )
. e . 2

" &2, What, cr::.tena are” used in the 11"1\1\1: planmng meetings_ .
-, to selec:f: Speca.fn.c“laarnlng wopjectives? i
Crlt&rla are not specified in the unit meew::.nqs.
. b. Chjectiveswvare. selected that, are consistént with

¢ o

v, the broad :mstructlonal goals to ?:e enphasxzed ' s
B - ObJectlves are sel ected based upon the student’s ’
- " . neéds, interests, and ac‘ueveme‘ﬂ:. ' )
% :d,,v Both £ and ¢+ . -\ : .

T 33. ‘;The ‘umt\ plans f*‘or 'achlev:mg ‘learning ObJeC'theS ty»

~ pically cbntdinee. - . Ty
L 2, Nothing“™related to tHe obJectlves ’
s b. One activity feor eacl objective
v c¢ Two or ’eﬁ"r act:.v:Lt:Les for each obj ct:.ves .

~

X,

v,% d, Four.ox flve -act:.ntles for each objctivéws

e, More than five aC'thl'tleS for each ObJeC'the ‘

34. Which ofthe f) llom.ng co'nponem,s ‘are pronded by the

K \.Sunl-tQI \,) '. o

“w®

’ * a. Assessmént instruments h .
I b.*s‘oecan.‘:l,c.\le“rm.nq objeétives . .
.Y % c, Diverse mulfimedia act1v1t1es Vot . Do
:5.. Student per;ormancfe record AL ' ‘
.‘ 1 B .
ﬂ( 35. Ts. assessmeﬁt conducted to determine those learn1ng ' S
ton »Obj ectives dlready po ssessed by.'the pup:l.ls beforé(s,
: "ehey are 'tauqbt .

. No ~:»‘ .‘ e R \ P ) .
e . Seldom . s . . -0 "
e Ci’ _Frumem:ly ol ~, .o 4’,, Lt

-f dv Yes &« o ) ST . . vy

. . < T - , ,\3 . X
-, 36, Large group 1n°truct10n of .L@*‘Or ‘lﬁore students lS some-

times the most sppropriate mode for some student Se In Z\

# . our unit large group instruction is ava:l,labl.e as a learn- 7

, ing mcde option,.ae ~ - 4 . T
C .@« Por pone of the }Larning ohjectives . . )

* _ba. For 1-10% of the objectives, - . RV
£. Foxr 11-30% of thcg,\objectlves RS : .
* 3, For 31-60% of thé~objectives - TR %

N + @, For 61-100% of the objectives ' i L
. k‘ N ,\\p s . L4 . I,. - . . . .‘3

L e . - - :

’ <9 : LR ' - g

, ' 2-7* W’ - e e ___\y o - . -

' i ’ ’ - _'

; |
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" 1/D/E/A IGE OUTCONES QUESIIONNAIRE - Continued

* 37, One-tg-one instruction (teacher-to-pupil) is sometimes’
the most aporopriate.mode for some students. In our
. unit -one-to-one instruction is available as a learning
mode option foreas ‘ . ’
°  a.,None of the learning objectives : .
b, 1-10% of the objectives - e .
y ©. 11-30% of the cbjectives . -
\ 4., 31-60% of the objectives
' ' e, 61-100% of the objectives -
: ; e
38, Independent study is sometines the most appropriate
‘;mode for some students,” In our unit independent study
is available as’'a leafning mode option for... '

d, None of the learning objectives
b, 1-10% of the 9 jectives
c. 11..30% of the objectives
d. 31-60% of tWe objectives
e. 61-100% of the objectives N

PN )

39, Suall-group instruction~(3 to’ 13) is sometimes the most- -

appropriate mode for some students, In our unit small=~
group instruction {s available as a learning mode option

fOI.g. ‘ *
. as None of the learning objectives Lo
b, 1-10% of the objectives ‘

c. 11-80% of the objectives
d, 31-60% of the objectives
- e, 61-100% of the objectives

40, Are the teaching assigmments for each learning activity
in your unit made on the bawsis of the teacher’s predom-
ingst teaching strenyths? <
as No . ' L

“b, Some of the time
- - Most of the time

Ll e -

d‘. Ye é N .. , : . -

o

L, 5 SR e

. * . . . )
41, Are the talents.and, of ferings of all teaches within the
unit available to each student as ﬁppropriate?

a. No . /
% b. Some of the time - : l.
— c. Most of the time . f/ . -
. ) d. Yes ;/ . )

T’ A

\ ) <

| .+ 120
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42,

43,
P 15_ ) -
. 44,
\
V/
45.
7
: 46
}' 4
14 %

.b. Occur rarely .- : oy e

- and analysis of his own progress?

c. Opce for c
d. ’ﬂgprOLlnat

I/D/E/A TGE OULCOMES QUESTIONNAIRE - Continued

In vhat ways are the parents involved in the 1notruct10n~

al program of your. school? (Check yes or ne for each re-

. sponse )

a. Parents help their chlldren at home. :

b, All varents are asked to part1c1pate in conferences
relative to the learner S program of instruction.

o, Parent & sefve as resqurcé people sharing information
and talents with stadents whenever possible. '

d. Parents participate bj sorvrng as teacher aides,

-?e, There‘is an organized program to furnish information

and gather jdeas and reactions from parents.

‘When matching pupils to learnwrg act1v1t1es whlch of the
following are considered?

a. Peer relationship ‘ : o
b, Achievement ' '

c. Lear ning styles

d., Intexest in subjecttakeas - N , -
‘es The student’s self-concept

4 'Un*t neetlngs des1gned solely to discuss pupils.., .'

-&s ‘Do mot  occur . . . .
»co Occur, but are 1nfreouent et T ,.ﬁ

d. Are scheduled regularly :
e, Are frequent and helpful

How~freqpenglx.1s each student 1nvolved in assessment
"a. Once durlng'each learning activity ' .
b. Once for eZch learning objective |

Zzlh unit of study J
¥ ‘five times each year
e, Approximately twice a year -

To what degree do, you believe student s are aaceptlng

greater respons1bllrty for se¥ ciing thelr dwn obJectlves°
No change la s been observed. '

'b. Some of the students are accepting more reSpons1b111ty
than before IGE.

¢, Most students are accepting more re"ponulblllty than
before IGE.

d., All students are accepting more responsibility than
before IGE,

&

-
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* I/DJE/A IGE OUICOMES QUESITONNAIRE - Continued .

. -
< . ¢

~ Y

R

[ ) . "
47. To what degree are students involved in selecting learn-
ing activities to pursue their objectives? Co

s ™ i
b.
" . Cu
? - '__- .d!,

. Cy

. Studa £5 do not participate in the seleetion procedire
.Sometimes students participate (10-30% of the time) .
‘Often students participate (31-60% of thie time) ‘
Usually students participateN(61-80% of the time)

Kimost. always' students participate ’(92.[71'0'6’,’; of the time)"

.48 Can the studénts in your wnit stakd the learning objece
) tives associated with their learning activities?

.a°

Never

b. ' Rarely ' -
oo c. ometines N
dse Usually N
7, ‘e, Yés, almost alwgys- . s v
49,-In your opinian, which of the following are true of the
o self-improvement efforts within your unit: .
P - a. The self-improvement progran is structured and is
: ' . functioning. - .
. b. Teacher behavior is observed and critiqued according
M to a definite plan. o
. c. Teacher-classroom behavior is recorded and critiqued
by. thé teachers - ' o . Y -
d. Téacking plans are critiqued in ouyr unit meetings, a
\ e. There is no planned program for self-improvement, s
\ . L. - P R 3
\\ . 50, Teacher performance in the learning enviromment is con-~ ¢, 3
ST structively. criticized by unit members usings .. o\
WL a, Planned obiservations S
b. Informal ‘observations . i L '
c, Both'a and b v L s e ' €rony
de Neither a nor b . N NN < . ;;'
, e ) _ L - e . T "
51. Do you feel that the in-service program has fet ‘your i)
" needs to learn and to implement IGE? S
. a, lo , ‘ ' ' - j 7
’ b, Some needs have been meta. < 4,
. ¢, Most eeds have been met. ' ~ *
7 d. Yes v J
foe .-
‘ ' 2 ’ ~
_J R , / ! /
* ook - — PRI
v g 122 , /

¢
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You are a:

eard.,

4

.Yes, I feel that the recommendations of the staff were

_Our staff dld not part1C1pate in the de0151on to become
an TIGE school.

- T don’

__Fewer

)

t know.

4

than 50.

&

How many\students are in Your unlt? '
_91-75a

__76-100

+

tion?: (Maxk all that apply)

Each student is a member of & unite
~ . TFach teachéer is a member of a unii.
e ~Each resource YTeacher is a member of a unit.
has a de51gnated leader.

“Each unit

o]

chh unit has the use of aldes.

P

VLT

1-! ll~l ll i li l

Balance- wvell achie ved .
r—~4Balance moderately achieved
iBalance. poorly .achieved

__ Age
— Subject area

~ Attitude towara IGE L

—_ -Compatibility
T Sex

T Ethnic backgrourd ' .

™ Leadership qualities

/_ Experience -
. Teaching styles

~ Grade level experience
Odts1de interests

423

Lo

[y
. .

‘ 1}014125‘“’“

R

Which statements below descrlbe your school’s organlza-

Do the®teachers in your unit represent a Cross sectlon of
_your total teaching staff regardinpg the characterlstlcs
" listed bel®w? o

S 107 :
| APPENDY X R
IGE. IHPLEMENTATION UzseIoNNATRE © S
: . o -
__Tcacher __Unit lecader __Observer __ Qther
. »JPlease omit all questions that do not apply to- you.. ' ‘ A
4 : . B
l. Did your teaching ‘staff have a voice in the de01SLon to .
become an IGE school? - ‘,5

)
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IGE ILPLEMENUATION Quésf:xomm - Continded

5. What is the age compos:Ltlon of the students.in ’your un:.'L”
Most studen%s are in the same g;ade level.
__Approximately equal numbers are from two grade levels,
Appronmately equal nunbers are from three grade levels.
Apprcmmately equal nunbers are from four grade levels,

6. Is t'here cont:.nultj of educatlonal goals and learmng ob-
. jectives in the prograng offered by your scnool° L
: D Ne . -
.. 1 -don’t know. .
: Yes, the:;e is contlnulty,

‘ >

r 7e Are your sc}}qol’s goals consa. stent w:.th the goals adopted
by the school system? .
No, they are nota. . , ’ /
don’t know. _ - ) ‘
—Yes, they \areo o ) i .

8. D&%ou feel s \idents are J.nvolved in deci s1on-—ma1:1ng re-
garding aschoo,'l w::.de actlvll.les and policies?
No. ‘
.. T Sometimes. | - . A )
T"Erequently. . . — K : _
TTAlways. ' \ . .
‘ .
9, Which of tho following charactenze your Instructlonal
¢ Improvement Comnittee operations? .
- as Our scheol has an Instructlonal Improvement Commltteef
_Yes (¥ __.No (please go on to, que*tlon 12)

~

= ‘o

' . £ Usually - -7 A
\ : Somewhat . )

) _ , —Not yet - v k

: ) School-w:.de pOllCleo are formulated by the IIC, g
__ Problems Uhich involve, two or more units are -
_resolved by the IIC. : "

— Students are menb;ers of the IIC:
LR Schgol-wide in~servi: ce\proqrams are coordinated

———  — S

— by the IIC. .
% - 'L
10, Does your Instruc*ilonal Improvement Committee cnt::que
and improve its own operational  processes; i.e., the vay
: its members work together? ( :
R | don't kno\w. . ) s
\ 7 Yes. 4 ,
* 7 Raxely, . . . ) -
N No.

e - » _ 1 . - - L)
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_‘\ . )  IGE INMPIL&MENTATION QUISLIONNALRE - Continued
v - v * e -
~11. In your opinion, does the IIC ocordinate’the in-service
educational program for your school? { - -
- . I don't’know ~ ) .
e, . No. |
‘ o “"In,® minor way onlye o 4
~—Yes. : A\ A g
. Rt T - \ - . [N .
< ., . 124 Are the teacling assignménts for learning activities in
- your unit mage on the baé}s of each teacher’g strengths? :
- - _No v R e TS mELTYE T ’, s
Sometimes . & . L . : L e
TUsually Y Uy e sy om0 T J
“vays . LTS st o e
. 13. {mich of the Ffollowing ‘techniques;does your Wnit use to
- ﬁi*st‘ri:l@te fthe-tasks involved ixd planning, implementing
_ 77 and agsessing your learning programs? . - -
A j The plans developéd by ofe teacher in our unit are fre-
R quently used hy. several other teachers. ‘ SRt .
, 7 ~ Task agsignunehts in our unit are ‘usually given to _o&r :
e ~lteacheéws hecause of their ability to do the task, %
C Mach big thsk is usually divided and distribyted anong
3 « the UIH‘S\'): ‘ieaCherﬁo o . ' ’ ‘ .
4 __Other teachers in our unit frecquently berefit from work ,
. that.- I have done and shared with them. RN
T _ I frequéntly vdlunteer to perform tasks that will béne- &
. f3t the other ufiit tegchers, . . " .
. ~:" . . 3 .. - . N
: “ 14, Which of the following are true in your unit to indicate |
N _that the special strengths and talents of your teachers '
. are us ’ ‘ )

> 1 -, i 3 .
___.’J:e’cfchzrs work. primarily in those subject xarea; with
~which they are.proficiente o ° Ce
~_ Teachers plan learning programs for those areas with
. which they have the most expertises v .
A + _ I am able to utilize the strengths and talents of other
: teachérs in our unita.’ n Loy ' :

© Planning in our wnit is usually done by tegchers who are " .
~best at planning.-edzh part -of the programa S

’

: " Learning program assessment is usuglly dong by teachers
“who are best at assewsing ‘each part of the pyogram. .
~ _.~mplementing learning program plans is usually assigned
_ Tto teachers who have special skills in perfoxming the >
7 - .tas"s assigned to themo - ‘ ’ ) %
- .« W | .
+ . ’ . 4 N 1
~ 1 ¢ ‘ (O p '
» “i | ol "
S 11{) . .
5 - ‘. {h/ ‘ 5
v W
3 - ‘ )
” . < H . . 3'
o : L ' ”c- A )
] . - e . o ) V]
i
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A " IGE rl.iPLE\:mrmeN QUESIIOIWAIRE - Contlnuéd SR
15. One of the IGE outcomes states;that students pursue "their

< o learning programs W1th nembers of théir unit except wlien
-special resqurgces are required. How much are your adv1sees
- *. » with students from.your un1t° . :
‘ " Most students for most of the day - e ,

__Most students for part of the day N .-
—_iome students/for most of the day . ) .
~“Some students/for paxt of the day . . o

[' Almost never [ * . /

N - s
/' N .

16. How often do you utllize membens of “the loca1 comnunlty
’ 1n your students' 1earn1ng program? )
- Never® Lo AP s
~Once” or twicé each year N S R : .
—"Three to six times each year g
T Shven to twelve times each year ° 2
. —_Thlrteen/or morye times each, year X ’ ,

17. Regardlng/your un1t s learnlng'nrogram who has*the fe- C e
. sponsibility to make dec1s1on° ln each of the followﬁng o
areas? . -
= yﬂ. "The pr1n01pa1 - .
: Usually the principal
Joint deC131on . . s
- Usually the teacners “ o ’ o
The teachers, - - ‘ .
.Xheduling and qrouplng your stuoents
WUse of your classroom facilities . .
se of your instructional materlals cot
ﬁxhedullng teachers N . T
18. How much t1me per week do. you spend 1nd1vidua11y or in
smatl groups Wlth each stident- whosis designated as youx
,adv1see° . h
I do pot yet have adv1sees. ' 4 T e
— 30 miputes or lessa™ _ j : B
31 minutes ‘to one hour.. , Lo y :
~~One hour to oné~and-a-half hours . oo
One-aﬁd- -half hours to two hours o j_ e

,,
-—-—-—-—o.—-—.———vn

18, Vhen you\ re with advisees (1nd1v1dua11y or i#i small groups)
hOW'much emphasis do you.pldce on the fol].ow:mg">

-

o ery little e . ,
i « &me C . K:;: ,—t»‘:ﬁ et : : ;
| r-Much L ST //

L , \Flannlng student lehrning programs.
T . 3elf-cdncept human development, .rapport /

. Progress assessment gnd reporting. - I
N Announcements and study tlme -
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IGE II‘LPLEM ITATION QUE OI\NAIK:; - Contji.nued

20. Mark thc respon ses that best describe the teacher%?o-
teacher relationships in your unit ..

o, Usually ) ~
Somewhat ‘ ’ .
¢ : ] Not yet . o
. . Teachers in my um.t reSpond to one anot’her s neéds .

b . : Teachers in ny um.t trust one another’s motives

and: abilities. - .
' - Teachers in,my um.t haVe open cormum.catlons.

~
ety e

21. Mark the responSes ‘tha'(: best descrlbe the Studenf-'{‘.o-
teacher relationships in your um.t. . - ’
Usually . .

Somewhat T . . "_ N
I r—Not yet . v ' N
e Shudent s and feachers respond to one another’ s .
t ¥ ‘needss
. - Students and teachers trust one another s mo-
tives and abilities. :
. ,Students and. teachers have open conmum.catlons.

A St S—

L

22+ Mark the responses that best describe the’ student-to- .
.student ‘relationshibs in your u.m.‘t. ) . .

b ~Usually o ’ .
\‘ oo Somewhat . - : 5
. I r— Not yet o

C o o ‘Students in my unit fespond to one another s
N * needs: w .
- Stude in my unit 'l‘.rust one another s mo- ‘

d abilities. )
.J.an.n my unit have o,.)en conmum.cat:.ons.
'b ! f " ’ )
28, How nuch timy’ do you devote to unit meetings?
—~ Less than one hdur per week . . o o
. T Between one and two .hours per week ’ :
““Betvieen two and threé hours pey week .. .
“Between three and four hours-pér week ’ Co
—liore than four hours per- Weelc ) ' .
24, The broad goals thai/ are emohas:.zea by your unit are...
“ . nhot yet selected. 7
“deteérnined by the schoo,l's carrlculum mater:.als.
detc*-rm.ned by the textbooks: we -are Using. -
- " selected by the Instructiona™ Improvement Comm:.t‘!:ee

'selocted by the tedchers in our Ynit. - .-
. : N )
.. R ..
‘ I A o '
‘ . v ! N ’vf ’
I'4 . * g
. - . M . N - . //
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", IGE THPLEMENTATION QUESTTONNALRE - Continued

25. Are the deci sions regardlng the plans of learn:mcr pro-
grams for your unit amd for indivicual students consbruc- ,
tively crlthued by members of your unit? - . ,
cMlvays » : —
—Frecuently SR A
- . Sometimes . ' . ‘ . . ~
e e - v-~,~,~--—'~'Not yet . . - - . ~~.~—w—(¢.’~~-~-—~~-*—r-—'~‘ e m o
' 26% Does your unit analyze and mp ove the way you work B
together as a team? '
_ ____No. .
- Once or twice & jear. ¢ .
! : " Three to ning times per year. ‘
. ' f""fuore than nine times per year.
2N
_— O 27. Do you feel that youriin-service program has met youx
‘ . -t needs Jco learn and to. implement IGE?
s‘.\ - . . NO ~ - *

" Sme needs have been mei.
—Most needs have been met.
“Yes-

-«

’ ~ L

each of the following techniques?

N lMore than 9 times per year

———— 3-9- time§ per year
1-2, times per year
’ [_1_— not yet

.28, How often is your teaching pelformance cntz.qued us:.ng

7

et

L4

L&)

Y

' 29,, For how many of the 35 IGE outcories stated in

rd

\

Planned observat:.ono by othe; teachers from
% your unit.
Tnformal observations by other teachers from

St Gy G —

Y  SmEeen WS O ——tp -
/ youI' UNlTe » - %
. __ __ ' ctudent feedback instruments. . 0
~ Discussion with students .
T T 7 7 Planned obsexvations by league teachers. - .

7

The I?%e g
mentation Guide have your unit teachers develope £3CHS B
plemented speC:LflC 1n-serv1ce~ plans? - e T

None yet. . SN : L
—.8-14 outcomes. . ‘ , ¢ -
—_15-2) routcones, R L B P g ’
—722-28 outcomes, '’ - - S S SN
—_29-!5 outcomes. Lo e e : .
. [ ’ > "
- ' . s L on,- )
» 7 5 i
- . b - ) *
- . i I
' e e .
1‘-1"8‘ “ 4 g 2 & %
- ;L . . .b};?%_ , |
. J
i . i ;( , 4 r , ,,‘ i
. . 7.
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30.

31.

32

33

" 34,

.jectives? R

R
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K & B Ty \
"IGE IHPLEHLGTATIOh QUEEEIONNnIRE - Conflnued

Do you sysfenatloally gather and use 1nformatlon about

your advisces and students in demlqnlhg individualized °

learnlpg pr0g1ans°

-No, it is neither.gathered nor used.,

It is gathered but not used to des1gn learning pIOgrams.

__ﬂes, it.is sysfematlcally gathered and used in designe-

;ng learnlng programs°~ _ "

What pexcent of yeux student s’ a¥e becoming 1ncreasxngly
more regponsible for -self- assessment°

None of the student sv -

’—Tew of the students (abbut 25%).

" Some of the students (about-50%) .
"“host of the students (about 75%).

A1l of the, students (about 100%)« ) <,
Yhich of the follow1ng do you and each of your students
considex when you selcct learning a.c1:3.v::.i.'u~,s’> (MarL all
that apply) Y

Peer relationshipse. : . '

“Achievenent sv’ . . .
~ Learning styles. - . '

“Interest.in subject areas. -
" The etudent’s self—concept. -

Durlng a typical parlod how many OJf your students do
activities which are based upon specified learnlng .0b=
__None .of the students. - " !
—_Few of the student5s (25‘7;)° /
“Some of the students (50%). .
—_Jost of thé students (75@,.
A 1 of the students (100% )

To what degree do you accommodate the different mode
&nd media preferences of vour student:s? g
I am not yet able to prov1de for 1n01v1dual mode and
““media prefexences,
At least two activities that use different modes and
“medie are available for each objectives -
__At least three -activities that use dlfferent modes and
““hmedia are available for each objective,. -
At least four activities that use dlfferent«modes and
“media are available for each objective,, .

-




. TGE IIPLEMBWIATION UESLIONHAIRE® » Continued
'35, Your:.advisees systematically plan and evaluate progress: ’
. " toward their educational goals..(Mark all that ‘apply) .- -
Indivicduadly. g
."With me their advisor .
“TVWith their teachers :
, ~ TTwth their parents
- ' "~ \hth.other students . .
) 36, How frequently is each of\jrour students involved in as-
' .sessing and analyzing. lis Swn progress? ‘
' . Once during each learning activity.
, ~Once for each learning objective. >
.~ . TOnce for, each unit.of study. s
: . “TApproximately five-times, each year.
*  TApproximately-tvice'a yéare L
37. Compared to earlier in the year, wliat perceht of students .
’ . are accepting more responsibility for' selecting their own
. ' objectives? o e » : . '
’ - 0-20% 21-40% 41-60% 61-80% 81-100% o
R ___ — - . less responsibility
e, — _ —— ' No change Lo -
o _ o . [ Slightly more responsibilit
I . i . . Considérably more T
- B ' . i ": . .
. 38, Compared to eariler in ‘the year, what percent of your

.student s are.accepting more responsibility for selectirg
+_or developing learning ‘activities for their specific

Tearning objectives? . ' .

0-20% 21-40% 4

= i

»

1-60% 61-80% 81~100%

' Smgp—

Less responsibility ‘
No change '

Samgu—y
.

+ pmpss
-
‘

e ——

-~

amenty D

4 1

oy
——
St
——

- . Considerably more

oump—— m——

ate tﬁé”j.earning obj
T

39, Can your students st
wvhat Dercent

Slightly more responsibilit;

.

activitigs in wh

ich, they are, engaged?

,

?é'ﬁiré'§ for the™

g items apply?

of your students does each of .the ©1lowin
0-20% 21-40% 41-60% 63~80% 81-100% /m.

—

¥

Rarely can.

Somgtimes can.
~TFr@guently can,
MRmost alvays cana

!
/

v
S

L 4

R e

ERY
REN
RER

amanwn
Snaary om——s
.

@net—

L e

3
~

’

>,
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IGE Il;ﬁiLEMEN‘l‘:\TIOIv' QUE SETONKALRE - Continuéd
. ) _— R |

40, Compared to earlier in the year, what percent of your -
students are demonstrating responsibility for pursuing
their learning programs? T p
0-20%".21-407 41-60% 61-80% 81-100% - :

R A i . — — Less responsibility ' .
= N . No chauge. ~ . ‘
e . .- Slightly more responsibility

] — ne . — ‘Consigerably more = ° -

' 3

41, With regard to the efforts of your unit to implement IGE,

.what percent of the parents would you characterize by - -
-each of the following sta&tements? , Do
" 0-20% 21-40% 41-60% 61-80% 81-100% ' CTa, N
. —_ . — * . Are aware of the IGE '-‘p‘roc_{'ra;m
- . — o ~~  Have been vocally negative
N . R \ Have ‘been passive ‘
. — o —_— ,Haveg given positive guppoxt
N . - \
42. What percent of your advisees have participated in parent- Vo
" student-advisor conferences¥ 3To what perbent of your stu- \
dents does each of the following items apply? s ‘ A
0-20% 21-40% 41-60% 61-80% -81-100% . ' .o
. — — B —_— = Mo conferences . . o
- — — P —_ —. JOng.per year ‘ .
o o — . n Two: per year ~ . .
I . — — — o Three per year _ "
. . — —_ e — Four or more per year, . -

' & < "‘"---. *
. 43, What percent of your schopl day do Fou feel reflects IGE™ v,
T implementation? - : b - B

. : A . { o v
__about -1‘0?50 LI CL. T N
apout 25% . ; . < : NP
ov—— - v . L ) 5 M B b AT e ¥ 2]
—apout: 50% e e TS )
___a.bout 7570 - “t o » " L ‘
about 20% oo " . - e y N
——— » . I- ' . fa .
44, Duripg the lastra,ii:w_c-:»ive moriths has your league coordinated 'w "7
an .interchange of personnel to 1dentify and alleviate pro-
’ blems within your schocl? " ' 6 o°
Not to my knowledgé. i O e .
‘-",“ * s) T ) ON wd »
svhat 1s a league? |, - ) -, : . e o
- Yes, once oxr twice. o . RN
T Yes, several tim®s; ol _ R
L omnan ] v ’ o ] - o -
0.

45, Duriny the la?st.tweIVe' ‘fnonﬂis .has your league been a source
.. of consultant;help or other types of help to your unit?
l‘IOc, o ' ‘ ¥ . :.- .
“Yes, ohe time. g

. o . 2.- « ,
R " Yes, two to fivé times, >
Yes, six oxr more timés,
a‘l -:. G 2 * T o
) * “ -3
: ' “~ - 6
3" » “ . . ' ) + 3. .
o : S , R 1{-! 0- .’
;.‘ . " b . « ', ¢ .
% ’ -] D n I
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= . " APPEWDIX N.' , . - v
] . . ¢ .
K R " IGE PUPIL, INTERYIEW SZI*IEDULE
. - LN )
e 1'.‘Do you like school more this yeax.than last’? .. -
: ;':' . A, YGS . ~\‘ . o ~ . *
- b, -About the same o . i <
, ©Ce I don’t know_ - % - .
© da No, I liked lt better last year - : o
. 2e 1]).o your parents 11Le your school, nozxe tlu.s year than L
. . . . as .. . , - \ o ~
: Yoa%es : : SNt
. b. About the same . - s'“ <.
LT . c. I don't knofr :
’ 'd; Ho: +hey lli’ed 1t ch:er last year . T

3. Have your yarents a’ctended a nmeebing ébout« youcc éﬂhool’*‘

. % Yew, Doth of ‘them hawa- ) ’ ;
. _bB. Yes,.one of- them has S L. L
S c. I don't }cnow T ¢ P :
. dl IJO' = ' 7 ‘o‘q ¢ .
) . 9 1Y =y
‘. 4, Have your parents hea.rd of IGE? -7 '
, ; ) ) a. Yes . . ] ) . . .. ., 2 .
b. I:thirkvse. - T - -
.. ce I'don’t know. - P L ... _
. d. Noj. they haven"{:. e T s e A
¢+ .75, Do spec:.al teachers 1.n mus:.c, «a.rt phvs:.q@d educatn.on, or

1--—-..——\

library ever teach you? -

H - . ]

v . a. Yes, at least onge a week' - N . ..
&0 b bae ’Lers about unce a month - e : .
.7l I don't think so Lo | L
o Vs a:. NO ol v . ‘ H .
- - 6, Not counting muse, art physw.cal educat:.on, or llbrary,
’ . how-maiy teachers in thls school teach- you’? .
: Qe One or two C R LT
b. 3, . N ' AP o
A .‘ * ,Cq 4 : - ° P . . . .
4 de © . s AT . . ’
. ee 6 ox moxre TN “ -

. .
. . 1

- 7 Are yc1 taught in ghe same plare all day? (Do not count

7 special subjects such as instrufental music ox gym ), 4
. .. <a. Yez, all the time 7. K
. ~-~:-ﬁ_-- be Yes,. most of the time ) .
) c.\No* »’we\nove a?ound qu:.te a bit ) ..
. ot & . el » 2. '
s r ’ N~
. - ., .0 ’ AR o
v . ' aad . .
, X " 1 -
) " ;\’P 3’ * * al
Ry ~ - . = z ' ;
. . - P -~ -~ " ar man md > i

&<
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TGE PUPTE INTERVIRY ECHEDﬁ‘LE = Contirfted

-
-

"8 Axe the same' students in cla 5s with you all the time?
a. Yes, always LA .
b. Yes, most of the time

c. Not alwy s - ’

d. No ' ’ '

Y
-4

. 9. Are ‘there older or youngex, students in your class? (Stu-
~  dents from .other grade.leVels) .
«a. Always , X .

>

b. Sometimes. .- . e

Cs I don’t know ™ \ . -

d, Almost never . g .

10 Do you like hav:anr older and .younger, students in your

class? . : . ' .
a. Yes '
b. Sometimes St

. ¢, I donlt care - )
“daNoy! I “don’t . ,

L3 . v

!
B

I

‘e

1i, How often are. you ta.ugh't ‘with ju:ét you, and a teacher?" .
a. At least once a day e E T

, "

{ b, About ‘oncé or twice a week . € : .
. ¢s About once a month - -
.. de Hevex” N o L . s

. 12, HQ;"’ often do you work on things that you cho_c;se?
< At least—once a day. - . . s -

~ b About once or-twice a week = . L
. ¢» About fonce a ‘month o .

- ~

x' h S

d. MNever. S e ., v

13, How 4ten do you, work\w:.th one other student?
a. At Teast once.a day S y _ .
}:9 Bbout once or, “twice.-a-week . . ' g
¢ , &« About once a month e . .
c}./ Never N \ I .

o
v

12‘1,.1{0?»: often are you taught in a small group (4 to 13 pu'olls)?

a,- At J.east ogce d day -~ . . - .
B. fboit once or twice a week L . . .
¢.” Aibout once a month ' ‘ . - ‘

-a-. Nevez . ' ) Co : . : P
L - i

15. How o,fren are you taught in a whole classroom size group
(25 to_80 pupils)?,

. 4 -

“a, At ledst ‘once a ‘day o o s S g
.b. About’ ofice or twice & week oo v

’c. About,once a month ) Lo IIETN

* d. Never . B )
v&g

L %
. Y s . + - /

- S <) .

1

+

,,,,,
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IGE PUPIL INFERVIEW SCHEDULE - Continued '

. 16. How often are you taught in‘a large groitﬁ (50 or more
pupils)? ' . T
a, At least once a day . . :
b. About once or twice a week N

7 . - .
c. Abcut-once a ‘month . . ~

-

d. Never a - ,

17, How often do, the aide’s help you? v

a. At least once'a day . . g
b. About once or-twice.a week " )
- c. About once a month ‘ . '
d. Never Y,

‘o . . . .
18, Hov often do you choose whai jou want to 7earn'
Alwvays

b. At least once or tm_ce a day
c. ‘Once a, week .. '
d. Never . )

19. Do you have fextbooks ass:Lgned just to you?
. a. Yew, in all subjects . -
] b, Yes,”in most subjects ;
c. Yes, in a few subjects : . .

d. Only in one subject b -

e- IIO X "‘ *

hd z -

20, Are-you permmitted tq use the equipment an\d mater:.a" s
- in your classroon, u nlt area; and learning center?
a, Yés, anytime ; :
b.. Yes, if we haye pexmlss:.on . - .
Cs Sometlnes
d. Only when the teacher tclls us 'l:o
21, How often are you permltted 'Lo use the learmng center"
a. Anytine - - .
b. Once or twice a day -
c. Once or twice a month .

“J -

d. Almost never . '< _ .

22. How often are you ‘bgugnt something you a.lr@ady I’nov”
a, lany tires . : }
b, Sometimes - : -
ca X don't know | - oo .
d. Ali.o$t never : I —
-1

“
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IGE PUKIL I NTERVIEY SZ'HEDLLE Contlnucd

.28, When you begin each ac,tn.vz.ty, do you under"’cand whdt you
are supposed“to leamn? L )
‘a. Yes, always - . R
. b, Yes, usually ' .
ce Sometinmes . I
d. No, almost never - _
24, After you are taught soneth:.ng, do you and your teacher
agree on how well you”learned it? -
Yes, always .. .
b., es, usually .
Sonetimes . -
‘de. No, yhevex '

25, Has anyone _}al}'ed to you a.bout IG

a, Yes, my teacher ° *
b. I think so .
c.' 1 doQ’t know . . .
d.‘ NO .

..&* N @ ) : .

< ) .

-

264 Doos your best friend like school better this year than

last? _' , N .
a_.' /YeS * B . -

- b, lbout: the same - : ‘
¢, I dop’t know \ -

d, Yo, ln.ked it better las’c year

o
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< APPERDIX O ‘
“ + PROJECT PLACE PARZNC OPTNIONATRE

- .

Circle a response for each item o
. Y

1, Are there olcfe'f and/or younger students in your ph’ild's
class? . . :
' Yes  HNo . I don't know .

X

- £ » [

2 Doe?@:’e\. than 'one teacher teach your child duringa the
- day . ~ ‘

“

Hes - No ' .I don’t know. g

3, Does your child stay in one desk for wost of the day?

Yes . No | I don’t know

4, Is Lsmél_ll group ;’._nstructipn frequentiy provided for your
child? ¢ : ’ .

~ Yes No I don’t know

o~

5., Does your child’s mathema;tics program expect. all children
do study the same lesson /aot the same time? ) ‘

Y y

' Yes. No I don't know .
.‘ ) \-\
. 6, Does your_ school send you a record.of your child’s pro-
gress in mathematics? : \

o

Yes No I agn—‘ t know

7. Does your child’'s school use tean teacfling?

" Yes ‘ No I ‘don’t- know

: é'. ‘Have *ou heard of'IGE?n . ;

Yes = Ho I don’t knov B | \ |

o AL

-
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PROJECT PLACE PARENL OPINIONALRE - Contlnued

9, Is there a special program Oparatlng in jour school?‘

Yes * No I dcn’t Pnow

A
-

10, Does
skills your child is learning?
I dgn't'kpow

. i

Yes Yo

-

- 7
11) Is more than one teacher available to‘help your Chlld

with his J_ec':7.rn1nC_;">
Iidon't knoa '

‘Yes No

4

12 Doeq your Chlld have learnlng centers in hlS classroom’o>

Yes No I don't know o

13. Is your Chlld glven tlme in school.to learn on hls own?

\ No I don*t Lnow

35
4

) Yes

N during the day?-. .
Yes No . I doh’t know
s .

[}
L

v

" Yes No. .I don’t know

.\

progress? v

Yes No ~ I don’t know..
learnlng act1v1t1es during the day°
I don’t-know

L]

13

-

N

¥

% ‘

-

your chwld's school have a record ‘of the readlng
AN

6

»
o

-

-

14. Does your Chlld riove from one learnlng snace to another
. ; -

15." Do the teachers in your child’s school plan togéthex?

-

-

/ ,
16, Does more than one teacher talk to you about your‘chlld'
o

17. Does jour chlld have a chance fo select many of hlS own

2 -

<t

..

i
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PROJECT PLACE 'PARENC OPINIONAIRE ‘- Contihued "

Does your child usggaudlo-vn.sual aids (films, tape re-

erders, records, e

Yes - No I' don't knowr

'
o

- H]

cg) oftert in c¢lass?

X

19« Ig your child free to move around k;ur*'e a b:.t :m his

20.

21, Ral

. class areda?
g
Yes No
A

L 4

) 7}
I don't < Lw

Is your cm.ld pemltted to se ihe INMC (1nstmctn.onal

Materials Center - L:Lbrary) ?

Regularily Ofte
o 7

M ’

[N

4

T 0

Some’cime s Seldon ’ 'Ney'er \ "

-

our feellng abput the 1earn1ng prbgram your child

is in this year.a Y

»

Like it verx much Like i(t

’

.
14

Don’t like iff

It!s ok “Xot too good

2
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